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The Massachusetts Tiered System of
Support (MTSS)

MTSS focuses on system level change across the
classroom, school, and district fto meet the
academic and non-academic needs of all
students, /ncluding students with disabilities,
English language learners, and students who
have already demonstrated mastery of the

concepts and skills being taught. :
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Massachusetts Tiered System of
Support (MTSS)

RT]I MTSS
* Response to Intervention * Creates successful and
(RT1) is a multi-tiered sustainable systems
approach to help struggling change and provides the

learners. Students’ progress
Is closely monitored at each
stage of intervention to
determine the need for

most effective instruction
for all students.

further research-based * Creates a single system
instruction ana/or that provides a continuum
intervention in general of multiple supports

eaucation, in special (academic and behavior) 4
eaducation, or both.
for all students.

* From the RTI Action Network O
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Cycle of Academic and Behavioral Responses

Teacher presents
student with grade
level academic task

Not sure...
Student’s academic Student engages
skills do not improve in problem
Probably a behavior

combination of both

Student escapes Teacher removes
academic task academic task or
removes student )

Cycle of Academic and Behavioral Failure: Aggressive Response
(Mclntosh, 2008)




) 1-5% of total student population
Tier 3 receive instruction through these
intense interventions

Intense &
Increase progress Core
TP : ) -10% of total student population receive
monitoring and prowde Tier 2 Instruction through supplemental

Fargeteq _ erventions
instruction/supports in
a more individualized

way.

n
Supplemental & Corle

80-90% of total student population learn the key
concepts through instruction in this tier.

Robust and Responsive based on the
principles of UDL

Tier 1

Core Instruction/ Universal
Behavior Supports




Flexible Tiers

Tier 3

Intense & Tiers describe the intensity of
Core instruction; not a placement
or steps in a process.

Data from continuous
progress monitoring

drives Tier 2

Instructional Supplemental & Core | |
decisions The intensity of the
throughout the instruction is

tiered process determined by the data.

Tier 1

Core Instruction/
Universal Behavior
Supports
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Special Education Eligibility

Specific Learning Disabilities

Evaluation Method

* Districts MAY use a sc/entific, research-based

Intervention model as an eligibility determination
process

(Model of Tiered Instruction)

* Districts MAY use the /Q / achievement discrepancy
mode/l as an eligibility determination procedure

Federal Regulations 34 CFR Parts 300 and 301 11

300.307 Specific Learning Disabilities EDgov \0‘



Special Education Evaluation Process

Districts / schools choosing to use a scientific,
research-based intervention model (Model of Tiered
Instruction) as an eligibility determination
process must work within the 45 SCHOOL WORKING
DAYS after receipt of a parent's written consent to an
Initial evaluation or reevaluation (continued on next slide)

603.CMR28.00 Massachusetts Special Education Regulations
28.05:(1) The Team Process and Development of the IEP




Special Education
Procedural safeguards

Parent’s Notice of Procedural Safequards

Procedural safeguards are the specific rules
that make sure that the parent knows what
the school district is proposing to do
(“receive notice”), agree with the school
district’s plan (“give parental consent’) and
have a range of opportunities for resolving
disagreements with the school district (“due

process”).

Dear Parenis:

You ars recaiving this Natice of Procedural Safeguards (Natice) bacause your son or daughter (student)
has been referred for an evalustion o 5 curenily recewing special education services. If your student is
eligible for special education. the school distnet must provide @ free appropriate public =ducaiion
commonly referred to by the acronym FAPE. In ordr to provide @ FAPE the school district must werk in
partnership with you. You will b2 3 membsr of the |EP team that will sonsider your students unigus nesds
and dewelop an individualized education program or [EF. for your student' The |7 must provide
instruction that is filored to your student's unious néeds and incuges suficent support senvices to
enable your student to make meaningful educational progress and to assist your student in acquisiten of
knowiedge and skills, including those necessary for social and emotional development aczordng 1
appropriate and Any special education services identified for
your student must be provided at public expense with no cost to you. All students in the Commonwealth's
public ducation system, inchusing studenis with Gsabiies, are entled o the opportunity to leam the
material that is coversd by the academic standards in the Massachusetis cumiculum frameworks,
Massachusetts also provides an individual right to FAPE for its resident students with disabilities who
aftend private schools at private expense, and who seek public special edusation services.

Both State and federal laws contain rules that school districts must follow when decidng if a siudent is
eligible for specal education and, if so, what services the student wil receive. These laws also provide
detailed procedures for ensuring that the student receives 3 FAPE during the entre time he or she is
eligible for special education. Special education is 2 highly somplex and regulated area of education law.
The detail in the law is intended o grotect your student and to heip ensure that he or she receives
appropriste educatienal services. You can get addtional help in understandng the special education
process fram your school guidance office, the Massachusatis Department of Slementary and Secondary
Educaton (ESE), organizations for parents of students with disabilites, and private special education
organizabions. Information from these souroes will help you work in parinership with your schoo! dsrict to
make sure that your student receves appropriate educatonal services. The ESE uub ishes exiensve
information for parents and school districts on s intemet Websies, A& Table
inctuded at the end of this Notice.

This Notice provides you with imperiant information on your right o be involved in planning your student’s
special educaton, Procedural safeguards are the specific wes thal make sure that you know what the
schoo! distrit is proposing to do (-receive nofice’), agree with the school distriets plan ("gve parental
consent’] and have 3 range of opperiunities for resolving disagreements with the school district (“due
process™]. Procedural Safeguards m the law also provide addiional protections cutined in this document.

We hope this Notics wi be of assistance to you as you take an acsive role in your stugent's educational
experience.

Tris document, the Parent's Notice of Procedural Safeguards, answers the following questions:

=
@

= “prior written nofice” and when de you receive 37 .
What s “parental consent and when must the school district ask for your consent? .
ool disirict required to eyaluse upon request by 3 parent? .

What is an “ndependent educaionsl evAAHON'T L ... iiiaeil

o
B

* See tne |EF Process Guide for Irfammation an how a siudents IEF s developed and Implementad.

PNPS 2003 Fage 1of 15

Districts are required to follow the procedural safeguards
outlined in the Parent’s Notice while implementing a model of

tiered instruction.

13
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Collaborative School and Family
Problem Solving Process

Define the Problem
What Do We Want Students to KNOW and Be Able to DO?

Evaluate Problem Analysis
Did It WORK? Why Can’t They DO It?

15

What Are WE Going To DO About It? m




Guiding Questions

Step 1 — Problem ID

*What do we expect out students to know, understand, and do as a result of
instruction?

* Do our students meet or exceed these expected levels? (How sufficient is the core?)
* Are there groups for whom core is not sufficient?

Step 2 — Problem Analysis

* If the core is NOT sufficient for either a “content area” or group of students, what
barriers have or could preclude students from reaching expected levels?

* Does behavior serve to escape/avoid academic task?
* Does student’s behavior interfere with learning opportunities?

Step 3 — Plan Development and Implementation

*What strategies or interventions will be used?

*What resources are needed to support implementation of the plan?

* How will sufficiency and effectiveness of core be monitored overtime?

* How will fidelity be monitored over time? 16
* How will “good”, “questionable,” and “poor” responses to intervention be defined?

Step 4 — Plan Evaluation of Effectiveness
* Have planned improvements been effective?




The Massachusetts Tiered System of
Support (MTSS)

MTSS focuses on system level change across the
classroom, school, and district fto meet the
academic and non-academic needs of all
students, /ncluding students with disabilities,
English language learners, and students who
have already demonstrated mastery of the

concepts and skills being taught. v
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Tier 1
INnstruction
Specific to Literacy




Tier | Core Instruction

= Developed using the Massachusetts’
Curriculum Frameworks

= Provides a high quality core curriculum for
all students

= Engaging and developmentally-appropriate

= Collaboration between educators and
parents

= A positive learning environment for all
students

19




What does research evidence tell
us about core reading
INstruction?

Effective reading instruction requires:
* At least 90 uninterrupted minutes per day

* Instructional practices that include:

* Universal Design for Learning
* Scaffolding

* Small group, differentiated teaching

* A continuum of supports and multiple
opportunities to learn in addition to Initial 20

Instruction *



INSTRUCTIONAL DESIGN:

THE FRAMEWORK OF A READ

Scope and Sequence

Goals and Objectives

Lesson Organization
Aligned Materials

Content
What is taught

Instruction
How it is taught

NG PROGRAM

Awareness
Phonics
Fluency
Vocabulary

Spelling
Writing

Phonological/Phonemic

Comprehension

Oral Language
Listening Comprehension

Explicit

Systematic

Coordinated
Instructional Sequences
and Routines
Scaffolded

Feedback
Differentiated
Instruction

Assessment

Adapted from Center on Instruction:

Reviewing a Reading Program

21




Tier |1
INnstruction

Specific to
Literacy




Tier Il - Supplemental
Interventions

These interventions are provided in addition to the core instruction.

= Research based interventions are provided to enable
struggling students to access the core curriculum

= Provided to students in a fargeted and short term
manner

= The interventions and assessments must be va//d and
reliable predictors of future performance for fargeted
students

23




Tier Il - Supplemental
Interventions

These interventions are provided in addition to the core instruction.

= Student’s academic progressis monitored with
Increasing frequency to drive the decision making
Process

= Collaboration between educators and parents

= Information from student’s /EPs is incorporated into
the provision of appropriate interventions. 24




Tier 111
Instruction
Specific to

Literacy




/ mense

Tier 111 Intense Interventions =

Core instrisction

These interventions are provided in addition to the core instruction.

= The interventions selected to meet the specific
needs of struggling learners to support the core
curriculum instruction

= Intense research based interventions are provided
for longer periods of time

= The interventions and assessments must be va//d and
reliable predictors of future performance for at risk
students

26




intense ",

Tier 111 Intense Interventlons

nnnnnnnn

These interventions are provided in addition to the core instruction.

= Student’s progress is monitored with
/ncreased frequency in this tier to drive the
deci/sion making process

= Collaboration between educators and
parents

= Information from student’s EPs is |
Incorporated into the provision of appropriate

Interventions. \i

27



Looking at Julia’s data

Problem solving from an individual student
level to systems level

-

£
S

o i‘ X
(3

Slide from Steven Goodman — Director, Michigan’s
Integrated Behavior and Learning Support Initiative




End of Year goal is to demonstrate this skill at
35 phonemes per minute (grey area)

Phoneme Segmentation Fluency

I What does this information tell you about Julia’s
s5{ needs”?

Slide from Steven Goodman — Director, Michigan’s
Integrated Behavior and Learning Support Initiative




End of Year goal is to demonstrate this skill at
35 phonemes per minute (grey area)

Phoneme Segmentation Fluency

| What does this information tell you about Julia’s
551 Needs and the needs of her classmates?

U
Slide from Steven Goodman — Director, Michigan’s
Integrated Behavior and Learning Support Initiative



Same building, same grade, different teacher

Phoneme Segmentation Fluency

75
70
657
607
957
501
451
40
357
307
257
20
157
10+

Correct Phonemes

Does this information change how you might support Julia? Her
classmates?

Slide from Steven Goodman — Director, Michigan’s
Integrated Behavior and Learning Support Initiative
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Meeting the Needs of All Students

Consider  consider
1| the Math {ne student

Standard

i

Assessments/Student Wor

Identify
2 Barriers
k

Adapted from EDC, 2007 33
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Purposeful Planning

* Team working together
* Multiple representations and approaches
* Grouping

* Students struggling the most need teacher with
strong math knowledge

* Ongoing assessments embedded in the lesson

* Strategies to make the math accessible for all
students

* Design core Instruction as well as Tier 2 and
extension activities

34
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