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Goals for the breakout session

* QOverview of MTSS

* Special education and MTSS

* Eligibility for Specific Learning Disabllity
* Working group




The Massachusetts Tiered System of
Support (MTSS)

MTSS focuses on system level change across the
district, school, and classroom to meet the
academic and non-academic needs of all
students, /ncluding students with disabilities,
English language learners, and students who
have already demonstrated mastery of the

concepts and skills being taught. N 3

y




Guiding Core Values

* All students can learn and achieve at high standards as
a result of effective teaching.

* All students have access to a rigorous, standards-based
curriculum and research-based instruction.

#* Students receive interventions at the earliest indication
of need.

* A comprehensive system of tiered instruction enables
schools to address the full range of student needs.




Guiding Core Values- continued

* Student results improve when ongoing academic and
behavioral performance data inform instructional
decisions.

* Important decisions about the needs of students are
made using a collaborative problem-solving process that
Includes classroom teachers, specialists, and families.

* Ongoing and meaningful involvement of families
Increases student success. '




Blueprint for the Massachusetts Tiered System of Support

Leadership and Governance
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MTSS Website
* http://www.doe.mass.edu/mtss/
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Tier 3

Intense &

Increase progress monitoring Care
and provide targeted
Instruction/supports in a more

individualized way.

Tier 2

Supplemental & Core

Robust and Responsive based on the
principles of UDL

Tier 1

Core Instruction/ Universal
Behavior Supports




Universal Design for Learning

* http://www.youtube.com/watch?v=bDvKnY0g
bed&feature=relmfu
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Tier |
General Education- Core Instruction

* Developed using the Massachusetts’ Curriculum
Frameworks

* Provides a high quality core curriculum for all
students

* Engaging and developmentally-appropriate

* A positive learning environment for al/l students




Tier |
General Education- Core Instruction

* Instruction is differentiated to serve the needs of a//
students

* Ongoing use of formative and summative assessment of
Student learning

* Collaboration between educators and parents

* Information from student’s /1EPs is incorporated into the
design and instruction Tier 1.




Tiered Instruction

Tier 11 - Students who are af r/isk of not meeting
grade-level expectations receive supplemental
Interventions In_addition to core instruction.

Data from continuous
progress monitoring drives
Instructional decisions
throughout the

tiered process.




Tier Il - Supplemental Interventions

These interventions are provided in addition to the core
instruction.

* Research based interventions are provided to enable
struggling students to access the core curriculum

* Provided to students in a fargeted and short term
manner

* The interventions and assessments must be va//d and
reliable predictors of future performance for fargeted
students




Tier Il - Supplemental Interventions

These interventions are provided in addition to the core
instruction.

* Student’s academic progress is monitored with
Increasing frequency to drive the decision making
Process

* Collaboration between educators and parents

* Information from student’s IEPs is incorporated into
the provision of appropriate interventions.




Tiered Instruction

Tier 111 - Students at substantial risk of not
meeting grade-level expectations receive
/ntensive interventions in addition to core
Instruction

Data from continuous
progress monitoring drives
Instructional decisions
throughout the

tiered process.




Tier |11 Intense Interventions

These interventions are provided in addition to the core
instruction.

* The interventions selected to meet the spec/fic needs
of struggling learners to support the core curriculum
Instruction

* Intense research based interventions are provided for
longer periods of time

* The interventions and assessments must be va//d and
reliable predictors of future performance for at risk
students




Tier |11 Intense Interventions

These interventions are provided in addition to the core
instruction.

* Student’s progress is monitored with /ncreased
frequency in this tier to drive the dec/s/ion making
process

* Collaboration between educators and parents

* Information from student’s /EPs is incorporated into
the provision of appropriate interventions.




Non Academic Supports

Tier |

# Students receive instruction for soc/al emotional
learning

* Students receive clear directions for and modeling of
appropriate classroom/school behavior.




Tier |
Non-Academic Supports

* Establishment of a safe, caring learning
environment for all students

* Implementation of a soc/al and emotional learning
curriculum for students K through grade 12

* Age-appropriate instruction on bullying prevention ;
Incorporated into the curriculum of the school/district -

¢




Tier |
Non-Academic Supports

* Positive behavioris modeled and taught at all levels

* Positive behavior goals and expectations are clearly
written and posted in the handbook, the classroom
and throughout the school

* Ongoing use of assessments and progress monitoring
data

.




Non-Academic Supports

Tier 11 Students who are identified as at-risk for not
meeting grade-level expectations receive supplemental
targeted group or individual interventions.

Data from continuous
progress monitoring drives
All decisions

throughout the

tiered process.




Tier 1l
Non Academic Supports

* Rapid access to interventions

* Match intervention to student need

* Home/school linkage

* All staff are aware of the supports available to students

* Information from student’s IEP is incorporated into
design of interventions

:




Tier 1l
Non Academic Supports

Examples of types of supports:

* Check-in and check-out (CICO): Student is paired with
an adult mentor and checks in and out with the adult
to insure daily targets are being met

* Targeted social skills instruction

* Social skills groups

* Peer-based support group

* Increased monitoring and feedback
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Non-Academic Supports

Tier 111: Students who are identified as being at
substantial risk for not meeting grade-level expectations
receive more intensive targeted individual interventions.

Data from continuous

progress monitoring drives All
decisions

throughout the

tiered process.




Tier 11
Non Academic Supports

* Additional behavioral assessments
* Fluid data based decision making and goal setting

* More intense non-academic supports/interventions are
provided for longer periods of time

* More consistent and deliberate co//laboration between
support providers and families

* Community and multiple agency involvemep”
* Increase frequency of progress monitoring
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Question?

How do you think
this type of system
will improve the
services your child
will receive In their
school?
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Collaborative School and Family
Problem Solving Process

Define the Problem
What Do We Want Students to KNOW and Be Able to DO?

Evaluate Problem Analysis
Did It WORK? Why Can’t They DO It?
What Are WE Going To DO About It? %




Guiding Questions

Step 1 — Problem ID

*

*
*

What do we expect out students to know, understand, and do as a result of
instruction?

Do our students meet or exceed these expected levels? (How sufficient is the core?)
Are there groups for whom core is not sufficient?

Step 2 — Problem Analysis

*

*
*

If the core is NOT sufficient for either a “content area” or group of students, what
barriers have or could preclude students from reaching expected levels?

Does behavior serve to escape/avoid academic task
Does student’s behavior interfere with learning opportunities

Step 3 — Plan Development and Implementation

*

* % % *

What strategies or interventions will be used?

What resources are needed to support implementation of the plan?

How will sufficiency and effectiveness of core be monitored overtime?

How will fidelity be monitored over time?

How will “good”, “questionable,” and “poor” responses to intervention be defined?

Step 4 — Plan Evaluation of Effectiveness

*

Have planned improvements been effective?




The Provision of Special Education
Services within the MTSS Model

#* Present Level of Performance

* Accommodations and Modifications

* Special Designed Instruction

* |EP Goals — T = m—
* objectives
* benchmarks

TR 1 eragte and ey Fvahiition Reails oy
shrengths, rdest st signdicact pererad strbutes and peesonal accomplishmants?
'y type of dssbilty(ies), gerersl education perfomance

achtrvement o lack of 1 any?




Special Education
Procedural safeguards

Parent’s Notice of Procedutal Safequards

Dsar Parenis,

You are recsiving this Notice of Procedural Safeguards (Notice) because your son or daughter (student]
has been refered for an evalusiicn or i cumently recving special education ssnvices. If your student i
eligible for specal education. the school distnet must provide 3 free appropriate public education

commonly referred to by the aeronym FAPE. In order to provide 3 FAPE the school distrct must werk in
partnersivp with you_You will be 3 member of the |EF team that wil consider your students unigue needs
and develop an individualized education program or IEP. for your student.! The IEF must provide
instruction that s tailored o your student’s Unique nisds and inciudes suficient support services fo

enable your student ta m3ke meaningful educational progress and to assist your student in acquisition of
knowledge and skills, inciuding those necessary for social and emotional development according fo
appropriate chronological and developmental expectations. Any special education senvices identified for

Jour Shugent o bs provides 3 Ui  expense with o cost o you. Al students i the Commomealt's
public aducsticn system, inciuding students with o s, are entited 1o the opporunity to leam the
material that is covered by the remie st i Meesenusens contad faeas
Massachusets aiso provides an individua rght to FAPE fo i residert students with diabifties who

the school district is proposing to do S

eligible for special sducat
The detail in the law is

(14 77 appropriste educationsl servicas. You can get addional help in understanding the special aducation
process fram your school guisance offce, the Massachusetts Depariment of Slementary and Secondary
y Educatcn (ESE), erganzations for parents of students with cissbilites, and private special saucation

rganizations. Informatan from these sourozs wl help you work in parinership with your schoo! district to
make sur that your studenl receves appropriste sducatonal servces, The ESE publshes exisnsue
information for parents and schee! districts on ts intenet Websites. A T: we

inciuded at the end of this Notice

b (11 77
I r I l I I V r I l l I I l n This Nofies providas you with impertant infermation an your right to b invelued in planning your student's
special educaton, Procedural saleguards are the specfic rues that make surs that you know what the

school district is preposing to do (‘receive notice”), agree with the school district’s plan (‘gve parental
consent’) and have 3 range of opportunities for resalving disagreements with the sohool district (“dus
process’). Procedural Safeguards i the aw also provids 3ddtional prossctions cuined in tis document.

ave a range of opportunities for resolving ?:%“ffzf;:ff:::;:::'i:::;:::::;:.::::ii:;:::::;it::::::““““"
Isagreements with the school district (““‘due

e

\hat 15 “prior writen notice” and when de you receive 12
What s “parental " and when must the scheo

What s n “ingependent educational evaluation™?

" see te IEP Proczes Gukde for Inormation an how 3 students [EP s deveaped and Impiamentag.

FNES 2008 Page 1o 15

rocess”)

Districts are required to follow the procedural safeguards
outlined in the Parent’s Notice while implementing a model of
tiered instruction




Questions?

* How do you see accommodations and
modifications used for your child in a tiered
system of support?

* How do you think the collaboration between
general and special educators will change?

* What has been your involvement in the
collaborative team problem solving process?

\




Massachusetts Tiered System of Support
(MTSS)

RTI

MTSS

* Response to Intervention (RTI) % Creates successful and

Is a multi-tiered approach
to help struggling learners.
Students’ progress Is closely
monitored at each stage of
Intervention to determine the
need for further research-
based instruction ana/or
Intervention in general
education, in special

education, or both.
*  From the RTI Action Network

sustainable systems and
provides the most effective
curriculum, instruction and
assessment for all students.

Creates a single system that
provides a continuum of
multiple supports (academic
and behavior) for all
students.




Special Education Eligibility

Specific Learning Disabilities

Evaluation Method

* Districts MAY use a sc/entific, research-based

Intervention model as an eligibility determination
process

(Model of Tiered Instruction)

* Districts MAY use the /Q / achievement discrepancy
mode/l as an eligibility determination procedure

Federal Regulations 34 CFR Parts 300 and 301

300.307 Specific Learning Disabilities ED.QOV *




Special Education Evaluation Process

Districts / schools choosing to use a scientific,
research-based intervention model (Model of Tiered
Instruction) as an eligibility determination

process must work within the 45 SCHOOL WORKING
DAYS after receipt of a parent's written consent to an
Initial evaluation or reevaluation (continued on next slide)

603.CMR28.00 Massachusetts Special Education Regulations
28.05:(1) The Team Process and Development of the IEP




Special Education Evaluation Process

... unless extended by mutual written agreement of the

child’s parents and a group of qualified professionals.

Federal Regulations 34 CFR Parts 300 and 301
300.309 (c) Determining the Existence of a Specific Learning
Disability.




How do you think a tiered
system of support will improve
the eligibility for Specific
Learning Disability (SLD)
process?




Connections to
Student Support Services

w Behavioral Health & Public Schools Task
Force Framework

* Bullying Prevention and Intervention

* Family School Community Partnerships
Fundamentals

* MA Model for Comprehensive School
Counseling

* Social Emotional Learning Guidelines s

Massachusetts Department of Elementary and Secondary Educatonx




Blueprint for the Massachusetts Tiered System of Support

Leadership and Governance
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MTSS - Working Group

What is important for a
parent to know about a
tiered system of support?




Questions?
2

-




Shawn Connelly
sconnelly@doe.mass.edu

Madeline Levine
mlevine@doe.mass.edu

781-338-3375
www.doe.mass.edu/mtss
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