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Re: Annual Legidative Report on the Department of Early Education and Care
Dear Soeaker Deleo, Senate President Murray, Chairwoman Peisch, and Chairwoman Chang-Diaz:

On behalf of the Board of Early Education and Care (Board), the Department of Early Education and Care (EEQ)
respectfully submitsto you, BEECs Annual Legislative Report, which fulfills the reporting mandates of the
Legidature, as codified at M.GLL c. 15D, §§ 3(g), 5, 10 and 13(d). In addition, thisreport satisfies the Board’s
mandate to develop and annually update an implementation plan for a workforce development system, which is
designed to support the education, training and compensation of the early education and care workforce (M.GL c.
15D, § 5) and the requirement within EECs FY2012 budget language to “..detail the feasibility of centralizing the
following responsibilities ...program coordination and support, voucher management, outreach to hard-to-reach
populations, intake and eligibility services for families seeking financial assistance to enroll in early education and
care programs, resource and referral for families with disabilitiesin child care programs, and walk-in services for
homeless families.”

The accomplishments and activities described in thisreport are from the time period February 2012 — February
2013 and also include our vision and plansfor activitiesfor the coming year.

Akey goal of the Department isto ensure all children enter school ready to succeed and to eliminate school
readiness gaps between high needs children and their more advantaged peers. Gompelling evidence showsthat
one effective solution for reducing the achievement gap and strengthening the broader range of children’s
educational experiencesis through high-quality early learning and development programs. This year EEChas
worked to progress toward building the nation’s most effective system of high-quality comprehensive early
learning and development, within a birth-20 system.

In December 2011, Massachusetts was awarded a $50M Race to the Top — Early Learning Challenge federal grant for
the Commonwealth to build on the state's collaborative accomplishments. The funding has been dedicated to
opportunitiesfor systemic future growth which increase coordination in our system of early learning to prepare
children for school success, especially those with the highest needs. Massachusetts’ award has allowed the state to
accelerate its effortsto advance educator and program quality in early education and care and out-of-school time.
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The endosed Annual Report to the Legidature reports on BEEC's accomplishments of this past year and planned
activities, within the framework of EECs 5 Srategic Directions and the Race to the Top — Early Learning Challenge
grant. Some highlights from the past year that are detailed in the Annual Report, include the following key
initiatives:

Educator Quality

o The Professional Qualifications Registry provides new data on the ~8,000 early educatorswho are working
in the over 10,000 licensed early education and care and out of school time programsin the state.

o The Educator Provider Qupport System, provides a system of learning opportunities. Nearly 300
opportunitiesfrom July 2012 to June 2013. Over 900 individual development plans have been written
with educatorsin the first six months of thisfiscal year.

« For FY2013, $3.2M in state funds was available for the Early Childhood Educators scholarship; 1,190
educators (of over 2,300 applicants) were approved for thisfunding.

Program Quality

« In 2011, the state fully defined quality for early education and care programsin Massachusetts. Over 50
percent, approximately 5000 programs, are now participating in meeting the new standards.

o  Programs, which primarily support children who receive financial assistant from the state, are
experiencing additional hardship. Reportedly, thisis due to increase standards aswell as areduction in
the number of children who receive financial assistance over the last two years. This haslead to instability
in some programs. For programsto be stable they require consistently full enroliment, collection of
parent feesand ratesfrom the state which support cost.

Screening and Assessment

«  Universal screening was made available in July 2012, through the Goordinated Family and Gommunity
Engagement grantees. The Ages and Sages Questionnaire is available in all communities across the state.

o The use of evidence based formative assessment which hasbeen used in early education and care
programsfor several years, has begun to be used by teachersin Kindergarten dassrooms, in all five
developmental domains. Thisinformation isintended to be used to individualize teaching and learning
and support parental communication.

Community and Family Engagement

«  Community and Family Engagement grantees have participated in focused training and practice improvements.

o Thetraining hasincluded child growth and development, evidenced based literacy and post
partum depression.

o Practice enhancements have been made with regard to play groups, evidence based literacy, as
well as, screening of child growth and development.

o Overthelast year the demand for subsidized early education hasincreased while only 8400 eligible children
have been removed from the wait list.

Interagency work
« Thispast year has provided multiple opportunities for working with other child serving agencies. The
interagency work has three foci;
o creating achild development lens on policy and practice through joint professional development,
o simplification of the requirementsfor families through the review of intake practices, and

o developmental screening of young children to ensure family plansinclude opportunities for
young children who present with or are at risk of developmental delay.



Birthto 3° grade alignment

« Increase focushas been placed on organizing at the community level to ensure partnership and shared
responsibility of children from birth to 3" grade. Thisrequires new partnerships between organizations and
programs who serve children from birth to 3 grade. Partnersinclude home visiting; early education and care
programs; pediatricians; museums; libraries and individual public schools and their district leadership.

EECrecognizes the vital importance of itswork to the future social and economic wellbeing of the
Gommonwealth—as today’s children will become tomorrow’s citizens, workers and parents. If we invest wisely
today, utilizing all of what we know from science and best practice, the next generation will pay that back through
alifetime of productivity and responsible citizenship.

Thank you for your continued support of our efforts. | look forward to working together in the months and years
ahead.

Sncerely,

fo

Sherri Killins, Bd.D
Commissioner

cc:  Membersof the bint Committee on Education
Representative Brian Dempsey, Chair, House Committee on Ways and Means
Senator Sephen Brewer, Chair, Senate Committee on Ways and Means
Jondavid Chesloff, Chair, Board of Early Education and Care
Matthew Malone, Secretary, Executive Office of Education
Glen Shor, Secretary, Executive Office for Administration and Finance
John Polanowicz, Secretary, Brecutive Office of Health and Human Services
Representative Kay Khan, House Chair, bint Committee on Children, Families and Persons with Disabilities
Senator Michael Barrett, Senate Chair, bint Committee on Children, Families and Persons with Disabilities
Representative Hizabeth Malia, House Chair, bint Committee on Mental Health and Substance Abuse
Senator Jban Lovely, Senate Chair, bint Committee on Mental Health and Substance Abuse
Gail Garinger, (hild Advocate
Members of the Board of Early Education and Care
Emily Sherwood, Director, Children’s Behavioral Health Initiative
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DYS Department of Youth Services
BECERS Early Childhood Environment Rating Scales
ECE Early Childhood Educators
< Early Childhood Information System
ECQVIH Early Childhood Mental Health
ECRC Early Childhood Resource Center
B=C Massachusetts Department of Early Education and Care
BEH Early Educators Fellowship Institute

Early Intervention

English Language Learners

Bxecutive Office of Education

Bxecutive Office of Health and Human Services

Educator and Provider Support

Environmental Rating Scales

EHEEFE%EEEE'

Department of Hementary and Secondary Education

FAQ Frequently Asked Questions

FOC Family Child Care

FOCERC Family Child Care Environment Rating Scales
HS3XO Head Sart Sate Qollaboration Office

IDEA Individuals with Disabilities Education Act
=5 Individual Education Plan

IHE Institute of Higher Education

IMLS Institute of Museum and Library Services




ISA Interagency Service Agreement

ITERS Infant Toddler Environment Rating Scales

LEA Lead Education Agency

LB Limited English Proficiency

LRE Least Restrictive Environment

MBD Massachusetts Early Learning and Development Assessment System
MAC Massachusetts Family Literacy Gonsortium

MHVI Massachusetts Home Visiting Initiative

MIECHV Maternal, Infant and Early Childhood Home Visiting Initiative
MKEA Massachusetts Kindergarten Entry Assessment
MOU Memorandum of Understanding

MRS Market Rate Sudy

NIEEF National Institute for Early Education Research
OR Office of Refugees and Immigrants

OSFA Office of Sudent Financial Assistance
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Introduction

Gompelling evidence shows that one effective solution for strengthening the broader range of children’s educational
experiencesisthrough high-quality early learning and development programs. In Massachusetts, state leaders, local
educators, and the public have responded to this evidence. A key goal of Governor Patrick, and of the Department, is
to ensure all children enter school ready to succeed and to eliminate school readiness gaps between high needs
children and their more advantaged peers. Through strategic planning, grounded in research, and an expansive,
inclusive, statewide information gathering process, the state istaking charge to use what we know—and building on
what we have done—to take the next leap forward in building a truly high-quality, birth to career system.

A Gommitment

The 2010 Censusreported the Massachusetts’ population to be 6.5 million. Children from birth to age 5 accounted
for only seven percent (442,592) of thistotal. A significant proportion, however, may be categorized as “high
need”. Aose to one-third of al children birth to 5 are low-income, according to the National Genter for Children in
Poverty, while 17.4%are English language learners, 6.7%have special needs, and .9%are homeless. These children
are most at-risk of developmental delays and most likely to benefit from high-quality early learning and
development experiences.

Massachusetts defines “high needs children” asthose with sufficiently low household incomes, those in need of
special education assistance, and other priority populationswho qualify for federal and/or state aid.
Massachusetts has moved toward a broader definition of “high needs children”, to indude children who have
multiple risk factors linked to poor school and life outcomes, induding:

e  (hildren and parentswith special needs;

e  (hildren whose home language is not English;

e Familiesand children involved with multiple state agendies;

e  Recent immigrants;

e  Children with parents who are deployed and are not livingon amilitary base;
e Low-income households;

e Parentswith lessthan a high school education; and

e  Children who are homeless or move more than once a year.”

Asthe state has confronted the prevalence of high-needs children in certain localities and across the state,
Massachusetts has gone beyond simply understanding the research on “toxic stress’ and healthy child
development; it has used a science-based framework to enact smart, forward-thinking legisiation and create a high
quality early learning development system, which provides access to comprehensive services. Our approach is
predicated on meaningful engagement —of families, of communities, and of the public and non-profit
organizations, both state and local.

Refinement of Srategic Directions and Indicators of Success

In July 2012, the BEECBoard identified seven Srategic Directions and developed proposed goals to guide the
Department’swork for the next three years of the Department’s Srategic Plan. The strategic areas work together
to achieve the departmentsvision, grounded in the legidative intent. The board will work to adopt an updated
strategic plan, this spring. The plan will indude measureable goals and indicators of success. The seven strategic
directionsare asfollows:

« Fnance- to develop afinancing strategy for a comprehensive system of early education and care and out of
school time for all children based on established Department of Early Education and Care standards.

¢ Governance- to develop policy directions for the comprehensive system of early education and care and out
of school time in Massachusetts.



o Standards, Assessment and Accountability- to provide a foundation for acomprehensive system of early
education and care and out of school time built upon program standards and early learning standards.

¢ Regulations- to develop regulationsthat articulate the rights and allocate the responsibilities across the
systems of early education and care, out of school time, adoption, foster care, and residential

o Workforce and Professional Development- To facilitate a system that prepares an early education and care
workforce who can engage with children and families to support their growth and development in all domains.

« Early Education and Care and Kindergarten to 3" Grade Linkages- To create policies and practices that
ensure the alignment of structuresthat support child development from birth through grade 3 across all
developmental domains, with afocus on early literacy, numeracy, and social/emotional development.

« Informed Families and Public- To communicate regularly with families and the public about the essential
conditionsfor positive growth and development of children with respect for culture, language and other
aspects of diversity of those constituencies

Looking Ahead
The primary challenge in the coming year isthree fold.

1. The first challenge is the ability to reach all the educatorsin formal and informal settings. These educators
touch and/or influence children and families through service or policy which impacts the development of
children. The state wantsto support these educatorsto have the skills, knowledge and abilitiesto create
opportunitiesfor children that create measurable gainsin all domains of development. Thisrequires
knowledge and toolsto ensure educators can be guided by the Early Learning Sandards that provide an
outline of what we want our children to know and be able to do.

2. The second challenge is reaching all 450,000 children birth to age five yearsin our state, who may or may
not be engaged with formal early education and care programming. In order to serve them, we need to
ensure that parentsand caregivers, as children’sfirst teachers, have the information they need to create
protective relationships, are knowledgeable about and provide high quality opportunities, and have access
to screening and assessments so that they can intervene early when children appear to be off the expected
developmental course.

3. Anally, the challenge of accessto formal and informal programming that supports early learning and
development that is affordable and accessible to all children. Qurrently, over 30,000 children are on the
waitlist from birth to 5. These families are requesting financial assistance to assist in paying the cost of
formal early education and care opportunities.

Massachusetts Department of Early Education and Care (EEC)
Purpose and Goals

In 2005, the Commonwealth of Massachusetts became the first state in the nation to create one agency to oversee
early education and care and out-of-school time programsfor families. The Department of Early Education and Care
(EEC) was created by consolidating the former Office of Child Care Services with the Department of Education’s (now
the Department of Hementary and Secondary Education) Early Learning Services unit. In 2008, the Bxecutive Office
of Education (EOE) was established to support the work of the three education departmentsin Massachusetts (EEC
the Department of Hementary and Secondary Education, and the Department of Higher Education) for the purpose
of developing an education pipeline extending from birth through higher education and beyond.



The work of the Massachusetts Department of Early Education and Care (EEG) is steeped in the notion that brain
building isin progressfor young children in enriching environments with caring adults and meaningful and engaging
interactions. The latest science showsthat these early experiences actually build the architecture of the developing
brain; much like a house isbuilt from the bottom up. Each sequential step lays the groundwork for the next set of
skills—like reading and math—and a lifetime of learning, success and productive, responsible citizenship.

When you understand the sequence and process by which brains are built, it’s easy to understand why it’s wiser to
start every child out strong. Trying to change behavior or build new skills on a weak foundation requires more
work and is less effective than providing brain building interactions and environmentsearly in life. Brain buildingis
an investment that yields high returns; an investment in the economic prosperity of everyone in Massachusetts.

EECfulfillsacritical role in advancing important public policy goals. Research showsthat accessto high quality
early education and care isvital to helping all children, especially low-income and at-risk children, to gain early
literacy skills, academic and social school readiness skills, and increases a student’s chances of successfully
completing high school, attending college, and becoming a tax-paying citizen.

EECwork is guided by a strategic plan, which is being updated this year and will continue to be guided by the vision
developed in 2009.
o EECandthe whole field of early education and care are highly regarded, publically recognized and
supported, and dearly understood to be a value to the Commonwealth.
o EECssystem offersan array of high quality, comprehensive and affordable programs designed to meet
the diverse, individual needs of children and families.
e The early education and care workforce is respected, diverse, professional, qualified, and fairly compensated.
o EECisan effective, responsive, efficient, and resilient system.
e EEChasclear standardsfor accountability and evidence that those standards are being met.
e Familiesare engaged as partnersintegral to the healthy development and learning of their children, and
they have access to the necessary resourcesto do so.
e Al preschool children have accessto high quality Pre-kindergarten programsthat meet family needs.
e  (hildren and families experience seamless transitions throughout their early learning and later
developmental experiences.

The work of the agency is structured in four core areas: educator quality, program quality, screening and

assessment and community family engagement. The work of the department seeksto support 1.3 million children
and their familiesfrom birth to age 13 years.

Submission of Annual Report

Thisreports satisfies the Board’slegidative reporting mandates, as codified in M.G.L c. 15D, §§ 3(g), 10 and 13(d),
to submit an annual report describing its progressin achieving the goals and implementing the programs
authorized under Chapter 15D of the General Laws of the Gommonwealth. Soecifically, BEECisrequired to submit
an annual report, which includes, at a minimum, the following topics:

e Progressin achieving goals and implementing programs authorized under M.G.L c. 15D;'
Progress towards universal early education and care for pre-school aged children;”

Rules and regulations promulgated by the Board related to civil fines and sanctions, including the types of
sanctions and the amount of the fines;

Progressin reducing expulsion rates through developmentally appropriate prevention and intervention services;
Behavioral health indicators:®
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Estimates of annual rates of preschool suspensions and expulsions;

Types and prevalence of behavioral health needs of children served by the Department;

Racial and ethnic background of children with identified behavioral health needs;

Existing capacity to provide behavioral health services; and

Analysis of best intervention and prevention practices, including strategiesto improve delivery of
services and to improve collaboration of services.

¢ Findings and recommendationsrelated to the study on the programmatic financing and phase-in options for
the development and implementation of the Massachusettsuniversal pre-kindergarten program.6

O O O O O

Thisreport further provides an annual update on the strategic plan ratified by the Massachusetts Department of
Early Education and Care’s (the Department or BEEC) Board in February 2009. A copy of the strategic plan can be
viewed at: http://www.mass.gov/ edu/docs/ eec/research-planning/ state-planning/ eec-strategic-plan.pdf.

In addition, thisreport satisfies the Board’s mandate to develop and annually update an implementation plan for a
workforce development system, which is designed to support the education, training and compensation of the
early education and care workforce, including all center, FOG, infant, toddler, preschool and school-age providers.
See M.GLL c. 15D, § 5 (See Appendix A for the Legidative reporting language).

2013 Context (February 2012 —February 2013)

Accomplishments and activitiesincluded in thisreport are from the time period February 2012 — February 2013.
Below are several eventswhich set the context for the Department’s work over this past year.

Federal Funding Support
A comparison of EECs state funding for FY13 to the amount of state fundsreceived in FYO9 -- the apex of our

funding — shows that EEC'sresources have decreased by $66M. Federal funds awarded to EEChave helped to
offset this change in funding. Thisincludes $23.97 million in additional Child Care Development Fundsthat BEEC
received as a discretionary obligation through the American Recovery and Reinvestment Act of 2009; $1,301,837 in
federal Sate Advisory Gouncil (SAC) on Early Childhood Education and Care funding to support children from birth
to school entry; $50 million in federal Race to the Top - Early Learning Challenge (RTTT-BLC) funding to improve the
quality of the state’s system of early education and care and out-of-school time, and $175,000 annually for the
Head Sart Sate Gollaboration Project.

Priorities for Building the System

EECs statewide system of early education and care and out-of-school time is comprised of alinkage of four
systems of support for improving the outcomes of the Commonwealth’s children, families, educators and
communities. These four systems are:

Educator/Provider Supports (EPS

Goordinated Family/ Community Engagement (CFCB)

Mental Health

(hild Care Resource and Referral (QORR)

The BPS GFCE, OCR&Rand Mental Health systems are regionally/locally-based but allow for differentiation to meet
local needs. They are focused on the needs of adults in supporting adult/child interaction. The early education and
care and out of school time system isdesigned to be a strengths-based model of family support —inclusive of all,
with prioritization of those most at risk. It isnot primarily focused on family income, though it does prioritize
families with greater needs. The overall system expands upon and supports quality in the 2010 licensing
regulationsand the 2011 Quality Rating and Improvement System (QRS. In support of the statesefforts, EEC
gives priority to Gateway communities, level four schools and districts, and communities which have been
identified by the Department of Public Health (DPH) as home visiting communities.

® @eM.GL c. 15D, § 3(g)
® SeM.GL c. 15D, § 13(d)
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Community/ District | Gateway Community | District with Level 4 Schools | Home Visiting Communities
Barnstable X

Boston X X
Brockton X X
Chelsea X X
Chicopee X

Everett X X
Fall Rver X X X
Htchburg X X
Haverhill X

Holyoke X X X
Lawrence X X X
Leominster X

Lowell X X X
Lynn X X X
Malden X

Methuen X

New Bedford X X X
North Adams X
Fittsfield X X
Quincy X

Revere X X
Salem X X

Southbridge X
Soringfield X X X
Taunton X

Westfield X

Worcester X X X

The state of Massachusetts was privileged to be recognized for its work in early education and care by receiving
the Early Learning Challenge Grant. The $50 million dollar award provides resources to accelerate the effortsto

increase educator skills, knowledge and abilities; program effortsto ensure growth and development for children;

increase access to screening and formative assessment; and intentional community and family engagement

activities. The work of the department happensin four core areas: Educator Quality, Program Quality, Screening
and Assessment and Community and Family Ehngagement.

Highlights

Educator Quality

o The Professional Qualifications Registry provides new data on the 68,000 early educators who are working

in the over 10,000 licensed early education and care and out of school time programsin the state.

o The Educator Provider Qupport System, provides a system of learning opportunities. Nearly 300
opportunitiesfrom July 2012 to June 2013. Over 900 individual development plans have been written

with educatorsin the first six months of thisfiscal year.

« For FY2013, $3.2M in state funds was available for the Early Childhood Educators scholarship; 1,190

educators (of over 2,300 applicants) were approved for thisfunding.

Program Quality

« In 2011, the state fully defined quality for early education and care programsin Massachusetts. Over 50
percent, approximately 5000 programs, are now participating in meeting the new standards.
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« Programs, which primarily support children who receive financial assistant from the state, are
experiencing additional hardship. Reportedly, thisis due to increase standards aswell as areduction in
the number of children who receive financial assistance over the last two years. This haslead to instability
in some programs. For programsto be stable they require consistently full enrollment, collection of
parent feesand ratesfrom the state which support cost.

Screening and Assessment

«  Universal screening was made available in July 2012, through the Goordinated Family and Gommunity
Engagement grantees. The Ages and Sages Questionnaire is available in all communities across the state.

o The use of evidence based formative assessment which hasbeen used in early education and care
programsfor several years, has begun to be used by teachersin Kindergarten classrooms, in all five
developmental domains. Thisinformation isintended to be used to individualize teaching and learning
and support parental communication.

Community and Family Engagement
o Community and Family Engagement grantees have participated in focused training and practice improvements.
o Thetraining hasincluded child growth and development, evidenced based literacy and post
partum depression.
o Practice enhancements have been made with regard to play groups, evidence based literacy, as
well as, screening of child growth and development.

o Overthelast year the demand for subsidized early education has increased while only 8400 €eligible
children have been removed from the wait list.

Interagency work

« Thispast year has provided multiple opportunities for working with other child serving agencies. The
interagency work has three foci;

o creating achild development lens on policy and practice through joint professional development,
o simplification of the requirementsfor families through the review of intake practices, and

o developmental screening of young children to ensure family plans include opportunitiesfor
young children who present with or are at risk of developmental delay.

Birthto 3° grade alignment

« Increase focushas been placed on organizing at the community level to ensure partnership and shared
responsibility of children from birth to 3" grade. Thisrequires new partnerships between organizations and
programs who serve children from birth to 3 grade. Partnersinclude home visiting; early education and care
programs; pediatricians; museums; libraries and individual public schools and their district leadership.

Brain Building in Progress Campaign

Our Brain Building in Progress communication strategies in 2012 continued to expand awareness of the campaign
among new constituencies, incdluding legislators and policy-makers, community-based organizations acrossthe
state, and partnerships such as Thrive in 5. Three events on Beacon Hill promoted the campaign -- Early Care and
Education and After School and Out of Shool Time Advocacy Day, United Way's Legidative Breakfast at the
Parkman House, and Brain Building in Progress Day, where Lieutenant Governor Tim Murray, along with legidators,
read to young children at the Sate House. In what isconsidered Phase Two of the Brain Building in Progress
communicationsinitiative, EECis working with United Way to collaborate with key partners and leverage collective
resourcesto raise parents’, families’, and the public’s understanding of the importance of a child’s earliest years,
the value of early education and care, and the definition of program quality through the Massachusetts Quality
Rating and Improvement System (QRS. United Way is currently finalizing the key messages and preparing the
first set for distribution ascollateral material. The key messages about quality are asfollows:

Whenever you see children interacting and learning in quality environments, what you’re really seeing is Brain
Building in Progress. These early experiences create the foundation for a lifetime of learning, achievement and
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productive, responsible ditizenship. By investing in the success of our youngest citizens, we're ensuring a more
prosperous future for everyone in Massachusetts. Whether you’re a parent, educator, business leader or legidator,
all of us have a stake in supporting Brain Building in Progress. Here are five waysthat you can be a Brain Builder:

Make Any Moment A Brain Building Moment

Take amoment in a busy world to engage and interact with a child. Children’s brains are built through back-
and-forth interactions and meaningful conversations with caring adults. Greate lasting connections that build a
child’s brain!

Look for Brain Building Zones

Physical environments provide aframework for children’s learning and development. Seek out and support the
rich network of children’s museums, libraries and community centers existing throughout the Commonwealth.
While Brain Building can happen anywhere, these especially stimulating environments play a critical role.

The more we know, the more we’ll help children grow

A knowledgeable community and well-qualified education workforce give children the support they need to
succeed in school and life. The more that everyone understands the importance of brain building, the more
prosperous Massachusetts’ future will be.

Make the Connectionsthat Build Young Brains

Brain building is a community-wide commitment with a network of supports. Connect with your local resource
centers, Coordinated Family and Community Engagement, go to brainbuildinginprogress.org or call 2-1-1 to
learn more about resourcesin your area.

Lead So That Young Children Succeed

Hfective leaders are needed to champion brain building. Show your commitment by sharing Brain Building
information among your networks, taking leadership within your child care program, signing the Brain Building
Pledge or supporting investments that focus on young children. With so much at stake, now’s the time to take action.

The timeline for release of these messages is as follows (subject to change):

TIMELINE for Brain Building in Progress

2012-2013
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Family and

Safe, Healthy Curriculum &

Leadership Community % ,  Professional z
/ Environments 4 Learning /
/ Engagement / / Development // /‘
i i ualifications and
Leadership Family and Safe, Healthy Environments Qi iy G dlrmend sty

Focus: Child friendly zones;
ex. Libraries and museums
Activities: Début BBIP
Trail, Parent Portal, Map of

Community
Engagement
Focus: Collaboration,

Focus: Leadership and Focus: Developmental

Development
Focus: Well prepared
workforce= economic

awareness, celebrate
diversity and positive
interactions

advocacy
Activities: Pledge, leader

s ’ communit
recognition, photo’s Y

brochure, press releases engagement and Child Friendly Zones prosperit\f._ Activities: Mobile app
resources utilization responsibility to stay
Activities: BBIP informed

Week, Resource
Card, Translation

Activities: Kindergarten
Readiness display, BBIP
Training Modules, Back
to Schoolopeds

13



Board of Early Education and Care

On May 13, 2011, Governor Patrick appointed Cheryl Sanley to the Board of Early Education and Care as an at-
large representative.

On duly 11, 2012, Governor Patrick reappointed Sharon Sott-Chandler to the Board, replacing Mary Pat Mesmer as
the early education and care provider with management and administrative experience.

Also on duly 11, 2012, Mary Walachy was appointed by the Governor to fill the at-large representative seat vacated
by Sharon Sott-Chandler.

On November 26, 2012, the Governor appointed Joni Block to the EECBoard, replacing Carol Graig-O'Brien asthe
early education and care teacher representative.

On January 14, 2013, Dr. Matthew Malone was sworn in by the Governor as Secretary of Education, replacing Paul
Reville.

On JBnuary 22, 2013, Governor Patrick swore in John Polanowicz asthe Secretary of Health and Human Services,
replacing JudyAnn Bigby, M.D.

The EECBoard meets monthly, except in the summer months (July and August). The meetings are open to the public
and 30 minutesis made available at the beginning of every meeting for public testimony. The Board holds most
meetingsin the BEECBoston office, however, this past year the Board also held meetingsin Westfield (March 13,
2012), Fall Rver (May 8, 2012), and Worcester (December 11, 2012), to allow for greater participation of stakeholders
acrossthe state. Board members also participate as members on three subcommittee; descriptions of the
subcommittees’ missions, membership and staffing are listed below:

Planning & Evaluation Committee

The Aanning and Bvaluation Committee of the Board of Early Education and Care provides an organized structure
that facilitates greater Board engagement and input into relevant BEECplanning and evaluation initiativesthat are
brought to the full Board for discussion and decision making.

Membership:
Committee Chair: Beonora Villegas-Reimers (effective December, 2012)

Carol Graig O'Brien (former Chair)
EECBoard Members: Cheryl Sanley, Joni Block (effective December, 2012), Mary Walachy (effective July
2012)
Bx-Officio Members: EECBoard Chair (JD. Chedloff) and BEC Gommissioner (Sherri Killins, Ed.D)

Policy & Research Commiittee

The Policy and Research Committee worksin concert with the Fiscal and Planning and Evaluation Committees of the
Board to guide and support EECs policy development and implementation of a system to improve and maintain
program quality, accessibility, and affordability meeting the diverse needs of children and families statewide.

Membership:
Chair: Joan Wasser Gish, Esqg.
Members: Sharon Scott-Chandler, Chi-Cheng Huang, M.D.

Bx- Officio Members: EECBoard Chair (JD. Chedloff) and BEC Gommissioner (Sherri Killins, Ed.D)

Fscal Committee

The Fiscal Committee reviews EECbudget related activities that are brought to the full Board for discussion and decision
making, and supports EECs efforts to implement a system to improve and support quality statewide and to offer an
array of high quality, comprehensive, and affordable programs designed to meet the diverse, individual needs of
children and families.
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Membership:
Chair: Bizabeth Childs, M.D.

Members: Marilyn Anderson Chase
Mary Pat Messmer (former Board Member)
Bx- Officio Members: EECBoard Chair (J D. Chedoff) and BEECGommissioner (Sherri Killins, Ed.D)

Appendix B details the Board members and changesin membership over the past year.
Appendix Q detailsthe votes and actions the Board took over this past year.

2012 BEEC Board Retreat
At the duly 12, 2012 BEECBoard Retreat, Board members began the process of updating the existing Srategic Plan
plan and both developing and updating strategiesto complete the cycle of the existing Srategic Plan. Part of this
processincluded defining a systemic framework to support policy decision making and resource allocation. The
Board membersreviewed a systemic approach framework for the implementation of new Srategic Directions.
The seven components of the framework were defined asfollows:

¢ Sandards, Assessmentsand Accountability

¢ Informed Families and Public

o Early Ed & Care and K-12 Linkages

¢ Regulations
e Governance
e FHnance

The Board of Early Education and Care will complete the revision of its updated strategic plan this spring. The
Planning and Evaluation committee of the Board will make recommendations regarding this plan to the full Board
during aretreat to be held on March 12", This will be followed by a full vote of the Board during the April meeting.
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EEC Budget

Governor Patrick has routinely demonstrated his commitment to early education in his budget recommendations, and continually
through challenging fiscal climates. A comparison of EECs state funding for FY13 to the amount of state fundsreceived in FYO9 --
the apex of our funding — shows that BEC's resources have decreased by $66M. Federal funds directed to EEChave helped to offset
this change in funding.

Federal Funds

ARRA Runds: President Obama enacted the American Recovery and Reinvestment Act of 2009 (ARRA) in mid-February 2009. The
federal economic stimulus package contained significant resourcesfor the early education and care and after school and out of
school time field. Massachusetts received $23.97 million as a discretionary obligation from the OCDF, representing an additional
23%over its FY2009 OQCDF allotment ($102 million). The EECBoard approved thirty one projects/initiatives to be funded by ARRA
OCDF. Thisfunding allowed EECthe ability to expand child care financial assistance by serving additional children and families as
well as new families. Additionally, many of these projectstargeted systematic improvementsin early education and care programs,
including investmentsin professional development. EECs projectd/initiatives also indluded targeted funds for overall quality along
with quality care for infants and toddlers. EECdisbursed all of the $23.97 million received in GQCDF by the conclusion of the grant in
September 2011.

SACFunds: The Improving Head Sart for School Readiness Act of 2007 required the Governor of each Sate to designate or
establish a coundil to serve asthe Sate Advisory Gouncil (SAC) on Early Childhood Education and Care for children from birth to
school entry. To be eligible to receive agrant, a state had to prepare and submit an application for a three-year period that
addressed select criteria. MAreceived $1,301,837 in SACfundsto be fully liquidated by July 31, 2013. SACactivitiesincluded
programsthat aligned with our mission and focused on

¢ Needs Assessment
e B-8 Community Flanning and PreK-3 Partnerships
e Early Education/Hgher Education Workforce Preparation Partnership

e Policy and Best Practices for Children & Familieswith Limited English Proficiency and/or Developmental Delays or
Multiagency Involvement

e ARRA Qouncil Implementation Support and Accountability

RTTT-B.CFunds: In late Summer 2011, the Obama Administration released the application for the Race to the Top Early Learning
Challenge (RTT-B.C) to provide $500 million in state-level competitive grantsto improve early learning and development programs.
The goal of the RTTT-B.Cwasto better prepare more children with high needs for kindergarten because children from birth to age 5,
including those from low-income families, need a strong foundation for successin school and beyond. In their applications, states
had to demonstrate acommitment to building coordinated systems, aligning resources and policies, and increasing access to high-
quality early learning and development programsfor children who need them most. MA submitted an application which received
the second highest score in the nation and was awarded $50M for four years beginning January 1, 2012. We have successfully
created 12 projects being successfully delivered through 51 activities with approximately $24.1M devoted to statewide
infrastructure investment programs and $25.8M directed toward direct community investment programs. These fundsare managed
by anetwork of sister state agendies, institutions of higher education, non-profit agencies, and training and research firms. In
FY2012 EEC utilized $1M from the Race To The Top Early Learning Challenge Grant to support a deficiency in scholarship funds for
the Soring and Summer 2012 semesters. These funds were used to support educators who had their scholarship awarded reduced,
and were available to 269 educators who met the eligibility requirement of working in a program that was currently or planning to
participate in the Quality Rating and Improvement System (QRS.

Head Start Sate Collaboration Project: Thisis afive year grant awarded by the Administration for Children and Families (ACF) that
isrenewed annually during the grant period. We are now inthe second year of afive year grant cyce. The total grant amount
varies state to state and is based on the number of federally funded Head Sart children in the Sate; MA receives $175 annually.
The work of the Head Sart Gollaboration project highlights the importance of the work and commitment to all children and
familiesin the Commonwealth. The HSSOO's goals, key priority areas, and activities are aligned with BEEC's enabling legidation and
include school transtions, professional development with higher education, and early childhood systems development and
coordination.



Sate Aspirational Budget

EECsreceipt of several short term federal resources over the last four years, including the American Reinvestment and Recovery
Act (ARRA), the state advisory council (SAC) grant and most recently the Early Learning Challenge Grant have accelerated the
Department’s efforts to improve educator and program quality, provide screening and assessment and support community and
family engagement. More specifically, these resources have lead to the building and implementation of the Quality Rating and
Improvement System, effortsto enhance the partnership with the department of higher education, support for educatorsto attain
degrees, design or build abirth to 3 rd grade infrastructure in the community, and in one instance provide access to additional
children from the waiting list who qualified for subsidized early education and care and/or out of school time care.

In 2012 the Board created an FY14 aspiration budget framed around the values, strategic directions, and indicators of successin the
EECSrategic Plan. Recommendations were framed in three significant areas: an investment in quality, an investment in our
children and families, and an investment in health and safety. These fundswould be in addition to EECs core funding through the
maintenance budget.

An Investment in Quality
Additional Funding: $15,594,821
Aligned with our mission and Srategic Fan, EECseeksto invest in quality through and by the categories presented below.

+ Investment in Workforce Quality: Arate increase of 3%or $13,790,577 supports an increase in salaries, benefits,
and stipends for child care workers. The last rate increase was in March 2009 when we gave .45%

* Investment in Quality Program Sustainability / Quality Rating Improvement System (QRS): A set-aside of
$1,000,000 in its own appropriation supportsour investment in QRSand helps sustain program improvements
supporting children in care.

e Quality Infrastructure: $804,244 to support staffing which holds child care providers accountable for health and
safety, quality care, and quality programs. These funds would be added to 3000-1000, Administration.

An Investment in our Children and Families

Additional Funding: $36,209,423

EECseeksto ensure that parents of birth to age eight children have accessto high quality early education and care
experiences. The addition of $36M to 3000-4060 (Income Higible child care) would allow usto serve approximately 4,900
children which, when added to our current IEcaseload of 30,283 children, returnsusto the level of children we served in
November 2010.

An Investment in Transportation

Additional Funding: $17,586,713

The last transportation rate increase was May 2006 when the one way rate increased from $5 to $6 and the round trip
rate increased from $7.50to $9.00. The request for funds affirmsthe Board’s vote in June 2012 to increase the rate paid
for transportation to support improvementsin the system and the addition of one adult monitor on all vehicles carrying
infants, toddlers, and preschool children.

Governor’s Education Investment Plan
When Governor Patrick released his FY2014 budget recommendation, the Board of Early Education and Care was pleased to seeits
alignment with their FY14 aspirational budget request for the Department. The Governor’s budget proposal included all of the
Department’sfunding requests, and with it he also filed an education investment package that callsfor approximately $550 million
in additional education spending in FY14 and increases to nearly $1 billion annually over the next four years. The Governor’s nearly
$350 million proposed aggregate investment ($131 million in FY14) in our early education and care system will:

« Biminate EECscurrent birth —age five waitlist by providing universal accessto high quality early education for al infants,

toddlers, and pre-school children in Massachusetts;

« BExpandinitiativesto ensure the highest educational quality among providers of early education and care through EECs
Quality Rating and Improvement System, and to assist early educatorsand providers attain higher levels of proficiency,
skill and quality; and

« Increase educational programs and supportsfor parents and family membersto further engage them in their child’s
success, and expand effortsto provide comprehensive support servicesto children and their families.

The Governor will also dedicate new Chapter 70 funding to incentivize more school districtsto offer pre-school to their 4-year olds.
Qurrently, the Chapter 70 formula only reimbursesdistrictsfor pre-school children who are in special education inclusive
classrooms. The Governor’s proposal would allow every pre-school student to count toward a district’s Chapter 70 calculations.



Budget Concerns
There are several areas of concern that could adversely impact cost projection and BEECs ability to carry out itsmission in FY14,

most particularly in the caseload accounts. The main areasof concern are:

»  Union Bill: Chapter 189 of the Actsof 2012, AN ACT RALATIVE TO EARLY EDUCATION AND CARE BY FAMILY CHILD CARE
PROVIDERS allowed these providersto unionize and requires EECto negotiate with them on rates and other areas.
SHU509 is the union representative. Initial demandsthat have significant cost implicationsinclude a 20%rate increase, 23
paid days off (excluding holidays), transportation for all subsidized children, and placement of all children from the waitlist.

» Federal Funds. The Bxecutive Office of Health and Human Services (BHS), as the custodian of the Commonwealth’s TANF
funds, utilizes qualified EECTANF expenditures toward the state’s TANF block grant daim (estimated $190M in FY13). A
reduction in EECcaseload TANF spending will reduce this claim and thus the amount of federal reimbursement to the
Commonwealth.

» Access. Accessto Income Higible voucher care iscurrently restricted. Thislimitation of accessis not and should not be
considered the standard policy of BEEC. Accesswas originally restricted in February 2011 in response to an anticipated
FY11 IEdeficiency. If access were to remain limited throughout FY13 then it would be closed for an unprecedented 28
month span.

»  HAngerprinting: Governor Deval Patrick signed H4307, “An Act Relative to Background Checks’ in mid-January. Thisbill
closes an existing criminal history background checks loophole by authorizing the Department of Early Education and Care
(EEC) and school districtsto conduct fingerprint-supported national criminal history background checks on all teachers,
school employees, and early education providersin Massachusetts. Presuming the information on fingerprints comes
back to BECin the same manner as BRCand GOR (funneled through the Department of Griminal dustice Information
Services/ DCIS we will need at least two staff persons to handle thisresponsibility. The estimated cost for thiscould be
asmuch as$120,000. Without additional staff, we will delay the hiring process by weeksif not months. We aso have to
review our IT system to see what will need to be done to track this added task. We do not have a cost for this yet.

See Appendix Cfor complete list of RTT-B.Cgrant awards and expenditures. See Appendix D for BEECBudget FY2013 Appropriation

Organizational Framework

Thisreport will be framed by the Board’s Srategic Directions and Indicators of Success. Accomplishments of this past year and
activitiesplanned are organized and reported within the framework of EECs five Srategic Directions and listed under each
Indicator. Please note that some indicators cross multiple strategic directions. For the purposes of thisreport, where there is
overlap, the indicators were joined and BEC s accomplishments and next steps were reported in a combined section. Thisis
noted in the applicable sections of the report.

A Systemic Approach

EEC Strategic
Directions

Quality

Family Support,
Access, and
Affordability

Standards,
Assessment
and
Accountability

Informed
Families and
Public

EEC System
Components

Early Ed &
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12 Linkages-,

Workforce

Governance

Communications

Workforce &
Professional
Development

Regulations Infrastructure
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Three Year Srategic Direction:

Create and implement a system to improve and support quality statewide
(2009)

Align resources to implement a system that supports high expectations
and quality outcomes for all children and communities and high standards
for all programs (2011 focused strategic direction)

Quality Indicators of Success:

Quality Indicator 1: MA Quality Rating and Improvement System (QRIS) has been
developed, validated, funded and implemented with full involvement of EEC’s
community partners and EEC staff.

Quality Indicator 2: MA has standards for quality in early education and care
programs that are research-based, broadly under stood, successfully implemented,
culturally appropriate, and aligned with a quality-building support system.

Quality Indicator 3: Programs seeking to improve their quality have access to a range
of resources and supports.

Quality Indicator 4: Parents under stand and use information about quality to make
informed decisions about early education and care programs.

Quality Indicator 5: UPK system design has been finalized and full-scale
implementation has begun.

Quality Indicator 6: MA has a system that collects, analyzes, and disseminates
program quality and child outcome data to inform policy and program development
and implementation.

Quality Indicator 7: Licensing regulations that reflect best practices have been
promulgated, translated, clearly communicated to the field, and enfor ced consistently
throughout all regions.

Quality Indicator 8: Comprehensive services, including mental health consultations,
are embedded in the delivery of services for families and children.

Quality Indicator 9: Children in residential and placement programs receive quality
and appropriate services and are placed in the least restrictive settings.

NEW 2011 Quality Indicator 10: Identify ways to quantify progress, particularly in the
context of the whole child agenda
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The Commonwealth's new Quality Rating and Improvement System (QRS is a key tool, among many, that Massachusetts
developed to help families, communities, and policymakers understand what constitutes quality. Building on a strong foundation
of licensing, the QR Sisdesigned to support all children and youth (birth to 13) served in settings across the Commonwealthsmixed
delivery System.

To foster the integration and use of child development principles and practices linked to quality, a set of QRSSandardswere
adopted by the Board of the Massachusetts Department of Early Education and Care on December 14, 2010. The QRSSandards
incorporate learning standards, curriculum and assessment, educator preparation and leadership, and family and community
engagement to ensure the strongest outcomesfor children.

Quality Indicator 1: MA Quality Rating and Improvement System (QRIS) has been developed, validated,
funded and implemented with full involvement of BEC’'s community partners and EEC staff.

This indicator was further defined in 2011 to include beginning alignment of QRISwith a rate reform
initiative.

Accomplished thisyear

Quality Rating and Improvement System (QRIS):

A Quality Rating & Improvement System (QRS) isamethod to assess, improve, and communicate the level of quality in early care &
education and after-school settings’. The Massachusetts QRSoffers guidance to professionalsin early education and care and out
of school time settingson a path towards quality, recognizing that higher expectations of programs must be matched with
increased supportsthat include a better-articulated career ladder, financial incentives, and professional development and technical
assistance, which are grounded in the science of child development.

The MAtiered QRSisdirectly linked to the state'srigorouslicensing system for early learning and development programs.
Participation in the tiered QRSis available to programs that are legally licensed aswell asthose that are statutorily exempt from
licensure. License-exempt programs demonstrate they meet licensing requirementsto participate in the tiered QRS Asaresult,
when license-exempt programs complete their self-assessment, a plan iscreated and monitored to address any gapsin meeting the
licensing standards at Level 1. The licensing requirements, regarded as among the most rigorousin the nation, serve asa much
higher-than-average, formidable foundation for the tiered QR Sstandards. In meeting the state's licensing requirements, a program
isentering the tiered QRSin high quality standing and the tiered QRShigher levels provide additional specific educational supports
to help high needs children attain school success.

Verification of Program Quality
Programsthat are engaged in the Quality Rating and Improvement System are verified at two levels.

o Thefirst level isthe self assessment. The self assessment includes the presentation of documentation aswell asthe
completion of several evidence based toolsto review the environment, relationships and business practices.

e The second level is validation. This requires an independent evaluation visit to collect the Environmental Rating Scale
(ERS, aswell asarenewal of practices and an onsite visit with the program to discuss strengthens and opportunities for
growth to ensure child outcomes within the program.

QRSverification starts when a program has submitted their complete on-line QRSapplication and self- assessment to EEC. In
December of 2011, EECinstituted an automated verification process for programsthat had completed the basic self-assessment.
During the period of January 31, 2012 through January 1, 2013, 4,291 applications have been processed through the automated
process. During this same period, an additional 640 programs have been verified through the advanced self-assessment process,
which requires afull review of the program’s documentation by EEC

For the second level, or validation of a program’s self-assessed QR Slevel, Welledey (ollege for Women conducts the independent
observation visitsrequired for the Environmental Rating Scales (ERS applying for the validated levelsin QRS To date, 36 programs
representing approximately 139 classrooms met the criteriato receive a visit and to be considered validated. 29 program visits
were completed representing 111 classroom observations. Some programs felt unprepared for the visit when it was scheduled.

7 Qair Sepsto Quality, Anne W. Mitchell (2005); United Way Success by 9x, p. 4
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The verification processis an on-going process. Using Race to the Top - Early Learning Challenge funds a regional infrastructure of
EECstaff in place, asprograms complete their applications and submit them, reviews and verifications have become timelier. The
regional staff also provides technical assistance through in-person site visits and phone calls to support programseffortsin
obtaining validation.

Moving Toward Limited Universal Participation and Quality Improvement
Asaresult of notification and policy decisionsin 2011, during 2012, BEECprograms serving subsidized children or seeking other
types of grant funds such asHead Sart, Universal Pre-Shool, and Inclusive Pre-School were required to participate in QRS

It is the Department’s goal to achieve maximum participation in the Massachusettstiered QRS and thisbegan with mandatory
participation among programs serving the 55,761 children receiving subsidy (state financial assistance). The Commonwealth is
using the QRSto ensure that all children with high needs are enrolled in high quality early learning and development programs.

o For FY2012, 33%0f Head Sart grant recipients are required to participate in QRSand in FY2013, 66%are required; As of
January 2012, 128 Head Sart programs participated in QRS which represents 56%o0f all Head Sart grantee programs.

e For FY2012, all programsthat receive a Quality Rating and Improvement grant must participate in on-line training,
designed to increase knowledge of the QRS

o The FY2012 Universal Pre-Kindergarten grantees are required to be at least aLevel 2 QRISprogramsto participate;

e  Family (hild Care and QOut of Shool Time Programsthat have contracted slots (subsidies) will be required to participate by
June 2012; and

e Bytheend of FY2012, new grantees, such asthe Early Literacy Qupport grant, have required participation in the QR Sasa
condition for application.

On-line System for Programs to Manage QRIS Participation-

The QRSProgram Manager (QPM) application is a secure, web based program that allows programsto rate themselves against the
QR SSandards and then submit documentation justifying their ratings. The QPM includes self-reported program data on the
number of children enrolled, number of educators employed, and self-assessment asit relates to each Sandard, which may indude
providing additional documentation.' Snce the launch of the on-line, QRSProgram Manager (QPM) in January 2013 4,757
programs (unique count) have created atotal of 5,794 QR Sapplications (final status) using the QPM system. 5,003 applications
have been granted a QRISLevel.

Data as of January 2013 QRIS Applications Submitted as Final by QRIS Program Type and Region
QRISProgram Type Western | Central | Northeast | Metro | Metro Boston South East/ Cape
Center/ School Based 277 131 234 274 216 363
536 569 1144 213 697 428
102 37 133 164 91 185
Grand Total 915 737 1511 651 1004 976

QRISOn Line Course

EECcommissioned the development of an on-line 12 hour course on the fundamentals of the Quality Rating and Improvement
System. This course is designed to provide early education and out of school time educators with an introduction to the
Massachusetts Quality Rating Improvement (QRS System. The first two-hour module of the course introduces the QRSand
exploresthe current science of brain development. The next four modulesintroduce the five categories of the QRS S andards and
the tools that measure process and structural quality indicators. The final module covers how to apply this knowledge to an early
education or out of school time program to identify areasfor program improvement. The course is hosted on the “Together for
Quality” website (http://wheelock.educommons.net/courses/gris-training). Snce itslaunch, 1520 educators have accessed the
course. The course isavailable in English, Soanish, Chinese, Haitian Greole and Portuguese.

QRIS Quality Improvement Grants
The FY2012 QR SIndividual Program Quality Improvement Grants were given to eligible programs who were enrolled in QRS
$800,000 of funding was awarded directly to programs for QRISimprovement Grantsto support and strengthen the capacity of
early education and OST program leadersto identify, prioritize, and implement improvements that move them forward in the
state’s Quality Rating Improvement System (QRS. We received 376 applicationsfor funding, from the following program types:
AfterShool: 73
Center Based: 159
Family Child Care: 144
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The state awarded 217 QRSProgram Improvement grantsto center based and family child care programs, with priority to those
serving high need children, to assist them with QRISparticipation. Due to demand and the level of need, EECidentified additional
funds through the Race-to-The-Top, Early Learning Challenge grant to provide awardstotaling $315,004.00 to eligible programsin
May. An additional 90 received funding. Thisgrant application’s purpose wasto provide QRSProgram Quality Improvement
Grantsto eligible programs/educatorsin the mixed delivery system during spring 2012 to make quality program improvements, in
pursuit of upward progress on the levelsdefined in the QRSsystem.

Planned for Next Year

Verification of Program Quality

EECstaff will continue their on-going efforts of verification of a program’s on-line application with site visits and phone callsto
support targeted technical assistance to programs. Additional visits have begun. This year, there will be 164 program visits, which
will cover 582 classrooms. To date 7 program visits, representing, 28 classrooms have been completed. In the upcoming year
Welledey Gollege for Woman will complete additional dlassroom observation visit to verify the Environmental Rating Scale at a
program level. BEECstaff will be trained this spring to complete the Environmental Rating Stales so that based on demand this
function can be moved inside the department.

QRISOn Line Course
Additional courses are in development to support the full depth of understanding of the theory and practice as defined by the QRS
standards. The following modules will be developed and made available to educatorsin FY 13/FY14:

. QRSSandard 1:

o Qurriculum and Learning (6)
»  Qurriculum Goals and Child Development
= Qurriculum FAanning
= Using Observation for Assessment, Qurriculum Planning and instruction:
= Developing Qultural Competence in Early Childhood Settings:
» Integrating Diversity in Early Childhood Settings
= Teacher-Child Interactionsin Early Childhood Settings

. QRSSandard 2:

o SHfe, Healthy Indoor and Outdoor Environments (1)
o Nutrition in Early Childhood Education:

e  (QRSSandard 4: Family and Community Engagement (1)
o  Qultural competency and family engagement:

e  (QRSSandard 5: Leadership, Administration and Management (2)
o Hnancial Management:
o Supervison and Saff Development

QRIS Quality Improvement Grants

For FY13, the first grant request wasreleased in February 2013. It isexpected that additional grantswill be released in June 2013,
and December 2013. Two types of grants will be available to programs; A Durable Goods and Services grant in which aprogram
must be at least at alevel 2in QRSand A Ranning Time Grant, in which a program may be any level. The planning grant was added
this year in response to feedback from programs about the amount of time required to complete the self assessment tools required
by QRS The new category of eligible funding will cover short term, regular coverage to assist programs to complete and respond to
the self assessment tools, as defined by the standards. Programs will be eligible to receive one or the other grant in a calendar year,
but not both grants. Grantsfundswill be available and released in cyclesto support program movement within the QRSsystem as
programsmeet standards over the next 3 yearsor until resources are expended.

An on-line portal for programsto apply for the funding will be available in early March 2013. A series of webinars and in-person
events will be held to train educators/ programs regarding how to use the on-line system and how a program can maximum these
funding opportunities.



Quality Indicator 2: MA has standards for quality in early education and care programs that are research-
based, broadly understood, successfully implemented, culturally appropriate, and aligned with a quality-
building support system.

EEChas a variety of standards. These standardsinclude QRSstandardsfor programs and Early Learning Sandardsfor children birth
to 5. This year’s efforts have included review of the QR Sstandards, development of implementation of infant and toddler
standards, alignment with kto 12 for development of math and literacy standardsto support the MA Qurriculum Frameworks,
development and alignment of science standards, and a validation study of all Early Learning Sandards birth to kindergarten.

Accomplished thisyear

QRISSandards

The Massachusetts QRSSandards outline key indicators of quality and are presented in the following five primary categories:
Qurriculum and Learning; the Environment ; Workforce Qualifications and Professional Development; Leadership, Management and
Administration and Family Involvement.

As part of EECslanguage access plan to ensure meaningful access for Limited English Proficiency (LEP) individuals, the
Massachusetts QRSSandards for Family Child Care were translated into five additional languages and are available in Chinese,
English, Haitian, Khmer, Portuguese, and Sanish on the EECwebsite.

Sandards Review

The initial intent of QRISsystems was to improve the quality and infrastructure of formal early education and care programs.
Qurrent thinking is that QRSshould primarily focus on standards that can be linked to improved outcomesfor children. The board
does recognize the effect of business practices and the environment in the ability to attain outcomes for children and has
continued to support practice that ismeasurable and evidenced based in these areas. Aswith any system, EECisalwaysreviewing
the QRISprocess, application and standards. Thisyear thisprocess haslead to changesin the online system and areview of the
standards, which led to areduction in the number of standards.

At the January Flanning and Evaluation Gommittee Meeting, the Committee reviewed and discussed the methodology and standards
that are recommended to be removed from the QR Sstandards. During the February meeting of the full board, the board will vote
to accept or reject the recommendation to reduce the standards. The current standardsfall into the following categories:
e BEvidence based
Measurable
Linked to Child Outcomes
Already measured in an evidenced based tool used in QRS
Not Linked to Child Outcomes
Not Measurable

The Flanning and Evaluation Committee focused on the standards that fall into the following categories.
e Already measured in an evidenced based tool used in QRS
¢ Not Linked to Child Outcomes
e Not Measurable

The Board of Early Education and Care voted to remove the standards that fall into these categories with the exception of family
child care educator qualifications. The number of standards that were approved to be removed are:

Sandard category Family Child Care | Center Based AfterShool
Already measured in an evidenced based tool used in QRS 8 11 9
Not linked to Child Outcomes 9 3 3
Not Measureable 4 12 3
Totals 21 26 15

The standardsthat the Board voted to remove come from all 5 of the core areas. The breakdown by core areaisbelow:
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Core Areas Family Child Care Center Based AfterShool

Qurriculum, Assessment and Diversity 3 2 1

Safe, Healthy Indoor and Qutdoor Environments 3 3 1
Family and Community Engagement 5 2 4
Leadership, Management and Administration 8 13 9
Workforce Development and Professional Qualifications 2 6 0

Alignment of Preschool Qurriculum Frameworks with the Common Core Sandards Kto 12

EECand the Department of Bementary and Secondary Education (ESE) worked together to develop the first Massachusetts
Common Gore Sandardsthat include English Language Artsand Math standards for preschool. The Readiness Centers and the BPS
Grantee Partnerships trained preschool programs on the Frameworksin 2012,

Early Learning Sandards are key to providing guidance to families and educators a like about what we want children to know and
be able to do. In our state we are proud to have created standards which cover children from birthto 5. These standards alone
provide solid guidance regarding what opportunities children need to grow and develop, however, it isimportant that they are
aligned as growth and development happensin multiple domainsand at varying rates depending on experience and opportunities.

Massachusetts Alignment Sudy Plan

In Massachusetts, state leaders and educators believe children grow and develop continuously through intentional and un-
intentional activities, and therefore are engaged in an ambitious effort to improve the quality of early childhood learning
opportunities. Central to these effortsis afocuson creating the highest quality early learning and development standards for
young children that articulate multi-domain expectations for children’s growth and support continuity in early education from birth
through kindergarten. At the same time, these early learning and development standards provide afoundation for creating
learning and growth opportunities for children across all communities and families and across both informal and formal
environments. EECcommissioned a study across toddler, preschool, Kindergarten and Head Sart standards across Massachusetts
to analyze vertical and horizontal alignment. EECis working with Teachers Gollege at Columbia University to evaluate alignment
between the state’s early learning and development standards for infants, toddlers, preschoolers, and kindergarteners, and to
evaluate alignment between the state’s standards and selected assessments.

The researchers analyzed the alignment of the Early Learning Guidelines for infants and Toddlers, Guidelines for Preschool Learning
Bxperiences, Kindergarten Learning Experiences, Massachusetts Qurriculum Frameworksfor Language Arts and Literacy and
Mathematics (Pre-Kand Kindergarten), and the Head Sart Child Development and Early Learning Framework (HSCDELF). Sharon
Lynn Kagan and associates presented the report findings at the Board of Early Education and Care meeting in December 2012. The
key finding from this study wasthat while MA has solid standards for infants, toddlers, Preschoolers and Kindergarteners from
multiple sources, they are not aligned nor do they provide scaffolding of learning across all domainsin a consistent method, and
that the creation of an aligned set of standards from birth to kindergarten covering all domains where gaps now exist isneeded.

Major Findings Overall
e Massachusetts has asolid set of standardsthat address the birth-through-five age continuum.

o The Department has made a good effort to align its standards across a broad age spectrum and with seminal documents,
particularly the Gommon Gore.

Major Findings: Balance
e Thetoddler standards are quite balanced acrossthe five domainsin the construct template.

e The preschool and kindergarten standards place more emphasis on Cognitive Development, particularly the subject areas,
and less attention on Social-Emotional Development and Approaches Toward Play and Learning.

o Thetension between an academic and holistic orientation-- not unique to Massachusetts-isthus evident in the toddler,
preschool, and kindergarten standards.

e The HODHF and preschool standards align well on Language and Communication.

o The preschool standards place a somewhat greater emphasis on Physical Development and a much greater emphasis on
Cognitive Development than the HSCDHF.

e  The HODHF places a much greater emphasis on Social-Emotional Development and Approaches Toward Fay and
Learning than the preschool standards.
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Major Findings: Goverage/ Depth

o The coverage of specific constructs was generally good in the toddler standards, with only afew missing constructs, such
as nutrition and vocabulary.

o There were more constructs missing in the preschool and kindergarten documents, with several missing constructsrelated
to physical fitness, social-emotional development, approaches toward play and learning, and the cognitive processes.

e  Alignment between the HSCDHF and Massachusetts preschool standardsis pretty good in some areas, such as physical
development.

e The HODHF covers abroader array of constructsthat address social and emotional development, approachestoward
play and learning, and the cognitive processes.

¢ The HSODHF devotesalarge portion of indicators to English language acquisition; the preschool standards do not.
¢ InMathematics, neither the HSCDELF nor the preschool standards covers data and mathematics processes.

Major Findings: Difficulty
e The progression of difficulty from toddler to preschool was particularly strong, and the progression from preschool to K
was good.

o There were some examples of equal difficulty between the preschool and kindergarten standards, and some in which
kindergarten was much more difficult.

e  Alignment with the HDDCHF was mixed; in some areas, the HSCDHF was more difficult, while in others, the preschool
standards were more difficult.

Sudy Recommendations

o (Createrobust set of standardsthat do not ignore either of the national documents, but aligns with them as appropriate
within the context of Massachusetts.

e Addition of indicatorsto the preschool and kindergarten standards to fully address Social and Emotional Development,
Approaches Toward Fay and Learning, the Cognitive Processes, and English Language Acquisition.

¢ Adjust some of the indicatorsto make the progression of difficulty between the preschool and kindergarten standards
more consistent.

English Language Development Standards

EECisdeveloping English Language Development Sandards, for children 2.5t0 5.5 yearsold. This project will afford Massachusetts
early childhood stakeholders and experts the opportunity to provide feedback and input. Thiswork is design to align with the
recently adopted use of the Kto 12 assessment of English Language Development by the Department of Hementary and Secondary
Education. Through an interactive process to be conducted both in-person, through webinars and conference calls, Massachusetts
early education leaders will create afeedback loop on the current draft standards, specifically on the Model Performance Indicators
(MP1s), resource development, and resource dissemination. As part of this work, BEECwill consider recommendations on methods
to train and develop educators on using the standards within their classrooms.

On December 14, 2012 BEECconducted an all day working session with over 40 participants from Public Schools, Higher Education,
Department of Hementary and Secondary Education, Head Sart programs and Center Based programson the draft Early Language
Learning Sandards at Holy Gross Gollege. The Framework of the standards was presented induding how the standardsfit in the
areas of social emotional and physical development and cover the domains of early literacy, math, social studies and science. The
standards address both receptive and productive language. (See Appendix Gfor the languages spoken by children receiving EEC
financial assistance.)

Preschool Science, Technology, Engineering, and Mathematics (STEM) Learning Standards and Guidelines

EECis developing Preschool Sience, Technology, and Engineering (STE)® Learning Sandards and Guidelinesto inform the
development of STEM curriculain early education programsfor preschool children from 2 years and 9 months through 5 years old.
The standards and guidelines will be developmentally appropriate for children in this age range, will connect to the Sience and
Technology/ Engineering Sandards for preschool through grade 2 being developed by the Department of Hementary and

¥ Preschool mathematics standards are already developed as a part of the Massachusetts Curriculum Frameworks, therefore, are
not included in this project. The EEC board approved these standards in December of 2010.
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Secondary Education (ESE) and will align with BEECs existing regulations, early learning standards and guidelines, aswell asthe Head
Sart Outcomesframeworks.

Planned for Next Year

QRISSandards Validation

After implementation of the spring pilot modification will be made and during the fall of FY13, the full validation study will begin.
Beginning in the fall of 2013, based on refinementsto the instruments, sampling and protocols from the Alot Sudy, EECwill initiate
afull-scale data collection of arepresentative sample of providers, rooms/classrooms, and children/parentsto address all research
questions.

QRISSandards Review: Intersection with NAEYC Accreditation

EECwill create and implement a statewide strategy with Group and Center Based Child Care Programsthat are currently accredited
by the National Association for the Education of Young Children (NAEYC) and are participating in the Massachusetts Quality Rating
and Improvement System (QRS in order to communicate where NAEYC Accreditation intersects with the QRSSandards. This
project will include developing and communicating to all Group and Genter Based Programs, who are NAEYC accredited, the
alignment of these standards between NAEYCand QRIS piloting with a select number of Group and Center Based Programs an
assessment protocol that supportsthis alignment and developing and providing professional development to EECstaff validating
QRISapplications and Group and Center Based Program staff in the assessment protocol and tool developed. The goalsof this
project are:

e  Align the NAEYCaccreditation visit with the MA QRSvalidation visit to reduce and eliminate duplicative processes for
group and center based programs;

e Incorporate the Environmental Rating Stales assessment toolsin the MA QRSas part of the NAEYCvisit;

o Determine the alignment between the NAEYC accreditation process and the MA QRSvalidation process and provide a
written report on the findings;

e Determine which documentation isrequired that meets both NAEYC accreditation and QRS Sandards components and
provide awritten report on the findings.

This project will result in communications materials, assessment materials, protocols, professional development curricula and a
written report by the end of June 2013. The written report will include the crosswalk of NAEYC accreditation with the QRS
Sandards, lessonslearned from the completed project, and recommendations for future alignment activities between NAEYCand
QRS

English Language Development Standards

EECwill continue to develop English Language Development Sandards, for children 2.5 t0 5.5 years old, ensuring alignment with
the Kto 12 assessment of English Language Development by the Department of Hementary and Secondary Education. In 2013 BEEC
intendsto issue a paper of the theory behind the English Language development Sandards, hold a meeting of experts balanced
between assessment experts and practice expertsto review the standards, and release final standards as guidance to field (in the
summer of 2013.)

Massachusetts Alignment Sudy Plan

On March 4 and 5, 2013, EECand EXEwill host strategic planning sessions with expertsto discuss the strategy for alignment of the
standards between birth and Kindergarten with experts recommended by EI= and BEEC: Early Learning Sandards: A Key to Quality
Early Learning Systems: Redesigning and creating a single set of standards from our early learning standards including toddler, MA
preschool common core, Head Sart Frameworks, and Preschool guidelines and kindergarten. The strategic planning sessions will
bring together key stakeholdersto discuss the study’s findings, map potential solutions and develop corresponding action stepsto
guide EEC's and DESE's ongoing work. An additional report on the alignment between the evidenced based formative assessment
tools supported by the state and the current early learning sandards, isdue on April 2013.

Preschool Science, Technology, Engineering and Mathematics (STEV) Learning Standards and Guidelines

EECiscurrently holding stakeholder meetings to receive feedback from the field on the draft preschool science standards. The BEEC
board will adopt early learning Sience, technology and engineering standards during the FY13 calendar year.
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Quality Indicator 3: Programs seeking to improve their quality have accessto a range of resources and
supports

Workforce Indicator 6: The early education and care workforce has broad diversity that allows families and
children to feel welcomed and comfortable to address the changing landscape and needs of the families
and children.

EECseeks to support over 10,000 programs, which service children between birth and 13 within the state of Massachusetts. These
programs employ over 67,000 records as of January 2012, according to our Professional Qualificationsregistry.

Accomplished This Year

FY 2013 Educator and Provider Support (EPS) Grant

The Educator and Provider Support system is designed to provide educators and programswith the knowledge and skillsthey need
to improve practice to ensure outcomesfor young children in early education and care; and out of school time programs. The
opportunities support educatorsto gain additional credentials and programsto attain accreditation or advance on the levels of
QRS

The purpose of the grant isto provide professional development opportunities and support servicesto early education and out of
school time educators and providers (programs) in Massachusetts. The grant focuses on three areas of engagement: educator and
provider planning, competency development, and coaching and mentoring. Grantees are required to provide opportunities and
support servicesto all educators and providers working in the mixed delivery system including educatorsin family child care,
center-based, and school age programs. Professional development provided through the grant must include opportunitiesfor
educatorsat all levels, developmental coursework through master’s degree level courses.

Professional development opportunities provided through the EPSgrant must result in at least 0.5 continuing education units
(CBUs) or 1 college credit. Opportunities must align with BEEC Regulations, Preschool Guidelines, QRS and/or Infant and Toddler
Guidelines. Granteesmust identify the BEECCore Competency Area(s) addressed, appropriate age group, and focus area for each
opportunity. Grantees provide thisinformation through an annual professional development course catalogue; the FY2013
Educator and Provider Support Gourse Catalogue is available on BEECs website at

http://www.eec.state.ma.us/docs1/Workforce Dev/20120713-fy2013-edu-provider-crse-catalogue.pdf . See Appendix | for data
on the 2012 EPS Gatalogue. the From July 2012 to December 2012, there were 154 coursesthat 1,777 educators completed. Data
collected from the BPSMonthly Data report for FY2013 is available in Aopendix J

There are 5 EPSgranteesthat operate at aregional level serving as professional development hubs. The EPSgrantees are required
to function as a partnership. Although the grantees are regional based, the members of their partnershipsrepresent local, regional,
and statewide needs of educators and providersin BEECs mixed delivery system. The EPSgrantees work in collaboration with other
EECgranteesincluding Readiness Center and Goordinated Family, Community Engagement, and Child Care Resource and Referral
grantees.

FY2013 BPS Grantees Lead Partners
Region Lead Agent
1: Western MA Preschool Enrichment Team, Inc
2: Central MA Family Services Organization of Worcester
3: Northeast MA North Shore Community Gollege
5: Southeast MA, Cape God and Islands Community Action Committee of Cape CGod and Islands, Inc
6: Metro Boston Action for Boston Gommunity Development, Inc

Assessment Grant — Center for Assessment and Screening Excellence (CASE)
EECis designing and coordinating training on assessment and screening tools and on QRSmeasurement toolsto support quality
measurement in programs serving children birth to 13 across Massachusetts. BEECestablished the Genter for Assessment and
Screening Excellence (CASE) to build infrastructure that supportsthe state professional development system to provide the
training, consultation, materials, and supportsthat programs need to have accessto qualified trainers who are reliable on the

27



multiple assessment tools required within QRS Thisincludes environmental rating tools, formative assessment tools, screening
toolsand others. CASEisdesigned as a support to the Educator and Provider Support networks (EP so that they have accessto
trainers who are skilled in using child assessment and screening and in measuring program quality. EECisworking with the regional
EPSnetworks to identify and recruit participants, to deliver training, and to distribute assessment tools. Trainingis available at
introductory, intermediate and advanced levels, and is adapted to address the needs of English Language Learners (both educators
and children) aswell as children with special education needs. A combination of on-line and face-to-face instruction, followed by
on- site work, isbeing used. Training dates are posted on CASEs website at: http://www.wheelock.edu/ academics/ centers-and-
institutes/ aspire-institute/ center-for-assessment-and-screening-excellence-/ case-trainings.

In calendar year 2012, through CASE EECserved the following numbers of educators and programs on screening and assessment:
e Hucatorsreceiving training on Assessment (including screening and observation) - 2111
e Number of programs receiving Assessment, Screening and Observation tools - 419
e Hucatorsreceiving training on the QRSmeasurement tools (including PAS BAS APT, Arnett, QLASSand ERS 975
e Number of program receiving QRSmeasurement tools - 570

Measuring Growth through the Massachusetts Early Learning and Development Assessment System (M ELD) from Birth to 3" Grade
Akey standard in the QRSsystem isthe ability to measure through evidence based formative assessment toolsthe growth and
development of children across multiple domains. Efortsto support the field to gain access to evidence based assessment began
with effortsin the UPKquality grant. The state has now created a system of training and distribution of toolsfor programs who

serve high needs children birth to kindergarten.

Snce 2007, BEEChas encouraged programs to use evidence based formative assessment. This standard of practice isincluded in
QRS Early learning programs use evidence based formative assessment in programsfor three core reasons. Frst, formative
assessment providesinformation for educatorsto enhance individualize teaching and learning for children. Second, educators can
use the information to support parentsto first understand growth and development and then provide additional opportunities for
growth. FAnally, programscan use the information from the assessments to guide individual educator development or program
wide development to improve the growth trajectory for children. We have primarily focused on preschool children (30,262) and
kindergarten (4,628) thisyear. We are still collecting data from the fall at thistime.

Aspart of the Race to the Top-Early Learning Challenge grant, Massachusettsis required to develop and implement kindergarten
entry assessmentsthat will assist in fortifying the existing alignment of early childhood education and elementary school services.
To meet thisrequirement, in collaboration with the Department of Hementary and Secondary Education, EECis implementing the
Massachusetts Kindergarten Entry Assessment (MKEA) system, which will support school districtsin using formative assessment
toolsthat measure growth and learning across all domains during the child’s kindergarten year. Aspart of the MKEA initiative,
school districts will choose one formative assessment tool that isevidence-based and aligned with the Massachusetts Qurriculum
Frameworks. EEChas identified Teaching Srategies-GOLDand the Work Sampling §/stem as the assessment tools from which
districts will select.

The first year of thisproject established a cohort of 20 school districts to pilot the use of evidence based formative assessment with
children entering kindergarten. The formative assessmentsused in the pilot are onesthat are currently used by the educatorsin
the mix delivery system who have Universal Pre-kindergarten (UPK) Programs and receive UPKgrant funding.

Race-to-the-Top/Early Learning Challenge Grant Funding and Sate funds were used to provide the 20 school districts with funding
for supplies, stipends/substitute teacher and coststo attend professional development, to purchase the individual child
assessment licenses and to provide the professional development for the school districts.

During implementation for the 2012/2013 school year, 809 teachers and administrators were trained in the formative assessment
tools. 399 teachers and administrators have received Teaching Srategies Gold training and 410 have received training in Work
Sampling. Data collected by the school districtsis available to BEEC. In September 2012, the Gommissioners of EECand ESE sent
superintendents of school districtsreceiving Quality Full-Day Kindergarten grantsaletter inviting the district to participate in MKEA
aspart of Gohort 2. Shool districts received the Teaching Srategies GOLD and Work Sampling assessment toolkits. ESEprovided a
December Gohort 2 update to all invited school districts.
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Readiness Centers: Comprehensive Assessment

EECawarded a Readiness Centers Activities grant to the 6 existing Regional Readiness Centersto provide professional development
opportunitiesto the early education and care workforce in the mixed delivery system and to convene early childhood educators,
providers, and stakeholderswithin the region and across the state. Thisfunding enables the Regional Readiness Centersto work
with BEECsregional Educator and Provider Support (BPS granteesto strengthen and build services for early childhood educators
and providersin their region. Secifically, the Regional Readiness Center provide academic advising and career counseling;
convene educators and districts participating in the Kindergarten Entry Assessment (KEA); train educatorsto analyze data for
improved individualized teaching; provide training on standards such asthe infant toddler and preschool guidelines, the core
frameworks, and QR Sstandards; and gather data needed to support the Massachusetts Early Learning Flan.

Higher Education

EEChas a visible partnership with both the Department of Higher Education and individual higher education institutions both public
and private. Frst and foremost, we are preparing children with the skills, knowledge and abilities to matriculate through higher
education in the earliest years. Secondly, we depend on higher education institutions to prepare the adult workforce who is
providing the education and care for the children whom we serve. Finally, higher education has been a partner in the cycle of
continuousimprovement by participating in or leading research to help advance the work of the department.

Higher Education for English Language Learners

EECisdesigning and delivering an innovative program for educators who are English language learners (BLL) to access higher
education while providing the immediate content needed to improve practice with children birth to age 5, who are engaged in
formal early education and care. Specifically, thisfunding will target family child care providers, paraprofessionalsin the mixed
delivery system whose primary language is not English, with the goal of equipping them to effectively assist dual language learner
students by achieving higher academic coursework and credentialsthemselves.

The first cohort will be Spanish-Soeaking Family Child Care providers. EECisin the process of recruiting the second cohort of Family
(hild Care providers. Qasseswill occur on Saturdays and the first class began on December 15, 2013. There were 24 students
signed up for the dass, 18 attended,

Post Master’s Certificate in Early Education Research, Policy, and Leadership

EECisworking with the University of Massachusetts Boston to develop a post master’s certificate (PMC) program in early education
research, policy, and leadership. The program includes 4 post master’s level courses that will articulate into a Certificate of
Advanced Graduate Sudy (CAGS or doctoral program at UMass Amherst, UMass Lowell, or Hms College. The PMCcourses
include: Early Education and Care Policy and Practice, Advanced Child Development, Trandating Research into Practice, and
Leadership and Change in Early Education and Care.

EECanticipates sponsoring 3 cohorts of 15 students each with fundsfrom the RTT-B.Cgrant to complete the Post Master’s
Certificate program. The PMCBxecutive Advisory meets on a monthly basiswith quarterly meetings of alarger advisory which
invitesrepresentatives from all institutions of higher education in Massachusetts with a bachelors, masters, an/or post-graduate
degree in early childhood education.

Gohort 1 began coursework on Jnuary 5, 2013. More than 100 applications were received for the 15 dotsfor cohort 1. EECis
conscious of regional distribution, representation from the mixed delivery system, and diversity when reviewing and selecting
applicants. Recruitment for Cohort 2 isunderway.

(For additional information on the Post Master’s Certificate program and cohort 1 data see Appendix K: Post Master’s Certificate
Program)

Business Planning for Early Educators

In June 2012, EECbegan the work to design a course on business planning for early education and care programs. The course is
meant to assist educatorsin both family child care and center-based settings with implementing sound business practices that will
result in higher scores on the Program Administration Stale (PAS), Business Administration Scale (BAS and APTto meet higher level
criteria on the QRSto demonstrate improved program quality. All programs participatingin QRISare required to use QRS
measurement tools at Level 2, Level 3 and Level 4 as part of their QRSself-assessment process. Once developed, this course will
be available both on-line and face-to-face in English, Soanish and Portuguese
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Planned for Next Year

FY2014 Educator and Provider Support (BPS) Grant
The Educator and Provider Support grant will be a competitive grant for fiscal year 2014.

Enhancements to the FY2014 EPSgrant include the following:
e Provide opportunitiesthat relate to and address program’s QR Sprofessional development needs;
o identify the QR Sstandard(s) addressed for each opportunity on the Course Catalogue and
o ensurethat course descriptionsidentify linkage and alignment to QRS
o At least 25%of opportunitiesdirectly address:
a. The practice of the MA Qurriculum Frameworks; and
b. educatorsworkingwith infants and toddlers;

e  Ensure proposed opportunities have been approved for CBUs and/or college credits prior to grant submission;

e Ensureindividualsresponsible for providing training, coaching, mentoring, and TArelated to QRSmust demonstrate
knowledge of QR Sand participate in necessary professional development and TA to better serve educatorsand providers
in the field;

e Provide credentialsfor all individuals who will be responsible for course instruction, coaching and mentoring, or
consultation services.

Assessment Grant — Center for Assessment and Screening Excellence (CASE)
EECwill add additional supports for the screening and assessment of infantsand toddlers.

Measuring Growth through the Massachusetts Early Learning and Development Assessment System (M ED) from Birth to Grade 3
The assessment grant will indlude afocus on infants and toddlers beginning this spring. The institute will also provide accessto
ongoing support for schoolsincluded in the MKEA. This will include specific training on alignment of formative assessment with
summative assessments, content of the formative assessment, online data collection and the use of data.

EECisworking to ensure all families have access to screening statewide. To ensure follow-up when the screening indicates a specific
need, EECisworking with several pediatricians to determine methodslink familiesto the medical home. BEECis also marketing the
resources of Community Family Engagement grantsto pediatricians asatool to support opportunities within the community for
families. EECwill expand grant opportunities to additional school districts and communities.

Qreating an Hfective Technical Assistance System to Develop High Quality Early Learning Programs Technical Assistance
EECwas selected to participate in the technical assistance ‘Learning Table’ focused on " Creating an Efective Technical Assistance
System to Develop High Quality Early Learning Programs'. Thisisajoint initiative of the BUILD Initiative’s QRSNational Learning
Network, the National Association for the Education of Young Children (NAEYC), and the National Center for Children in Poverty
(NGCP). There were over 30 competitive applications and the Massachusettsteam was selected to participate in the face to face
meeting of the series.

Sate teams will engage in a structured dialogue with national expertsand other state teamsto assesstheir current state technical
assistance system on four levels (early learning programs, technical assistance professionals, sponsoring agencies, and finally, the
state level). Teamswill be supported to create an implementation plan to establish a more effective and efficient technical
assistance system that can promote high quality early care and learning programs and achieve better outcomes for children.

This learning table serieswill be conducted from February to June 2013. . Participantsinclude: Donna Trayham, ESE; Cheryl Sanley,
Westfield Sate; Joyce Humer, Chiris Pond and Sherri Killins, BEEC, Wendy Valentine, United Way; Marie Enochty, Boston Public
Shools; ody Figuerido; IEPD.

The Learning Table will be facilitated by Billie Young (National Association for the Education of Young Children), Sheila Smith
(National Center for Children in Poverty), and Debi Mathias (QRISNational Learning Network/BUILD) with other national experts.
The National Center on Child Care Professional Development Systems and Workforce Initiatives & the National Center on Child Care
Quality Improvement are supporting the Learning Table asresource staff.

The Massachusetts Kindergarten Entry Assessment (MKEA)
On December 11" and 14", 2012, webinars were held for the school districtsinvited to participate in Gohort 2 of MKEA,
highlighting the features of Teaching Srategies GOLD and the Work Sampling system. On February 6 2013, EECsent a new Gohort
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2 MKEA update to all invited school districts and all invited charter schools, which incdluded an updated Gohort 2 implementation
schedule, and answersto an expanded set of frequently-asked questions. The school districtsinvited to participate in Gohort 2 of
MKEA will decide whether they will participate in Cohort 2, and will indicate their decision by March 1, 2013, via an online survey.
Districtsthat choose to participate in Gohort 2 will indicate by March 15th whether they will be using Teaching Srategies GOLD or
the Work Sampling System. To assist districtsin the decision-making process, EECconducted a webinar on February 12, 2013 for
school districtsinvited to participate in Gohort 2. Presentersinduded Commissioner Killins; Barbara Black from Northampton
Public Schools, a Gohort 1 district implementing the Work Sampling System in its kindergarten classrooms; and April Fomano from
Watertown Public Shools, a Gohort 1 district implementing Teaching Srategies GOLD in itskindergarten classrooms.

Higher Education for English Language Learners
Two additional cohortswill be held including languages other than English. They will be done in partnership with other institutions
acrossthe state.

QRISHealth Advisor and Annual Visits

Through an Interagency Service Agreement between BEECand the Department of Public Health (DPH), DPH is hiring four QRISHealth
Advisors (QHAs) to provide an annual visit to meet the QR Slevel 2 requirement for “an annual consultation by a Health Consultant
to monitor records, update health care policies and practices, identify program issues, assist programs in complying with health and
safety requirements and provide a written report to the program, unless needs of a child require additional consultation.”

The QHSis anew role that will help programs develop relationships with Child Care Health Gonsultant (QCHC) in the community
over the longterm. The QHA will continue to make joint visits with licensors to explore program needs and how the QHA visit can
be designed to be most useful to providers. They will also provide technical assistance by phone, and will begin field testing the
QRISannual visit protocol and toolsthat we have drafted to guide thiswork. BEECand DPH expect to hire two additional QHAs, who
will sit in EEC's Lawrence and Springfield offices.

Visits will start March 18", with some field testing of protocol beginning Feb. 25". DPH and EECwill finalize drafts of the protocols
(induding what to do if QRISHealth Advisors observe licensing violations) prior to the field testing.

QRISIncentives: Rate Rewards for Family Child Care Substitute Reimbursement

Asaresult of notification and policy decisonsin 2011, during 2012, EEC programs serving subsidized children or seeking other
types of grant funds such asHead Sart, Universal Pre-Shool, and Indusive Pre-School were required to participate in QRS It is
the Department’s goal to achieve maximum participation in the Massachusettstiered QRS and this began with mandatory
participation among programs serving children receiving state financial assistance. The Commonwealth is using the QRSto ensure
that all children with high needs are enrolled in high quality early learning and development programs.

e Beginningin FY2012 Universal Pre-Kindergarten grantees were required to be at least a Level 2 QRISprogramsto
participate;

e  Family Child Care and Out of School Time Programsthat have contracted slots (subsidies) were required to participate in
QRISby June 2012; and

e Bytheend of FY2012, new grantees, such asthe Early Literacy Support grant, were required to participate in the QRSas a
condition for application.

In 2013, family child care systems (systems) will be required to have substitute care available when a family child care provider is
unavailable to provide care. Asanincentive for providersto increase the quality level of care they provide, EEChasprovided an
increase in the infant/toddler rate for those providers self assessed at Level 2 or higher.

Whenever possible, systems should provide substitute family child care with afamily child care provider at the same level QRS
level asthe provider that isbeing substituted. When it isnot possible to provide a substitute family child care provider with a
provider at self assessed Level 2 or higher, the provider may maintain the original provider placement and be reimbursed for that
placement for amaximum of up to and induding 10 consecutive billing days. If substitute care is provided for more than 10
consecutive billing days, the provider/ OCCR&Rmust, upon submission of billing, end the original placement and enter a new
placement for the substitute provider for the children that are in care with the substitute. The system must reimburse the
substitute at the rate being paid to the provider for which it is giving substitute care asan incentive for the Level 1 provider to
move to Level 2.
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Please note that all family child care providersin systemsmust be at self assessed Level 2 by December 31, 2013. In anticipation of
that, System personnel should be visiting providersin an ongoing and consistent basis to provide guidance and document effortsto
improve the provider’s QR Slevel.

Quality Indicator 4: Parents understand and use information about quality to make informed decisions
about early education and care programs

The total population in Massachusetts hasincreased dlightly since the 2000 Census. In 2010, the total population in Massachusetts
was 6,547,629. Of the total population, 1,517,090 or 23%are children birth to age 18. There are 442,592 children birth through
age 5 living in Massachusetts, which accounts for 6.8%o0f the population. Of the nearly half million children birth to age five in
Massachusetts, close to one-third are low-income, according to the National Genter for Children in Poverty, while 17.4%are English
language learners, 6.7%have special needs, and .9%are homeless. Children birth to age 5 are livingin 10.4%(167,026) of the
familiesin Massachusetts, the average family size of which is 3.08.

Accomplished This Year

Child Care Resources and Referral Services

There are three main purposes of the Child Care Resource and Referral Services contract, in addition to complying with state
procurement laws, which are: to purchase high-quality subsidy management services for EEC subsidized families and

providers/ Systemsthat accept subsidies; to purchase information and referral services for EECsubsidized and non-EEC subsidized
families and providers throughout the Commonwealth; and to purchase enhanced consumer education services for families
throughout the Commonwealth.

Although the Massachusettslegisiature fully funded OCR&Rservices for FY2012, in response to concerns regarding the status and
cost effectiveness of the OCR&Ragenciesin the Commonwealth, the legidature included language in EEC's FY 2012 Budget requiring
the Department to: “..detail the feasibility of centralizing the following responsibilities .. .program coordination and support, voucher
management, outreach to hard-to-reach populations, intake and eligibility services for families seeking financial assistance to enroll
in early education and care programs, resource and referral for families with disabilities in child care programs, and walk-in services
for homeless families’. In response, EECresearched thisissue through the following studies:

A CAYL Sudy Qrcle on OCR&Rs (June 2011)

A Sate Advisory Gouncil Family Needs Assessment (January 2012)

The National Child Care Resource and Referral Association (NACCRRA) Plan for Massachusetts

Interviews and meetings with the GCR&Rs

At the Board of Early Education and Care on June 12, 2012, the Board voted to approve the proposed budget, goals and criteria for
the procurement of the Department’s Child Care Resource and Referral Services contract commencing January 1, 2013 through a
competitive bid process. The goals of this procurement include: making policies and practices more equitable, development of a
OCR&Rmodel to better support family engagement and provider development and engagement, improving the efficiency of the
voucher management system, and ensuring equitable access statewide. These goals support EEC's continued progressin building a
thriving system of early education and care.

EECdesigned a standardized set of protocols, policies and procedures for the delivery of child care resource and referral servicesin
Massachusetts. These required services were incorporated in the Request for Response for a new delivery model.

During the week of July 9" 2012, EECheld information sessions about the child care resource and referral service redesign in EEC's
regional offices (Soringfield, Worcester, Lawrence, Quincy, Taunton). The meetings were all well attended by arange of organizations,
including existing GOR&Rs, early education and care programs, Educator/Provider Support grantees, Coordinated Family and
Community Engagement networks, and DCF Family Resource centers. Feedback induded commentson the waitlist for child care
subsidies, the subsidy administration process, accreditation, training, outreach in rural areas, data collection/reporting, and
trandation services for families with limited English proficiency.

EECrebid the Department’s Child Care Resource and Referral Services contract through a competitive process, for acontract start
date of January 1, 2013. Contractswere granted for an initial term of 2.5 years with one (1) option to renew for an additional two
(2) years. EEChas selected the following organizations for the child care resource and referral service contractsto start January 1,
2013:
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Region 1 Western MA New England Farm Workers' Goundil

Region 2 Central MA Children's Aid & Family Services
Region 3 Northeast MA Community Day Care Center of Lawrence, Inc./Child Care Qrcuit
Region 5/ Southeast MA Community Action Committee of Cape Cod & Islands, Inc

People Acting in Community Endeavors, Inc.
Action for Boston GCommunity Development, Inc.
Quincy Gommunity Action Programs, Inc.

Region 6/Metro Boston

Bidders had to demonstrate the ability to provide the key required services below to be eligible for an award:

FAMILY FOCUSED SERVICES
o OCRRisknowledgeable regarding the early education and out of school time care needs of familiesin the citiesand townsit serves.
¢ OCRRhas adepth of understanding of the communitiesin the citiesand townsit serves.

¢ All families have access to accurate, meaningful consumer information, education and referrals that meet their specific needs
and assist them in a quality care decison making process.

o Familiesreceive information and referralsin amanner that meets high quality customer service benchmarks, and is sensitive to the
familiesin their dities and townsinduding cultural, socio-economic, language and other factors.

¢ Familiesare informed about the range of care costsin the cities and towns served, and financial assistance available.
o Enhanced referral services are provided to families that are hard-to-serve/ high needs and/ or have specialized care needs.

o Familiesin need of financdial assistance for early education and care services are educated about and assisted with placements on
EECs centralized Waitlist and with the voucher application/re-assessment and referral processes.

e Ensure coordination between OCRRand Mass 2-1-1.
o All families are educated on the concepts of high quality care as specified in QRS
e Ensure collaboration and coordination between CCRRs and CFCEs.

¢ Families are made aware of and linked to other agencdies and organizationsthat provide servicesand information regarding
young children.

o QCRRwill provide high quality information on child development.
o Family services will be outcome driven and informed by results of service evaluation.
o OCRRisan active educator for high quality early education and out of school time care.

PROVIDER DEVELOPM ENT AND ENGAGEVIENT
¢ Recruitment of new providers and new care dotstakes place based on the needs of the community served.

o NAQCRRAware isused to maintain information on licensed and license-exempt providers, Family Child Care Systems, and in-
home/relative providersin service area

» Provider voucher agreements are executed, reviewed, monitored, enforced, and if applicable, terminated.

¢ The training and technical assistance needs of the providersin the QCRRservice area are assessed asthey relate to BEEC
licensing, health and safety, and voucher utilization.

¢ Ensure collaboration and coordination between OCRRand EPSgrantees.
o Providers/ Systems are informed of EPSprofessional development and training opportunities.

¢ Ensure high quality trainings on various topic areas are available to providers/ §ystems and focus mainly on EEClicensing
requirements.

o Quality technical assistance is provided to providers/ Systems.

o Atracking system for training and technical assistance given to providers/ Systemsisin place.

¢ Providers/ Systems are educated on QRSsystem and how to accesstrainings that help them achieve their QRSgoals.

e Linkagesfor providers/ §ystems are made to agencies that have information pertaining to young children and family services.

¢ (CRRhas knowledge of whether aprogram’s physical space/facility complieswith the Americanswith Disabilities Act (ADA)
and/or is accessible to families and children with disabilities.

o OCRRservices are marketed to providers/ Systemsin the field.
¢ Education and consultation is provided to informal care providers (e.g. in home and relative care providers).
o QCRRwill promote high quality early education and out of school time care in its service area.



Information and Referral -M A211

In addition to the information and referral services provided by Child Care Resource and Referral agencies, EECcontractswith
MA211, a state-wide telephone information call center that providesinformation to the public on local services such asfood,
clothing and shelter assistance, legal and financial services and, during times of emergency, up to date disaster information from
the MA Emergency Management Agency. MA211 services are available 7 days per week, 24 hours per day and in multiple
languages. MA211 is contracted with EECto include information on early education and care programming in their menu of
resources for callers. MA211 staff hasbeen trained on the new Kinderwait wait list system, which is available to place familieson
the waitlist and, when needed, renew their waitlist placements.

In addition to the training on the CFCEgrant program last year, EECwill enhance the MAS3211 information system by providing
them with the results of a survey of CFCEgrantees. Mass211 attended a OFCE statewide meeting to provide an overview of their
services to all OFCEs. MAS211 joined the OCR&R Advisory Board and has accepted an invitation to serve on the Help Me Grow
Seering Committee.

For FY12, MA211 received a total of 6742 calls, with the largest amount of callsin the areas of financial assistance information, how
to get on the EECwaiting list and familieslooking for EEClicensed programs.

Brain Building in Progress Public Awareness Initiative

In 2010, using funding from the American Recovery and Reinvestment Act (ARRA), EEChired the United Way of Massachusetts Bay
and Merrimack Valley (UWMBMV) to assist with creating an overarching statewide communication infrastructure and message to
specifically raise public awareness and understanding regarding the importance of quality early education and care experiences
during children’s earliest years. In partnership with UWMBMYV, EEClaunched the “Brain Building in Progress” communications
initiative linking the science on children’s development to individual actionsthat support the early education of young children, and
utilizing collective resources and strategic partnershipswith key stakeholdersto leverage the varied (state government, local towns
and cities, business organizations and partnerships, and foundations) existing local communication efforts and building or
expanding the communication capacity of the early education and care field in Massachusetts. “Brain Buildingin Progress” aimsto
educate families and the broader public about the importance of investing in young children, and specifically, developmentally
appropriate parenting techniquesto improve children‘s chances at healthy growth.

BBIP over the past two yearsfocused on raising the public's awareness about the importance of investingin the early years because
of what isnow known from research about the connections between early experiences and later educational and health outcomes
for children and how these outcomes directly relate to the state’s future economic prosperity.

Over the past two years, the BBIP campaign has offered many opportunitiesfor the public to be exposed to the brand and
messaging. This campaign met itsgoal of expanding the awareness of Brain Building in Progress to new constituencies.
www.brainbuildinginprogress.org.

Qur Brain Building in Progress communication strategies in 2012 continued to expand awareness of the campaign among new
constituencies, indluding legislators and policy-makers, community-based organizations across the state, and partnerships such as
Thrive in 5. For example, three events on Beacon Hill promoted the campaign -- Early Care and Education and After Sthool and Out
of Shool Time Advocacy Day, United Way's Legislative Breakfast at the Parkman House, and Brain Building in Progress Day, where
Lieutenant Governor Tim Murray, along with legisators, read to young children at the Sate House. We established a page on
Facebook for the event, where we invited people to join the event virtually and submit photos of their local Brain Buildingin
Progress Day activities. Following the event, we created a short video using the community-generated photosto help recap the
fun. The press also covered the Brain Building in Progress week activities, induding media outlets such as the Boston Herald,
Wakefield Observer, Melrose Free Press, Weston Town Grier and Wayland Town Crier.

Quality Child Care Guidesfor Parents

EECdeveloped guidesfor parentsto understand how a quality program plays an important role in their child’s social, emotional
and brain development. The purpose of the guidesisto help parents become informed consumers, and to understand that EECis
working to go beyond the standardsfor licensure to take our community-wide understanding of quality to the next level. (see
Family Indicator #3 for more information)

Planned for Next Year
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To ensure that Mass 211 hasthe knowledge, information, and capacity to assist parents and families across the Commonwealth,
EECand DPH will be organizing two trainings for Mass 211 staff that will focus on 1) early childhood mental health and 2) the
medical home. These trainings will allow Mass 211 to have a more thorough understanding of these areas, which will then increase
their ability to provide resources and information to families who need assistance with their child’s development and social-
emotional well-being.

Quality Indicator 5: UPK system design has been finalized and full-scale implementation has begun.

Accomplished This Year

FY2013 Universal Pre-Kindergarten (UPK) Program

The development and implementation of a universal pre-kindergarten (UPK) program isa statutory responsibility of the

Department. Legidation statesthat the EHCBoard “shall, subject to appropriation, establish the Massachusetts universal pre-

kindergarten program to assist in providing voluntary, universally accessible, high-quality early education and care programs and

services for preschool-aged children in the Commonwealth.” The UPK program must be designed to meet and enhance the

preschool-aged child's ability to make age appropriate progress in the development of cognitive, linguistic, social, emotional and

physical capacities and school readiness based on curriculum frameworks, and shall be delivered through a mixed system of

providers and programs, which are sufficiently flexible to serve families with various work schedules. In addition, EECisrequired to

ensure that all UPKprograms demonstrate that they are willing and able to serve and integrate children of diverse abilities and

special needs, diverse cultural and linguistic backgrounds and diverse economic circumstances. The purpose of the Universal Pre-

Kindergarten (UPK) Program isto:

I.  Promote school readiness and positive outcomes for children participating in UPK classrooms and homes;

Il. Provide quality grantsto programsto meet and maintain the UPKeligibility requirementswhich are detailed in the Applicant
Bigibility section below;

lll. Support and enhance the quality of servicesfor children in UPK dlassrooms and especially for low-income children and/or
children living in underperforming school districts;

IV. Maximize parent choice by ensuring participation from all program types within a mixed public and private service delivery system;

V. Support the use of child assessment systems/toolsto ensure that programs are effectively measuring children’s progress
across all developmental domains and using this information to inform practice; and

VI. Inform the longer-term implementation of a program of universally accessible, high-quality early childhood education.

The Massachusetts Universal Pre-Kindergarten (UPK) Program isin its seventh year of implementation. Snce FY2007, UPKgrants
have been awarded for spedific classroomsin a program and have been renewed yearly, with additional new grantees awarded
UPKfunding in FY2008 and FY2009. A portion of each year’sfundswere allocated to evaluation and planning activities; in FY2007-
FY2009, funds were allocated for assessment planning to help programs move towards UPK eligibility. The UPKgrant eligibility
criteria has also developed and changed since FY2007. UPKgrantees must:

o Be EEClicensed or license-exempt;

o Use one of BEC selected assessment toolsfor at least one year;

e Have an educator with a Bachelors degree in each UPK dlassroom, have NAEYC, NEASC, NAFOC accreditation or a CDA

credentia or higher;
e  Serveor be willing to serve children receiving financial assistance; and
e Provide accessto full-day, full-year services.

The UPKfunding has been determined by the number of children and portion of subsidized children in each classroom, operating
hours, and full or part-time/year status, e.g. total classroom enroliment x $500 +total subsidized enrollment x $1500 =total grant
award. Beginningin FY2012, EECrequired that all UPKgrantees participate in QRS EECthen undertook a review to establish how
UPKrequirements aligned with QR Slevels and determined that many of the Level 3 QRSstandards can be documented with
accreditation, which isarequirement of UPKgrantees.

EECmade changesto the Universal Pre-Kindergarten (UPK) Grant in FY2013 in order to support those new or existing UPK
programswho will promote the early learning guidelinesto support school readiness and positive outcomesfor children
participating in UPK classrooms and homes; support and enhance the quality of servicesfor children in UPKclassrooms and family
child care homes, especially for high needs children and/or children living in underperforming school districts; maximize parent
choice by ensuring participation from all program types within a mixed public and private service delivery system; use child
evidence based formative assessment systems/toolsto ensure that programs are effectively measuring children’s progress across
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all developmental domains and using thisinformation to inform practice through individualized teaching; and inform the longer-
term implementation of a program of universally accessible, high-quality early childhood education. To thisend, EECadopted
specific policy objectives with associated new guidelines, in the FY2013 UPK Grant.

EECs policy objectives for FY13 induded the following:

o Further align the UPKprograms with the Massachusetts Quality Rating and Improvement System (QRS): Qurrent UPK programs
must be at least self-assessed level 3 in QRISisorder to be eligible for the renewal grant.

¢ Increase accessto UPKfunds: In addition to being at least a self-assessed level 3 program, current UPK programs must also
demonstrate that they serve “high needs children™ to be eligible for the renewal grant. Programs will be required to conduct
formative assessment(s) and/or screening(s) to identify “high needs children”*

e Increase the Number of Programs Participating in UPK: Any program that attainsat least a self-assessed level 3in QRSand
serves “high needs children” will be considered a UPKprogram and can apply for the open competitive grant

*“High needs children” is defined as children who have multiple risk factors linked to poor school and life outcomes:

EECadopted the following guidelines for FY2013 to guide the further development of the UPKprogram in the Commonwealth:
e Require UPKgranteesto demonstrate a Level 3QRSrating with existing UPK grantees given a one-year exception to

achieve thisrating;

Require UPK granteesto demonstrate service to “high needs’ children;

Use formative assessmentsand screenings to identify “high needs” children;

Provide competitive compensation packagesfor lead teachers;

Mandate use of program funding match; and

Demonstrate alignment of Pre-Kindergarten to 3 Grade with local school districts.

For FY13, there were two Universal Pre-Kindergarten (UPK) grantsissued: (1) arenewal grant for the existing UPKgrantees and (2)
an open competitive grant for either new programs or existing UPKgrantees. Approximately $5.5 million was allocated for the
renewal grant and approximately $500,000 was allocated for the open competitive grant.

EECdistributed contracts for 124 center-based programsand 11 FOGs (for atotal of 186 programs) that applied for the FY2013 UPK
renewal grant. The total amount of money that was awarded to the grantees totaled approximately $4.7 million (EEChad allocated
$5.5 million for the renewal grant).

In an effort to increase the number of programswho participate in UPK BEECgenerated an Qpen Gompetitive UPK grant and
originally allocated $500,000 for thisgrant. Snce there wasmoney available from the FY2013 UPKrenewal grant, the Board of
Education approved EEC's proposal to add money to the FY2013 UPK Open Gompetitive Grant. Asaresult, the money alocation for
the FY2013 UPK Open Competitive Grant wasincreased from $500,000 to $800,000. Qurrently, there are 227 UPK programs, 442
UPKQassrooms, serving 1,953 high-needs children funded through the FY13 grant, including the new 80 expansion dassrooms
serving 342 high needs children funded through the UPK Open Competitive Expansion Grant.

Child Assessment Data from UPK Assessment Tools

UPKgranteesare currently required to enter child assessment data from their UPK classrooms/homes in an electronic assessment
system at least twice per year (fall and spring). EEChas coordinated with three publishers of the BEEG-approved assessment systems
(High Scope GOR Work Sampling, and Teaching Srategies GOLD) to set up a state license for programsinterested in participating.
The state license gives EECimmediate access to program-level data and offers programs with areduced price per child to use the
assessment system.

Planned for Next Year

FY14 UPK Grant
e CQurrent UPKprogramsmust be at least self-assessed level 3in QRSis order to be eligible for the renewal grant.
e Increase the Number of Programs Participating in UPK

Quality Indicator 6: MA has a system that collects analyzes, and disseminates program quality and child
outcome data to inform policy and program development and implementation.
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EEChasinvested in a variety of effortsto collect, analyze, and disseminate information that provides a platform for practice
improvementswhich lead to growth in children. Data collected through existing systems has been used to advance practice; these
systems include: the subsidy system, professional qualification registry and the Quality Rating and Improvement System (QRS. EEC
engaged research institutions to design valid and reliable studies to assess practice in the areas of literacy, numeracy, and socia
and emotional development as well as document the effectiveness of QRS

EEChas commissioned multiple studies over the last four years designed to review current practice and determine program
infrastructure implementation and itsimpact on the growth of children. The research from these studies has informed planning,
policy and/or practice towards the state’s definition of quality through the five areas of the Massachusetts Quality Rating and
Improvement System (QRS). Inthe past year, the key studies completed indude Home Visiting (addresses QR Squality areas:
Family engagement and Leadership/management); Literacy/ Social-Emotional/ Numeracy (addresses QRSquality areas:
Qurriculum); Common Metric (addresses QRSquality areas: Assessment); Workforce study on Professional Qualifications
(addresses QR Squality areas: Workforce); and QRSvalidation study (Addresses all 5 QR Sareas). Each of these studies connects
to the Department’s larger work.

Accomplished This Year

QRIS Validation Study

As arecipient of the USDepartment of Education’s Race to the Top Early Learning Challenge Grant, EECmust engage an
independent external evaluator to examine the validity of the Massachusetts QRS There are federal directivesto examine
whether the system’stiers (levels) accurately reflect different levels of quality and to assessthe extent to which those levels are
associated with children’s growth trajectories (learning, development, and school readiness).” The QRSvalidation study that is
being conducted will provide EECand early education and care providers with ongoing validity information that will support
continuing development and implementation of the QRS

Additionally, there hasbeen an analysis of the QR Sstandards and produced the QRSValidation Sudy Measurement Map. The
Measurement Map presents atool for independently measuring the key quality standards and for understanding how the
standards are related to quality and ultimately to improved child outcomes. In summer 2012, BEECfinalized the research design for
the validation study. The MA QRISvalidation will occur in four major phases:

1. Methods planning and pilot study

2. At-scale validation of key quality components and associated provisional standards, and assessing differencesin quality
across levels

3. At-scale validation of the link between quality levels and children’s development and growth trajectories
4. Hnal data analysisand reporting

To begin the study, 20 programs have been randomly selected for a pilot. For cooperating sites, data collection will occur between
February and April 2013. The pilot is expected to have approximately 20 participants. Phase One of the study isunderway asthe
research plan has been approved by the Institutional Review Board (IRB) and the pilot study has begun.

Professional Development System Validation Project

EECisworking to validate educator competenciesin social emotional development, literacy, and numeracy aswell as evaluate the
use of digital techniquesin the classroom to follow this preliminary work. This project includes validating the factorsinherent in
educator competency based on analysis of effective dassroom practice with children birth to age 5 as defined by their achievement
of desired outcomesin three key areas, social emotional development, literacy, and numeracy, and to analyze the effectiveness of
using research-based digital strategiesto enhance the abilities of educators and parentsto support children’s healthy growth and
development in the areas outlined above. The study seeksto answer the following research questions:

» What are the characteristics of individuals who have enrolled in the Professional Qualifications Registry?

® validation of a QRISis defined as “An ongoing, iterative processthat assesses whether design decisions about program quality standards and measurement
strategies are producing meaningful and accurate ratings” (OPRE 2012). The Massachusetts QRISvalidation study will assess the five components of quality used to
determine the four levels of quality and examine the connection between the level and child development, exploring these questions across the five settings of early
education and care covered by the QRS This study will operate in accordance with a set of core values articulated by EEG fully described herein, which recognize the
compelling needs of the state and providers as they work to build capacity to support improvement in the quality of early education and care. By validating the
quality levels the research will provide direct and ongoing benefitsto EEG providers, communities, and families and their children, building system-wide capacity to
both measure and deliver high quality.
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What are the characteristics of professional development courses offered to early educators?
What are the professional development experiences of individual educators attended?
What are the core competenciesthat are targeted in these professional development experiences?

Are the three content areas (social-emotional development, literacy and numeracy) indluded in the professional
development experiences of educators?

+ How are professional development experiences, with respect to taking college versus CBJ coursework and in relation to
the core competencies and content areas covered, being distributed across early childhood programs?

Planned for Next Year

Professional Development System Validation Project

The sample for the pilot includes 80 Family Child Care, Center Based, and Afterschool programs. “Wave 1” data collection will start
in late February and continue through May. The analysis and reporting will occur by November 2013. The toolsthat will be
used may indude the ALASS BLOO, OOBMET, AQ:SE (DI, teacher and site surveys, and a parent engagement measure. EECwill
confirm that the tools can also be used in family child care programs.

QRIS Validation Study

As afollow up to the 2012 pilot study with 20 programsin 2013, EECwill begin a 3 year study to validate the full QRSsystem. This
study will commence in September.

Quality Indicator 7: Licensing regulations that reflect best practices have been promulgated, trandated,
cdearly communicated to the field, and enforced consistently throughout all regions

Accomplished This Year

Subsidized Child Care

EECs subsidized child care regulations codified at 606 OVIR10.00 et seq., setsforth the conditionsfor eligibility, the provision and
termination of child care services, payment, and the review of decisionsto terminate or reduce services provided to children and
families through subsidized child care programs. These regulationsidentify the general provisions and eligibility requirementsfor
families with children seeking subsidized child care in the Commonwealth. BECs child care subsidy program is governed by both
federal and state laws and policies, including these state regulations. BEECundertook an extensive review to update and restructure
these regulationsin FY2011 and FY2012, modifying the existing regulations to ensure that the subsidized child care program is
better aligned with federal law. The proposed amendmentsalso intend to place EECin a better position to combat fraud, waste
and abuse with itslimited resources.

The more significant changesto the regulations are in the areas of identity, residency & ditizenship, child attendance, and place
limitations on self-employment and special needs of parent and of child. These changes are asfollows:

e Requiresverification of applicant’sidentity and residency, as well asthe citizenship/ immigration status of each child
seeking assistance.

e  Requireschildren to regularly attend early education and care programs subsidized by the Commonwealth or risk
termination and/or non-reimbursement. Absences will now be calculated as up to 30 absences allowed within a sx month
period or up to 3 consecutive unexcused absences before care will be terminated.

e Imposesrestrictions on certain work-related service need activities, in particular, “at home” self-employment.

e (hanges methodology for calculating service need —total earnings divided by minimum wage to establish amount of care
needed.

e Limitsauthorization period to two yearsfor a parent with special needs with written authorization required by BEEC
theresafter.

e Himinateschild with special need asa single service need.

EECpresented afinal draft of the amended regulations at the Board meeting of April 10, 2012. The Board approved the amended
regulations which were later filed with the Secretary of the Commonwealth and became effective January 18, 2013. Concurrent
with these regulation changes, EECrevised its Child Care Financial Assistance Policy Guide. The Department conducted five
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trainings acrossthe state for child care resource and referral agencies (QOR&Rs), contracted child care providers, Family Child Care
Systems, and other interested parties on the changesin the SQubsidy Regulationsand isin the process of releasing a FAQ document
and an online training for early February, 2013.

Adoption and Foster Care Regulations

EECs adoption and placement regulations, codified at 102 QVIR5.00 et seq., identify the standardsfor the licensure or approval of
adoption and child placement agenciesin the Commonwealth. EECundertook an extensive review to update and restructure these
regulationsin FY2011 and FY2012. Aspart of itsreview and restructuring, BEEChas added and revised the definitions applicable to
the adoption and placement regulations. With respect to licensure, EEChasincreased the documentation requirementsbefore a
provisional license can be issued and has added an enhanced license category, effective for three yearsfrom the date of issuance.
EEChas also darified itsrequirementsrelated to the administration of a placement agency and record retention.

Throughout FY2012, EECstaff continued to meet with the adoption advisory group and other outside stakeholders, including the
Department of Children and Families, to review the draft regulationsto ensure consistency with other state regulationsand to
capture best practicesin the field. In addition, BEECsought input from the Evan B. Donaldson Institute of its proposed revised
regulations which EECincorporated. Afinal draft of the proposed regulationsis expected to be disseminated for public hearingin
the early half of 2013.

The more significant changesto the regulations are in the areas of general case work management, servicesto birth parents and
services to adoptive parents. These changes are asfollows:

e Each agency shall designate a Director of Social Servicesto have overall responsibility for all social service, dinical and
casework decisionsfor the agency; this person shall have an advanced degree in social work, psychology or a closely
related field and 5 years of experience in providing foster care or adoption services.

e The social worker assigned to provide counseling to persons considering adoption shall be separate from the worker
assigned to the prospective adoptive family. The social worker assigned to provide support to the foster family shall be
separate from the worker assigned to the child in placement.

e Birth parent counseling shall be provided by a person with an advanced degree in social work, psychology or a closely
related field and two years of experience in child placement, including issues of grief and loss.

e Adescription of the adoptive parent(s) identified for the child shall not be provided to the expectant parent(s) prior to the
third trimester of pregnancy and the completion of intake and an accompanying service plan.

e  Payment of living expenses and support services for the birth mother have been increased, shall not be made for more
than 9 monthsincluding no more than 6 months during the pregnancy and 3 monthsfollowing birth.

e Prospective adoptive parents may not be charged for birth parent counseling costs or charged for expectant parent living
expenses and support services before the beginning of the third trimester.

e If achildisplacedinfoster care who differs from the home study recommendation asto the age, sex and characteristics of
children which the foster care applicant(s)’ home can safely accommodate and best serve, the social worker shall provide a
written justification for the decision and recommend additional services and/or training that the placement agency will
provide to support the placement.

e Foster parents shall be required to attend aminimum of 20 hours of training each year.

Transportation

In January, 2012, BEECconvened a working group to gather input from a cross section of stakeholdersimpacted by the change in
policy and to review proposed transportation recommendations. Participantsincluded representatives of Family Child Care
Systems, child care programs (centers, Head Sart, and after-school programs) that owned or contracted for transportation, large
and small transportation providers, and the Registry of Motor Vehicles.

As aresult of these meetings and additional stakeholder input, several recommendations were developed for EECBoard review
which included:

e Management Responsibility: Anyone who contracts and/or receives monetary compensation for transportation servicesis
the individual or entity responsible for insuring regulatory and policy compliance.

e  Adult Monitor(s): Adult monitorswill be required for programsthat transport infants, toddlers or pre-school children,
subject to additional funding.
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e Secondary Vehicle Ingpections: Vehicle ingpections shall occur as soon as possible after the last child is dropped off by
both the transportation driver and the adult monitor (or a secondary reviewer if no adult monitor is required).

e Parent/Program Notification: Parentsare obligated to contact programs/providersthat their child will be absent)

¢ Implementation of transportation safety training for the field. To date, 461 drivers have registered in the PQregistry and
57 have completed the training. 285 bus monitors have registered in the PQregistry and 16 have completed the training.

On June 12, 2012, the EECBoard approved an increased transportation provider reimbursement rate of $16.51 for round trip
transportation ($11.11 for one-way transportation) for all programsthat transport infants, toddlers and preschool age children to
fund an adult monitor on all vehides, subject to a supplemental budget appropriation. Additionally, the Board voted that, effective
FY2013, all entitiesthat receive transportation payment from EECwill be required to submit a plan for administrative oversight of
their transportation program along with yearly certification of participation in EECs transportation safety training and enroll in the
Professional Qualifications Registry (PQR.

The existing Transportation Policy - Procedures for the Drop-Off and Fick-Up of Children by Transportation Providers and
Parent/Program Notification 6.06 OVIR7.13 wasrevised with an effective date of October 1, 2012. The PQRwasupdated to allow
driversthe ability to register and will include the ability for driversto enter training that they have completed aspart of their
profile. Inresponse to several questionsthat were received following the issuance of the revised Transportation Policy and the
guidance document, EECissued a Q& A document to provide additional information to early childhood education and out-of-school
time programs.

There over 120 child care agenciesthat provide transportation. Asof Tuesday November 13, 2012, 118 agencies submitted an
oversight transportation plan. Five (5) agenciesfailed to submit an oversight transportation plan. The initial cursory review of the
118 plans showed:

e 70 plans appeared complete

e 48 plans appeared incomplete and will require further review and programmatic follow up.

Of the agenciesthat provide child care transportation, 59 have listed at least one driver in the PQR

Recognizing the value of training and the constant communication of its message, EECdeveloped a narrated PowerPoint posted on
EECswebsite that includes a self-assessment for participants on the training’s content, a certificate of completion, and a handout
for broader distribution. The trainingisintended to:

* Increase awarenessin all adults, including parents;

+ Relate real-life events about children left in vehicles;

* Beplain hyperthermia and other risks;

+ Provide information on EECregulations, policies and best practices; and

+ Share linksto additional resources.

See Appendix Efor EEC's 2012 licensing activity data.

Planned for Next Year

Transportation
EECcontracting staff will be following up with all contracted providersto ensure 100 percent compliance with the new
transportation policies.

Quality Indicator 8: Comprehensive services, including mental health consultations, are embedded in the
delivery of services for families and children.

Accomplished This Year

Mental Health Consultation Services

In FY2012, EECprocured a statewide early childhood mental health consultation grant model, awarding $1.25M in fundsto six
regional grantees covering the entire Commonwealth. Snce January 2012, BEC, in partnership with the Department of Mental
Health (DMH) and the Department of Public Health (DPH), has been working to strengthen the Comprehensive Satewide S/stem of
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Mental Health Sipportsfor children and familiesthat are available throughout the state. To further address the mental and
behavioral health needs of children and their families, EECDMH, and DPH have been engaged in collaborative effortsto:
« build capacity and awareness of the mental health and behavioral health care needs of very young children to broaden the
network of mental health professionalstrained to support the needs of children (Birth to 8 yearsold) and their families;

¢ enhance the alignment and linkages with the early childhood mental health and health care systems, including the
(hildren’s Behavioral Health Initiative, the Massachusetts Child Psychiatry Access Project, and pediatricians across the state

o further the integration of the mental health consultation services as a necessary component in community-based systems
of health and mental health care services

¢ improve dissemination on early childhood mental health services, supports, and resources available to children and families
statewide, in coordination with MASS211, to provide a comprehensive statewide resource that is available 24/7; and

¢ increase family support opportunitiesthat are attentive to the needs of culturally and linguistically diverse populations to
improve service delivery models for families with children (Birth to eight yearsold), who are at-risk for or have mental
health disordersand behavioral health issues.

To support cross-systems collaboration the Mental Health Consultation Services grant, EECawarded Interim Mental Health grants
in FY13. EECconducted an analysis, with other state agencies and additional partners, to further advance a statewide system of
comprehensive mental health supportsfor children and families.

For FY13, the six regional mental health consultation grantees continued to provide mental health consultations services comprised
of telephonic and on-site consultation with programs and families across the state, referralsfor services will be met outside of the
grant, and utilization of third party insurance billing to maximize the reach of grant funds. Programs serving children through BEEC
contracts and vouchers continued to be prioritize with regard to access to consultation services. The objectives of the model for
FY13 or FY14 continue asfollows:

e Promote the healthy social and emotional development of all children, particularly those children whose emotional
development is compromised by poverty, biological or family risk factors, or other circumstances which may contribute to
toxic levels of stress;

o Build the capacity of early education and care program staff to enhance children's learning through positive, nurturing
interactionswith children and with their families and to address the needs of children who exhibit behavioral challenges;

e Attend to social-emotional needs of children so they are ready to learn and successful in their early education;
e  Reduce the number of children who are suspended or expelled from Early Education and Care funded programs;
e Promote collaboration for better access to supportive services for children and their families; and

¢ Maximize resourcesby ensuring that certain mental health interventions are funded, when appropriate, through insurance
payments.

In October 2012, the Board approved the FY14 Procurement for the Mental Health Grant which will be released as a competitive
grant in February 2013. See Appendix Ffor the Mental Health Consultation Srvices 2012 grant data.

Planned for Next Year

Mental Health Consultation Services
The prioritiesinclude:

o  (Centralized referra/intake

e Training and coaching on on-site social/emotional consultation

¢ Improved data collection proceduresfor performance measures and programmatic efficacy.

o  Oollaboration with partners and use of 3 party billing without duplication

 Notification to state of areas where 3" party mental health services are unavailable to a family

o Referral optionsfor advanced supports (e.g., clinical therapeuticinterventions, neurodevelopment)

e  Ongoing technical assistance and site visitsto mental health grantees

e Amoreintegrated system between the Children’s Behavioral Health Initiative (CBHI) and BEECs mental health services
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Through the BEEC's Interagency Partnership with DMH (Project 7.3) EECand DMH will have shared programmatic oversight of the
Mental Health Grant.

BECand DPH Collaboration to Assure Inclusion Services for Children with an IEP
In 2013, DMH will provide training to early childhood education providers and to other EECpartners on a variety of topics.
Potential training topicsindude:

e  Screening/assessment tools: Overview of how specific tools can be helpful or not for behavioral, trauma, and other issues.
How to integrate/ accessin programs.

e Parent centered services within early childhood education and care centers: How to talk to, involve, and partner with
parents when challenging child behaviors are identified, and evidence based practicesfor parent training.

e  Waysto assess and modify environments for children with challenging behavioral and emotional issues

¢ Understanding the local system of mental health servicesin the local community and how to refer, access, and work with,
and what they can and cannot do.

¢ New developmentsin the integration of health care and behavioral health care.

Quality Indicator 9: Children in residential and placement programs receive quality and appropriate
servicesand are placed in the least restrictive settings

Accomplished this Year

Reduction of Restraints and Behavior Restrictions

EECis amember agency in the Massachusetts Interagency Restraint and Seclusion Prevention Initiative. These agenciesare
committed to serving youth and familiesin the most respectful manner possible and strive to ensure that treatment and
educational settings employ behavior support methodsthat reflect current knowledge about the development impact of early
traumatic experiences. The Departments of early Education and Care, Children and Families, Mental Health, Developmental
Services, Youth Services and Hementary and Secondary Education are working in partnership with providers, advocates, educators,
schools, families and youth to focus on preventing and reducing the use of behavior restrictionsin residential settingsthat can be
re-traumatizing, in particular the use of restraint and seclusion.

Programs contracted by the Department of Youth Services (DYS are eligible to use restraint methods when necessary to bring their
residentsunder control. Injuries can occur when restraining aresident to the either staff or in some casesthe residents
themselves. In order to record all of the activities the Residential Facility Physical Restraint Quarterly Data Report isused. The
purpose of this project isto make additions and modificationsto the current Residential Facility Physical Restraint Quarterly Data
Report. The improvements made in 2012 include additional data fields on the types of restraint methods and improved reporting
on number of restraintsthat lead to injury. The improvementsto the datareport were reviewed and tested by the project
sponsors, and were successfully deployed in mid-October.

Planned for Next Year

Reduction of Restraints and Behavior Restrictions
The Goals for 2013 are to:
e Promote collaboration and consistency in treatment approaches between schools and community programsto support
successful transitions among settings and increase community tenure for children and youth.
¢ Increase family and youth involvement in the development of positive behavioral support policies and practices at all
levels of the system.
e Decrease the incidentsof restraint and seclusion across all settings
¢ Increase the number of schoolsand programs engaged in formal organization change efforts aligned with the six core
strategiesto reduce the use of restraint and seclusion.

In the upcoming year, EECwill implement the Departments’ enhanced quarterly restraint reporting form containing new data fields

in order to better understand and track frequency of restraints among licensed programs. EECwill further create licensing staff
access to Restraint Data Reportsto better inform our work and provide vital feedback to programs and the community at large
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regarding trendsin restraint reduction best practices. Finally EECwill utilize BEECRestraint Data Reportsto effectuate change on a
statewide basis.

NEW 2011 Quality Indicator 10: Identify ways to quantify progress particularly in the context of the whole
child agenda.

Workforce Indicator 7: The early education and care workforce functions collaboratively and effectively
among all aspects of the early education and care system.

Family Support Indicator 4: Early education and care services are delivered through a ssamless system that
is responsive to the needs of all families and provides supports and resources for transitioning children in
and out of early education and care programs and services

Thisindicator was further defined in 2011 to include building capacity of programs and their partnersto
serve families in need.

Accomplished This Year

Birth to Grade Three Strategy Development

EECiscommitted to building up the state infrastructure to support interagency collaboration on programs and services for high
needs children from Birth to 3 grade. In partnership with the Department of Hementary and Secondary Education, EEChas
continued to engage communitiesin thinking about strategiesthat support their alignment and address educational needsin both
avertical and horizontal way. Four funding opportunities were offered that supported communitiesin their alignment between
public and private programsboth across and up and down to create a community system that supportstheir high needs children
and prepares them for successful learning once they enter the public school system.

Three of these funding opportunities support communitiesin the beginning stages of building or strengthening existing birth to 3¢
grade infrastructure activities. Using Sate Advisory Council funding targeted to Gateway communities, District Level 4 Schools, and
Home Visiting communities, these communities could apply for grantsthat supported the following functions:Community birth
through age 8 (“B-8”) three year strategic plans, anchored in local data. Plans needed to be based on child and family needs and
the quality and effectiveness of B-8 aligned systems linking local schools, local providers, and families and Birth to 8 Assessment,
Sereening, and Qurriculum Support that aligned these activities within the community.

$94,500 funding opportunity provided one-time grantsto support the community birth through age 8 strategic plans, including
curriculum and assessment activitiesthat are anchored in local data and aligned with their existing initiatives. Flans are based on
child and family needs, and the quality and effectiveness of pre-kindergarten through grade 3 aligned systems linking local schools,
local providers and families through grants to communities.

The fourth funding opportunity provided by the RTTT-B.Cfunding was awarded to communities that demonstrate that a
collaborative community Birth to Grade Three infrastructure wasin place in their community and that infrastructure could serve as
the foundation for enhanced coordination and measured outcomes.

The communities plans needed to focuson the birth to 3 grade alignment framework supported by EECand the communities
strategies needed to address:

e Mechanismsfor cross-sector alignment (Governance, strategic plans)
e Administrators and Leadership Quality (Leadership isinclusive/fadilitative and focused on instruction)

e Teacher Quality and Capacity (Focus on credentials and professional development; professional dispositions;
professional community)

¢ Instructional Tools and Practices (Qurriculum content; alignment of standards and curricula; pedagogical methods)
¢ Instructional Environment (Sudent-centered learning culture (classroom and school)
e Dataand Assessments (Data and assessment used to improve instruction)



e Engaged Families (Families and communities engaged in student learning)
e Transitions and Pathways (Focus on children’s movement through the continuum)

EECis dlso investigating the progress that has been made by these communities. This study includesidentifying the ways that
changesin the Birth to Grade 3 partnerships, how they are impacting programs, educators and children and to analyze the Birth to
Grade 3 Community Implementation or Planning grants to determine implications and lessonslearned for programs and children
acrossthe age group. The work will include in part:

¢ Analysis of the Birth to 8 Community Implementation/Planning grants to determine implications and lessons learned.

¢ Documentation of the processand the trajectory of the implementation of the development of early learning
systems according to the frame provided by EECand documented in the grant.

¢ Development of aprotocol, using site visits, interviews, phone interviews, focus groups, surveys and webinars;
monitor the activities pursued, the structures established, challenges encountered and progress made toward
achieving the plans and goals of each grantee partnership at regular intervalsthroughout the grant.

¢ Inthe final 3 months of the FY2013 Early Education Partnerships: Birth to Grade Three Srategy grant, documentation
will be compiled of the grantees’ plansfor sustaining the activities enhanced and developed throughout the grant

Birth to Grade Three Strategy: Language, Literacy, and Social-Emotional Development

Nonie Lesaux and Sephanie Jbones from the Harvard Graduate School of Education will conduct a series of workshops on Language,
Literacy, and Social-Emotional Development. For the past two years, BEEChas participated in ajoint effort with the Massachusetts
Department of Hementary and Secondary Education (ESE) by holding a series of literacy conferences acrossthe state. The purpose
of thisyear’sjoint literacy initiative isto further thiswork by generating a strategy for working with teams of educators. The
strategy would increase educators’ capacity to provide learning opportunities that integrate social-emotional, language, and
literacy development for maximum impact on child outcomes and preparation for long-term school success.

Literacy in the first few years of a child’s education is built on a firm foundation of the ability to regulate emotions, focus attention,
and multi-task in a flexible way. For all children, but especially the most vulnerable, interventions must be multi-faceted and
intentionally integrated into curriculum. Intentional integration recognizes that instruction operates along a core set of principles
by using rich texts, consistent routines, and language enrichment. Intentional integration simultaneously supports multiple
outcome areas, such as academic language and a rich emotions vocabulary.

Lesaux and bones will conduct a series of trainingson the following areas: 1.) Integration, 2.) Impact and Alignment of Language,
and 3.) Literacy and Social Emotional Development. The trainings will link to the Massachusetts Quality Rating and Improvement
Yystem (QRS standards particularly (1A) Qurriculum, Assessment and Diversity and (1B) Teacher-Child Relationships and
Interactions as well as the Massachusetts Early Learning Sandards

Teams of educatorsfrom the mixed delivery system applied to take part in the training. Ten teams were chosen from acrossthe
state there are Marlborough, East Wareham, Soringfield, New Bedford, Lawrence, Cape Cod, Brockton, Pathways, Malden, and
Boston/Thrive. Trainingis set to take place on February 8 and go till June. Teams will attend three training days each.

Partnerships with Public Schools- Memorandum of Understanding (M OU)
The Department of Early Education and Care (EEC) and the Department of Hementary and Secondary Education (E¥), in partnership
with the MA Head Sart Sate Gollaboration Office (HS330) hosted athird round of regional community meetings during this
reporting period. The Federal 2007 Head Sart reauthorization requires Head Sart agenciesto coordinate with school districtsviaa
Memorandum of Understanding (MOU) to promote continuity of services and effective transition of Head Sart children into public
schools. The purpose of these community meetingsisto bring Head Sart, local public schools, and other local partnerstogether to
fully realize the benefits possible through implementation of the existing Head Sart and Public Shool MOU. Efective
implementation of this MOU will strengthen the collaborative relationshipsthat ensure smooth transitionsfor children and families
into Kindergarten. These regional community meetings hosted by EECand EEE were held in three rounds; with the first two rounds
completed in 2011 and the third round completed in the winter of 2012. The regional meetingsthroughout the state provided:

a. Anoverview of the requirements of the federally mandated Head Sart Act of 2007 Memorandum of Understanding

between local Head Sart programs and Public Shools;

b. Anopportunity to share best practicesin activities such astransitions, curriculum and assessment, joint professional
development, servicesto children with disabilities, and parent involvement;



c. Anoverview of theimportance of collaboration between sysemsthat support children’s school readiness, induding
alignment of the Prekindergarten Learning Sandards and the HSChild Development and Early Learning Framework.

Participants included Head Sart, Public Schools, Early Intervention, and Goordinated Family and Gommunity Engagement grantees,
EECstaff, the Head Sart Sate Gollaboration Cffice, and School Superintendents.

Early Educators Fellowship Ingtitute (formerly known asthe “Birth to Eght Leadership Institute 2010-2011”)

In October 2010, using American Recovery and Reinvestment Act (ARRA) funding, EEClaunched the Early Educators Fellowship
Ingtitute: Birth to Eght Leaders (EER) in partnership with EEEduring the 2010-2011 academic year. Thisinstitute is comprised of a
series of the three in-depth leadership meetings with national experts and state leaders focused on three areas of timely
importance to the Commonwealth, including: child growth and development; literacy, and dual language learners. The Institute
fosters cross-sector collaboration among public school, Head Sart, center-based, out of school time, family child care, mental
health, and early intervention programs. More than topical meetings, Fellowsbecome part of a statewide learning community
through the Ingtitute and the professional development experience provided opportunitiesfor these Fellowsto build alearning
community and develop a sense of shared purpose, identity, and responsibility. Inthe first year of the EEH 2010-2011, 108
educator leaders completed the Fellowship, with 17 choosing to receive college credit for participatingin the Institute.

The FY12 BEA took place over three Saturday sessions (March 3; April 28; and June 2, 2012). Three dynamic meetings were held.
Barbara Bowman, the Chief Officer of Early Childhood Education for the Chicago Public Schools, spoke on the topic of providing a
continuum of support for children from birth through third grade. From Children’s Hospital Boston and the University of
Massachusetts Boston, Dr. Ed Tronick discussed sodial emotional development of young children. Rebecca Soden from the Qayton
Early Learning Center in Denver, Golorado addressed the topic of effectively promoting STEM (Sience, Technology, Engineering and
Math) activities with young children.

EECintentionally worked to build state-wide and local learning communitiesfor the purpose of creating and building “shared
identity” among “all early educators’ regardless of sector (public school, Head Sart, etc). The Fellowswere members of cross-
sector teams from the same community, and each Fellowship meeting included time for informal and formal networking. In
addition, participants were given access to tools and resources necessary to become fluent in transferring quantitative data into
qualitative results. These elementswere brought together with the intent to give participants and teams the opportunity to assess,
reflect, and develop identifiable goals and action plansbased on the information they learned from the speakers and small group
discussions. In the second year of the EEA 2011-2012, 120 educator leaders completed the Fellowship, with 29 choosing to receive
college credit for participating in the Institute.

Communities of Practice

EEC's Family/ Community, Quality Spedialists, in collaboration with the Massachusetts Department of Public Health and Regional
Gonsultation Programs, each year hold Communities of Practice meetings throughout the state to support cross-systems
collaborations on inclusive learning environments.

EECoffered the first of three Communities of Practice meetings in BEECs regional officesin the month of December 2012 on
“Engaging families through social emotional development resources: Using the CSEFH family tools and materials”. The two and a
half-hour presentationsfocused on the family tools and parent materials created by the Center on the Social Emotional
Foundations of Early Learning (C38HL.). Through discussion and activities, participants were provided with:
e abirief introduction to the CSHH. Pyramid approach, promoting social emotional development and the prevention of
challenging behavior;
e an opportunity to explore some of the materials available through the CSHFH. website
e anopportunity to reflect and discuss how these materials might be used in effortsto engage parents and respond to their
needsin avariety of settings.

The Regional Gonsultation Program Specialists will be following up on thistopic with participants and interested guestsby facilitating
5 Communities of Learning groupsin January 2013. These groups will be afacilitated networking discussion designed to support the
sharing of information creating effective implementation and a deeper understanding of the topic. Participantsfound the
downloadable materials to be very useful asatool to hand out to the parentsthat are stressed. Participants appreciated the helpful
tipsfor breaking down challenging behaviorsfor parents on the why, when and how. One participant commented that “I will now
evaluate my program and staff development differently”. There were 216 attendees acrossthe state that represented Public Schools,
Early Intervention, Center Based Programs, induding Head Sart, Family Child Care, Child Care Resource and Referral Agencies, OFCE
Goordinators, Community Service Providers/ Social Service Agencies, Out of School Time Programs, ESE, RCP and EECS aff .
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Planned for Next Year

Partnerships with Public Schools- Memorandum of Understanding (M OU)

The MA Head Sart Sate Gollaboration Office (HSOO) reviewed the notes and feedback received by the participantsrelated to the
areas of curriculum and assessment, joint professional development, and transition. The common themesidentified will be
integrated in the FY13 HS30O Srategic Aan in supporting the implementation of Head Sart and Public Schools MOU.

2012-2013 Early Educators Fellowship Ingtitute

ECis offering the Early Educators Fellowship Institute (EEH) in 2012-2013 in partnership with CAYL, with funding from the Race to
the Top — Early Learning Challenge grant. The 2012-2013 EEH consists of four in-depth professional development meetings. The
additional fourth meeting at the end of the Fellowship will include the previous cohorts of B fellows to share their experiences
and expand the new Fellows’ network of resources. Each meeting will provide 6-8 hours of instruction in a day-long meeting
format. The BER will target leaders throughout Massachusetts, prioritizing principals of Level 3 and 4 Bementary Schools, and will
also include proportionate numbers of representatives from Head Sart, family child care, center-based care and other programs.
As a state-wide initiative, this Institute will build alearning community and a sense of shared purpose, identity and responsibility.
Teams will hear and learn from national speakers, network with educators from across the state and develop goals and strategies
that are meaningful to the team’swork settings. The 2012-2013 BEH sessions will be held on four Saturdaysthis spring: March 2,
April 6, May 4, and May 18, 2013. Gollege credit will be available at a greatly reduced fee. Asof January 1, 2013, EECand CAYL have
issued acceptance lettersto 17 teams comprising 158 applicants, representing the following communities:

Team # Team Members
Leominster / Ftchburg 8

Barnstable 4

Seekonk 4

Ayer

Boston metro

Hatfield

South Shore

Amherst

Northampton

Southbridge

Woburn

New Bedford

Dorcester / Roxbury
Brockton / Rockland / Norwood
Worcester

Lawrence / North Shore
Higher &

Cambridge / Boston / Salem
Boston metro

Boston metro

Lowell
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Communities of Practice

The Regional Gonsultation Program Specialists will be following up on the topic “Engaging families through social emotional
development resources: Using the CSH-Hfamily tools and materials” with participants and interested guests by facilitating 5
Communities of Learning groupsin January 2013.

Birth to Grade Three Strategy Development

EECwill continue to work with the Department of Hementary and Secondary Education, to engage communitiesin developing and
implementing strategiesthat support their alignment and address educational needsin both a vertical and horizontal way. EECwill
expand the funding opportunities to support communitiesin their alignment between public and private programs both across and
up and down to create acommunity system that supports their high needs children and prepares them for successful learning once
they enter the public school system. Grantswill support building or strengthening existing birth to 3¢ grade infrastructure
activities, that build measured child and family outcomes.
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Three Year Srategic Direction:

Increase and promote family support, access and
affordability (2009)

Increase and Promote Family Support and Engagement
(2011 focused strategic direction)

Family Support Indicators of Success:

Family Support Indicator 1: Families are aware of the mixed early education and care system and
have access to affordable, high-quality early education and care services.

Family Support Indicator 2: Families are recognized as full partnersin the education of their children
and are empowered to be involved with the physical, social, emotional and intellectual development
of their children.

Family Support Indicator 3: Families are informed about child development and aware of family
support resources.

Family Support Indicator 4: Early education and care services are delivered through a seamless
system that is responsive to the needs of all families and provides supports and resources for
transitioning children in and out of early education and care programs and services.

Family Support Indicator 5: Families of infants have access to programs and services that support the
development of healthy attachment between babies and their primary caregiversand promote early
brain development.

Family Support Indicator 6: Parents are recognized astheir child’sfirst teacher and have accessto
literacy supports that build skillsamong children and parents.

Family Support Indicator 7: All families experience seamless transitions throughout their child’s
early learning and developmental experiences.

Family Support Indicator 8: Families that are limited or non-English speaking have accessto
information about early education and care and the services available

Family Support Indicator 9: Strong partnerships are established between families (parent/ caregiver)
and educators to maximize high quality early education and care for all children.

Family Support Indicator 10: Parents of children in residential and placement programs are aware of
and knowledgeable about appropriate placement and treatment optionsthat are compatible with
the needs of their children.

Family Support Indicator 11: Parents seeking to adopt are aware of and knowledgeable of available
adoption resources and state adoption policies.

Family Support Indicator 12: Family services are integrated and delivered in a coordinated manner
across state agencies.
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EECcontinuesto utilize the Srengthening Families framework and approach, which has widespread support from social science
researchers, early childhood practitioners and policy experts. The Protective Factors are:

e  Parental resilience: The ability to cope and bounce back from all types of challenges

o Sdal connections. Friends, family members, neighbors, and other members of a community who provide emotional
support and concrete assistance to parents

e Knowledge of parenting and child development: Accurate information about raising young children and appropriate
expectationsfor their behavior

o  (bncrete support in times of need: Financial security to cover day-to-day expenses and unexpected costs that come up
from time to time, access to formal supportslike TANFand Medicaid, and informal support from social networks

e  (hildren’s social and emotional development: A child’s ability to interact positively with others and communicate his or her
emotions effectively'

e —
Family Support Indicator 1: Families are aware of the mixed early education and care system and have

accessto affordable, high-quality early education and care services

Accomplished This Year

Accessto (hild Care
For the period covering December 1, 2011 to November 1, 2012, EECadministered subsidies for an average of 53,208 children to
attend an early education and care or out-of-school time program. The breakdown of the funding source and type for these
subsidesin that same time period, was asfollows:  DTA: 16,556 children

Income Bigible: 30,895 children

SQupportive: 5,748 children

Financial Assistance Programsfor Priority Populations: Supportive, Teen Parent and Homeless Child Care Contracts
The FAnancial Assistance Programs for Priority Population contracts provide access to high-quality early education and out-of-
school-time care for families that are identified asbelonging to one or more of BEECs Priority Populations. These indude:
o familieswho either have open cases with the Department of Children and Families (DCF) or who are DCFapproved for 6
months of continuity of care after their open case hasclosed (i.e., Qupportive Child Care);

e teen parentsthat are under twenty yearsold; or are

e homeless and living in a Massachusetts’ shelter, or have been found eligible for shelter but are placed in hotels because
there are no available shelter beds or are participating in a Department of Housing and Gommunity Development (DH(D)
program and are authorized for early education and care services by aregional DHCD Homeless Goordinator.

The contracts were issued in July 2010 for an initial term of three years with two, two-year optionsto renew. In fiscal year 2012,
there were the following number of priority populations contracts and contracted slots provided to children and families:

e 123 supportive contracts serving 5269 children,
e 42teen parent contracts serving 519 children, and
e 36 homeless contracts serving 593 children

Income Higible Child Care

Due to prior funding restrictions, subsidies for income eligible children had remained closed prior to January 2013, when 385 new
children were added to contracts. This approval istargeted for preschool, toddlers and infants, to reduce the number of children
birth to age five on the waitlist.

Income Higible Waiting List-
EECmaintains a waitlist of Income Higible families who are seeking child care financial assistance. From December 2011 to
December 2012, the total number of children on this waitlist almost doubled in numbersto just over 50,000.

' Retrieved from The Center for the Sudy of Social Policy, &rengthening Families, January 5, 2010.
http://www.strengtheningfamilies.net/index.php/ main_pages/ protective_factors



Waitlist by Age Group (over time)
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Waitlist by Priority Code
Total Total
January [December

Priority Infant | Toddler | Preschool | School Age | 31,2013 | 31, 202
Child Of Foster Care 15 38 101 134 288 282
Child Of Homeless Family 55 127 179 197 558 536
Child Of Military Personnel 8 29 42 37 116 105
Child Of Teen Parent 177 200 95 17 489 481
Child with Special Needs 59 272 724 1179 2234 2198
Continuity of Care: Prior Year Summer Only 0 2 1 146 149 135
Continuity Of Care: Aging Out 3 11 40 348 402 411
Continuity Of Care: Approved Break in Senice 4 36 116 314 470 451
Continuity of Care: ARRA 3 8 14 123 148 149
Continuity Of Care: Geographic Relocation 3 15 49 131 198 186
Continuity Of Care: Homeless Contract 2 7 14 6 29 27
Continuity Of Care: Supportive Referral 15 43 110 120 288 279
Continuity Of Care: Teen Parent Contract 0 8 11 9 28 32
General Priority 4060 8376 12643 16643 41722 40431
Grandparent/Guardian Families 14 90 157 304 565 547
N/A 8 103 164 248 523 541
No Priority - Other Family Member 15 23 45 231 314 295
Parent with Special Needs 30 130 271 374 805 806
Sibling: Contract 191 143 89 291 714 672
Sibling: Voucher 272 189 74 298 833 804
Summer Only Care 4 11 28 876 919 893
Grand Total 4938 9861 14967 22026 51792 50261
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In 2012 over 22,491 total children entered the waitlist for the first time: 4,820 infants, 4,530 toddlers, 5,416 preschoolers, 6,031
school age children and 1,694 unborn children.

Active Since Month ST Z M I I T Toddler | Unbom | Total

12/01/2012 To 12/31/2012 300 286 325 233 96 1240
11/01/2012 To 11/30/2012 363 368 320 374 116 1541
10/01/2012 To 10/31/2012 478 546 597 467 169 2257
09/01/2012 To 09/30/2012 567 674 706 512 162 2621
08/01/2012 To 08/31/2012 459 566 680 518 140 2363
07/01/2012 To 07/31/2012 414 469 548 390 145 1966
Total 2581 2909 3176 2494 828 11988
06/01/2012 To 06/30/2012 353 419 657 317 134 1880
05/01/2012 To 05/31/2012 394 470 574 361 155 1954
04/01/2012 To 04/30/2012 374 391 446 356 148 1715
03/01/2012 To 03/31/2012 425 468 461 383 160 1897
02/01/2012 To 02/29/2012 353 392 355 321 149 1570
01/01/2012 To 01/31/2012 340 367 362 298 120 1487
Total 2239 2507 2855 2036 866 10503

Data as of January 3, 2013.

(see Appendix M: Family Support, Access and Affordability Project Detailsfor additional data and charts)

Market Rate Study 2012-2013

In an effort to ensure equal access to low-income families, federal law requires OCDF Lead Agencies to conduct a MRSat least every
two years. In Massachusetts, EECis the OCDF Lead Agency. The purpose of the MRSisto demonstrate that child care subsidy rates
are adequate to ensure that eligible children have equal accessto comparable child care services provided to children whose
families do not receive any financial assistance for child care. EEClast completed a MRSin 2010-2011. The resulting data and
findings from the 2012-2013 MRSwill give EECan updated basis upon which to review its present subsidy rate structure, and to
make recommendationsto the Board of Early Education and Care and the Sate Legidature for any necessary adjustmentsto its
rate schedules and funding levels. Thus, it iscritical that the study data and analysis about the distribution of child care rates and
the findings about market rates be credible and withstands strict methodological scrutiny. BEECselected PGGito conduct the 2012-
2013 market rate study. POGwill be working with Mass?211 to collect the data for the study. The Market Rate Sudy will be guided
by an advisory group.

Rate Reform (Cost of Quality)

During 2012, EEC undertook examining the cost of quality and operating a quality program as compared to the levelsin the MA
Quality Rating and Improvement System as a means determining rates for child care. The project goalsinclude identifying child
care cost driversof levelsfrom licensing through QRISlevels, creating the interactive model to estimate costs of child care quality in
MA, estimating cost implications of changing reimbursement rates and identifying the current and potential financing strategiesfor
child care quality.

The first step of thisinitiative wasto survey providers who were participating in the Quality Rating and Improvement System to
gather detailed information on pricing of quality components of child care. 397 respondents participated in this survey. The survey
included questions about staff salary and benefits, cost of professional development, occupancy or operational cost, cost for
classroom materials, curriculum and assessments and other expenses a program incurs to operate an early educational program.

Following the survey, EECworked to build an interactive cost model that does the following: (1) usesthe current “settings’ of
Massachusetts’ child care system (such as licensing requirements, participation rates, materials required and workforce
qualifications); (2) allows those using the cost model to adjust settingsfor arange of elementstied to the state’s QRSstandards;
and (3) immediately see the cost implications of the changes made. The cost model also allows users to examine the effects of
various methods of allotting money, including modeling the cost implication of changing child care reimbursement rules. Qurrently,
EECisworking to make this cost model available to the public.

Planned for Next Year

Market Rate Study 2012-2013
Data collection began on January 7, 2013 and will end on February 22, 2013. The general email through the Commissioner’s
Mailbox announcing the Market Rate Sudy was sent out in mid-December. EEChas also sent out lettersto the sample providers.

50



EEChas conducted a pilot test of the surveys using providers from each setting type that will be involved in the market rate study.
The providers who tested the survey provided good feedback and some modifications were made but overall the surveys remained
unchanged. POG has been working closely with Mass211 and held the data collection training webinar on January 3 from 1-3pm.
E=Cis also working to schedule the first Advisory Group meeting.

Rate Reform/ Cost of Quality
The Cost of Quality tool will be made available to early education and care providers.

Family Support Indicator 2: Families are recognized as full partners in the education of their children and
are empowered to be involved with the physical, social, emotional and intellectual development of their
children.

Thisindicator was further defined in 2011 to increase parent involvement in various levels of policy
development and implementation through existing vehicles (e.g. Advisory Council, S ate Advisory Council
and Coordinated Family and Community Engagement (QFCE) programs etc.).

Accomplished This Year

Coordinated Family and Community Engagement (CFCE) Grant

EECsmission, vision and strategic plan are built on the recognition that families are essential partnersin the agency’s work. To this
end, EECcontinuesto build on alocal infrastructure of supports and services across the Commonwealth to ensure that all families
with young children, especially those with the greatest educational need, experiencing multiple risk factors, and in hard to reach
populations, have access in their community to the supportsthat are essential to their success. Research showsthat children are
more successful in school and in their social-emotional development when families are engaged in their children’slearning and
development.

The Goordinated Family and Gommunity Engagement grant isimplemented through a network of ninety-nine lead agencies across
Massachusetts. The primary goals of the grant are:

¢ Reaching and meeting the needs of children, especially those with multiple risk factors and/or hard to reach, through universal
and targeted outreach strategies;

¢ Providing families with access to comprehensive services;
¢ Providing evidence-based early and family literacy opportunities, and
¢ Providing families with support for continuity through early childhood transitions.

CFCEgrantees are required to provide intentional family engagement activities and connectionsthat create trusted relationships
with families. Gore responsibilities of CFCEgranteesindude:

o Stlecting and implementing an evidence-based literacy model that meets specific criteria and EEC approval;

e Incorporating the use of the Ages and Sages Questionnaire as a tool to enhance families' understanding of child development

and to link families with community-based resources;

¢ Aligningimplementation of parent/child playgroups with specific EECguidelines;

o Engagingin partnershipswith local libraries and/or museums, and

¢ Participating in the Massachusetts Home Visiting Initiative if available in their community as a resource.

CFCE grantees continue to focus on the implementation of coordinated and collaborative community wide plansto enhance family
access, education, and support across and within early education and care program models, to realize efficiencies and promote
greater outcomesthrough shared resources and efforts. Grantees provide outreach and consumer education in waysthat align
with the demographics of the familiesin their communities. While the resources and supports of CFCE grantees are available for all
familiesin acommunity, EEChas made it a priority for CFCEgrantees to connect with “hard to reach” families to provide them with
information and linkages to resources.

'! Henderson, A. and Mapp, K. (2002). A New Wave of Evidence. Austin, TX: National Center for Family and Community Connections with
Schools. http://www.sedl.org/connections/resources/evidence.pdf.
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Below are highlights of deliverables provided by the CGFCE networks in calendar year 2012:
o Referrals- Number of Families 114,393
o Referrals- Number of Children these familiesrepresent 151,564
e  Enhanced Referrals - Number of Children these referralsrepresent 27,338
e  Parent Education Opportunities - Number of Children represented by participants 69,120
e  Family Literacy Opportunities - Number of Children represented by participants 111,479
e Received Information about Kindergarten Registration - Number of children these families represented 119,064
¢ Non-Kindergarten Transition Supports - Number of children these families represented 98,525
e  Parent/Child Playgroups - Number of children 107,766
e Number of Programsthat received referrals to comprehensive services 20,074

In order to build the capacity of the Goordinated Family and Community Engagement grantees, EEChas offered intentional training
opportunitiesto grantee staff to increase the quality of services and supports available to families on the local level. Trainingsin
2012 have included:

o Agesand Stages Screening— all CFCE grantees have been trained in the use of the Ages and Sages Questionnaire in order
to help parentsto understand the science and the domainsof development and to link families to community
opportunitiesto support their children’s needs.

« Brazelton Touchpoints - the Touchpoints model provides a common language of child behavior and development that
enablesfamilies, the community and care providersto work more effectively together for the benefit of children. This
model also reinforces parents' roles as the first teacher of their children.

«  Recognizing and Respondingto the Signs of Post Partum Depression —includes an overview of post-partum mood
disorders, with areview of signs, symptoms, risks, protective factors and effects on young children’s behavior and
development. Training included concrete information, strategies and toolsfor supporting a family through this experience.

« Read and Rise - a six session family-focused program centered on the components of literacy development in children.
Model includes research, resources and activities to engage families in how best to support literacy development at home.

« HRAnancial Literacy - provides resources and guidance on specific financial issues and problems. It was designed as a toolkit,
to be used with familieson a one-on-one basis, in small groups or in a classroom setting. Training is available in person and
online.

In addition, CFCE grantee staff were provided with access to professional development opportunities to improve their skillsand
abilitiesthrough a variety of conferences, including:
¢ AView From All Sides: Multidisciplinary Perspectives on Parenting Education & Family Support (an annual Children’s
Trust Fund conference, supported in part with EECresources)
¢ The Journey to Literacy Beginsat Birth... and continuesin many languages -a Reach Out and Read training conference
This conference provided grantees and other early childhood professionalswith an opportunity to enhance their
understanding of the building blocks of early literacy for children growing up bilingual.

Fnally, to support the integration and alignment of early education and care community in their support of children and families,
EECoffers opportunities for accessto their partnersin Early Child Mental Health (EOVIH), Head Sart, GOR&Rs, and Education
Provider Services (EPS through regional grantee meetings and Head Sart/public school meetings.

In FY14, intentional trainingin the aforementioned areas will continue, with greater depth and reach, in order to embed high
quality, evidence-based practice throughout the Goordinated Family and Community Engagement network.

Museums and Libraries Project

In partnership with EEC, Boston Children’s Museum (BAM) engaged in a statewide strategy that will provide a shared framework
and set of resourcesthat will increase the capacity of museums and libraries to support the optimal development of all children
through intentional family engagement activities and early learning opportunities. The partnership isfocusing on four areasin
supporting family and community engagement in child development. They are early literacy, school readinessinduding preparation
for Kindergarten, interest and awareness of STEM (Sience, Technology, Engineering and Math), and public awareness of the
importance of early education and care through the state’s Brain Building in Progress communicationsinitiative.
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The Museums and Libraries project has created aforum for discussion and collaboration around family engagement in these
settings with spedific attention to the core focus areas of the project.

Planned for Next Year

FY14 Coordinated Family and Community Engagement (CFCE) Grant
The next step in the FY14 CFCEgrant renewal processisthe finalization of the grant application for release in early 2013.

The FY14 grant will be aligned with the FY13 grant, with the following list of changesthat CFCEgrantees will be expected to
incorporate in their implementation of the FY14 grant.

e Increased expectationsin reporting, tracking, data collection and accountability in the following areas:
o BECwill require alist of children and families with a signed parental consent on file

o Grantees will need to measure and report their reach in the community: percentage of the number of children birthto 8in
the community by birthto 3, 3to 5, and 5 to 8 served by GFCE grant compared to population numbersin each age range

e Qutreach strategies—grantees will have to specifically identify and implement targeted strategiesfor the following
audienced/ activities:

o for children in age groupsbirthto 3, 3to5and 510 8;
o for using the ASQto support parents’ understanding of the developmental needs of children at multiple points
o for early literacy programming

e  Granteeswill identify and implement methods for maintaining up to date community resource information and document
gaps in comprehengive services

e Granteeswill identify and implement methods for measuring satisfaction with CFCE services
e Granteeswill explicitly link and articulate the linkage between their parent/child playgroup goalsto early learning standards

e Granteeswill build and/or strengthen intentional partnerships with public school elementary schoolsfor 3 years (for “child
find” under the federal Individuals with Disabilities Education Act) and 5 year olds (for kindergarten entry) and 5to 8 (for
out of school opportunities.)

e Granteeswill be required to provide detailed reporting on early literacy programming with families.

CFCE grantees will continue to benefit from intentional training opportunities that enhance their capacity to implement the CFCE
grant.

Building the Social Emotional Health of Children through Play: Mediating the Impact of Trauma

EECwill offer training opportunities for its Goordinated Family and Community Engagement granteesthat provide strategiesto
bolster the social emotional health of all children, with spedific attention to children who have experienced trauma. Srategies must
be rooted in an early learning context, blending skills that support optimal child development across domains with a specific focus
on healthy social emotional development. In addition, training must create an understanding about the types and impact of
trauma on children and families among participants, with strategiesfor working with parentsand children together to mitigate the
negative effect of these experiences.

Goordinated Family and Community Engagement (CFCE) grantees have a unique opportunity to bolster optimal development of all
children by building knowledge and skillsin families that support healthy social emotional development. By providing programming
that integrates strategies that support optimal child development across domains, with a specific focus on healthy social emotional
development, CFCE grantees have an opportunity to mitigate some of the damaging impact of trauma children may have
experienced. Thistraining respondsto the need for training that GFCE grantees have identified in their work with families who
have experienced trauma.

EECwill offer afull day introductory training in two regionsof the state, which will accommodate up to 60 CFCErepresentativesin
each session. The training will focus on awareness building, particularly around the impact of poverty, violence, iliness, and trauma
on the social, emotional and brain development of young children. In addition, OFCE grantees will be introduced to aframework to
address the psychosocial impact of these challenges on children. Technical assistance follow up calls will be scheduled with each
grantee to support their integration of the Flaymakers’ strategiesin parent/child playgroups.



Increasing Parent Engagement in Various Levels of Policy Development through Existing Vehicles

EECwill continue to engage parents as key stakeholdersin opportunities through the EECBoard and Policy and Research
Committee, Sate Advisory Gouncil and Goordinated Family and Gommunity Engagement (CFCE) programs, etc;

EEC despite the opportunitiesfor parent and family engagement that are currently being offered, hasrecognized aneed to
strengthen that engagement. In the January 2013 Policy and Research Committee meeting, the committee reviewed some of EEC's
objectivesto promote active engagement in policy and research discussion, design, implementation and evaluation including:

» Increased EECinvolvement in community activities, aswell as creation of tools, which will expand the current capacity to share
with parents and families, policy and research related content.

* Increased EECinvolvement in community activities, aswell as creation of tools, which will expand the current capacity to
collect and consider feedback from parents/families on policy and research related content.

»  Leveraging partnerships through inclusion of contractual language that requires grantees to connect parents and families with
opportunitiesfor engagement in EECpolicy and research related topics.

Museums and Libraries Project

The Museums and Libraries project has created a forum for discussion and collaboration around family engagement in community
settings. Asaresult of her participation in the December collaboration meeting hosted by the Boston Children’s Museum, several
museums and libraries attended a roundtable focused on family engagement and what it lookslike in libraries, hosted by Jessi
Show, the Youth Services Goordinator from the Boston Public Library. Thisroundtable was held on January 18", The roundtables
in the past have been for Boston Public Librarians and Massachusetts Librarians, but the BPL Youth Services Goordinator is
interested in expanding the roundtablesto include community partnersto enrich the discussions.

Military Families Regional Institute Project

In 2013, EECwill host a Military Families Regional Institute project that will offer a practicum and techinal assistance to GFCE
networks and early educators on Living in the New Normal: Helping Children Thrive through Good and Challenging Times. Thisisa
one-day training on supportin the reslience of children who experience transtions as a result of the service of aparent. The
technical assistance will include a survey of professional development needs, dissemination of promising practices, utilization of
research to provide effective trainingmodels.

Family Support Indicator 3: Families are informed about child development and aware of family
support resources.

Accomplished This Year

Coordinated Family and Community Engagement (CFCE) Grantee Network

Thisindicator, along with many othersin the Srategic Direction-Family, is met through the work of the local CFCEgrantees. Aspart
of the continued implementation of Help Me Grow in Massachusetts, EECpiloted the use of the Ages and Sages Questionnaire
(AQ) screening tool in fifteen GFCE programs, with the goal of integrating this screening tool into the CFCEmodel across the
Gommonwealth. The ASQ creates a structured opportunity for granteesto talk with parents about child development, with specific
attention to the particular needsof their children. Anintegral part of the screening processis linking familiesto locally based
resourcesto support their child’s development.

Srengthening Families and QRIS

In the Family and GCommunity Engagement Progression of Sandards, Level 2, Early Education and Care programs are required to
use the Srengthening Families self-assessment tool and develop a program improvement plan based on the findings including
current goals and activities for strengthening family and community engagement. In FY2012, GFCEgranteesidentified the top five
areas within their Srengthening Families self-assessment and provided a plan to build their program capacity to provide support to
familiesin these areas. CFCEGranteeslinked all of their planned activitiesto the specific Srengthening Families protective
factor(s) identified from their self-assessments.

Early Childhood Resource Centers

EECcurrently funds five Early Childhood Resource Centers (ECRC) located in Public Libraries across the state. The ECRGsprovide
accessto materials and resources for early education and care programs and families statewide; literacy programsfor children and
their families; professional development opportunitiesfor educators; and outreach activities that support literacy in communities.
The primary focus of the servicesis early and family literacy through child/family interactive events/ activities that strengthen the
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literacy focus within the parent child relationship. At least 24 hours of activities will be provided over 12 monthsthat provide
opportunitiesto engage the dual language learner in literacy rich activities; promote awareness of free book programsin the
community, and connect parentsto adult literacy programs. Early Childhood Resource Genterswill reach out to homeless shelters
within their geographic areato encourage participation in literacy activities and will conduct an annual survey to families and
providersregarding the best approach to communicate their services and activities.

In addition the Early Childhood Resources Centers catalogue, house and maintain an established collection of early childhood
resources including a portion of their inventory in other languages than English, purchase appropriate early childhood materialsto
keep resources current (include curriculum, parenting support, children’s books, and teacher/ provider books), maintain
relationships with the coordinators of local public pre-schools and EECinitiatives, including CFCE Programs, OCR&Rs, Head Sart,
and FOCsystemsto close the proficiency gap, and promote awareness of family-friendly books, videos, and theme kits available for
loan to parents/children/families.

The five Early Childhood Resource Centers located in Falmouth, Norfolk, Cambridge, Soringfield and Haverhill have reported that in
Fscal Year 12 they offered the following services:

End-of-Year-Total # of People in Attendance
# of Parent/ Provider/ Teacher Workshops 28 1,265
# Child/ Family Presentations 585 6,982
# of Adults referred to Literacy Programs 56
# of resources loaned 4615 - only 1/2 year of

Soringfield, system issue

The Early Childhood Resource Centers continue to be actively involved in the EECmixed delivery system working closely with the
CFCE granteesto prompt literacy related activities. The Early Childhood Resource Centers publish monthly newdettersand flyers
to upcoming events held with the 5 libraries and have a wide distribution for these publications. In addition the Early Childhood
Resource Centersare part of RTTT—H.Cproject 4.4 that engages Museums and Librariesin Family Engagement Evidence Based
Practices.

Quality Child Care Family Guides

Understanding that parents have the greatest impact on their children’slife, especially during the first yearsof a child’slife where
there isatime of rapid brain development and learning, EECcreated 5 family guides for Infants and Toddlers and 5 family guides
for Preschoolers. The family guides were developed with the focus on relationships between all significant people in the child’s
world.

These materials are designed to inspire a parent into conducting focused activities that become critically important for children as
they develop the foundationsfor learning. The family guides focus on five different domains of development and contain activities
that parentscan do every day to positively impact their child’s brain development and support learning.

The family guides were developed using the Massachusetts common core standards, the Massachusetts Infant/Toddler Sandards
and The Massachusetts Preschool Sandards. The family guides are posted on the website in 6 languages, English, Soanish,
Portuguese, Haitian Qreole, Chinese and Khmer. http://www.mass.gov/ edu/birth-grade-12/ early-education-and-care/ parent-and-

family-support/

Maternal Depression Training
In the policy brief “Reducing Maternal Depression and Its Impact on Young Children,” researchersidentified maternal depression as
a significant risk factor affecting the well-being and school readiness of young children and highlighted the following findings:

o Maternal depression iswidespread, particularly among low-income women with young children.

e Maternal depression, alone, or in combination with other risks can pose serious, but typically unrecognized barriersto
healthy early development and school readiness, particularly for low-income young children.

e Maternal depression is a known barrier to ensuring that young children experience the kinds of relationshipsthat will
facilitate their successin the early school years. Addressing maternal depression through a parenting and early childhood
lens can help parents, but importantly, it will also pay off for their children, both in the short term and in the longer term.

EECis providing training that will strengthen the capacity of Goordinated Family and Community Engagement (CFCE) grantees and
staff of MASS2-1-1 to be responsive to the needs of mothers experiencing post partum depression and their families. Up to three
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trainings, in various geographical regions of the state, began to be provided, that will address and focus on the objectives below.
The first training was held on September 21% at Worcester Sate University.

¢ Participants will have a greater understanding of postpartum depression, its causes and itsimpact on the infant, young child
and family;

Participants will develop enhanced recognition of the signs and symptoms of postpartum depression, and how it may show
itself in interactions within the family and with care providers;

Participants will understand the waysinfants and young children show signs of stress;

Participants will learn arepertoire of reflective, sensitive responses, incuding specific skills and strategies to promote
parental engagement and foster use of referrals and other resources;

Participants will learn how to apply information and skillsgained in thistraining in the context of their CFCEgrant program;
and

Participants will create specific resource lists for their service areasto be used asreferralsfor familiesthat require additional
supportsto address post partum depression.

Planned for Next Year

FY14 Coordinated Family and Community Engagement (CFCE) Grant
The priorities and goals of the FY14 grant will mirror those of FY13. The followingisalist of changesthat granteeswill be expected
to incorporate in their implementation of the FY14 grant that impact families. (see Family Indicator #2 for completelist)
Goordinated Family and GCommunity Engagement grantees will have to spedifically identify and implement targeted strategiesfor
the following audiences/ activities:

o for childrenin age groupsbirthto 3, 3to 5and 5to 8;

o for usingthe ASQto support parents understanding of the developmental needs of children at multiple points

o for early literacy programming

e  Granteeswill identify and implement methods for maintaining up to date community resource information and document
gaps in comprehengive services

o Granteeswill explicitly link and articulate the linkage between their parent/child playgroup goalsto early learning
standards

e Granteeswill build and/or strengthen intentional partnerships with public school elementary schoolsfor 3 years (for child
find) and 5 year olds (for kindergarten entry) and 5to 8 (for out of school opportunities.)

Quality Child Care Family Guides
EECprinted guides, designed for parents, which have been trandated in several different languages. They will be distributed by the
(hild Care Resource and Referral (OOR&R) agendies across the Sate and the Community Family Engagement grantees. The guides
include:
e Adescription of the processto for receiving EECfinancial assistance
e Adescription of the goals and services of the CFCEgrant, induding what is available. The grantees will be able to put their
own local contact information onto the printed guide

e Thethird and fourth guidesthat will be developed later in 2013.

Post Partum Depression
A second training will be held for Community Family Engagement grantees.

Family Support Indicator 5: Families of infants have access to programs and services that support the
development of healthy attachment between babies and their primary caregivers and promote early brain
development.

Accomplished This Year

ZERO TO THREE Technical Assistance to Sateson an Infant-Toddler Policy Agenda
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Massachusettsisone of the five statesthat were chosen to participate, along with lllinois, Minnesota, New Jrsey, and
Pennsylvania, in the ZHRO TO THREE s technical assistance to states on moving an infant-toddler policy agenda. Massachusetts
representativesin this project include Commissioner Killins, Chris Pond/ BEC Professional Development Soecialist, Ein Graft/ BEEC
Western Mass Regional Director, Jane Tewksbury/ Thrive in Five, and Amy O'Leary/ Early Education for All. Through thisproject,
Massachusetts would like to develop quality supportsto establish a balance for supporting families around understanding
developmental practicesthat provide context supports and not organized instruction for infants and toddlers. In addition,
Massachusetts also wantsto learn and hear from other states what their challenges and strengths are in developing their agenda’s
for infants and toddlers and what processes or systemsthey have put in place to improve outcomes for infantsand toddlers.
Massachusetts would also like to receive technical assistance around developing a focus on informal environments and
relationships between infant caregivers and other supports(i.e. pediatricians). In addition, Massachusetts would like to utilize the
technical assistance support to address the following:

1. Develop professional development opportunities specifically to support infant and toddler development.

2. CQutreach with pediatricians to ensure continuity of care around addressing the basic health needs of infants and toddlers.
3. Provide assessment toolsthat address the needs of infants and toddlersto inform practice and curriculum.

4. Develop criteria and a system for an infant toddler consultant pool to support the infant toddler field.

Zeroto Three isgoing to hold the state policy action team meeting in April or May 2013.

Affordable Care Act Initial Funding for Maternal, Infant, and Early Childhood Home Visiting (MIBCHV) Grants

The Maternal, Infant, and Early Childhood Home Visiting Program, a provision in the federal Affordable Care Act, isdesigned to
strengthen and improve programs and activities carried out under Title V; improve service coordination for at risk communities;
and identify and provide comprehensive evidence-based home visiting services to families and children from birth to eight years
old who reside in at-risk communities. The Massachusetts Home Visiting Initiative (MHVI) has received $9.05 million to $10.66
million over afive year period. The Massachusetts Department of Public Heath was designated asthe lead agency by Governor
Deval Patrick. EECacts asone of the collaborating agencies, and its Commissioner is one of the co-chairsfor the program.
Additionally, the Massachusetts Children’s Trust Fund, the Department of Children and Families, and the Head Sart Gollaboration
are also collaborating agencies for this project.

The Massachusetts Home Visiting Initiative (MHVI) delivers home visiting services to 17 high need communities across the state.
These services are located in the dities and towns with large numbers of very young families, familiesin poverty, and people who
have not completed high school. There are five home visiting programs offered through MHVI. While each program has a different
focus, all programs have had positive resultsin helping children and families. In addition, all MHVI models address child
development, school readiness, child abuse and neglect, maternal depression, and substance abuse.

The Massachusetts Home Visiting Initiative includes Home Visiting Implementation Teams, which are intended to develop on-going
short and long-term work plans. The implementation teams are responsible for various components of MA Home Visiting. The
teams are §ystems Development & Program Qustainability; Communications; Training; National Models; Evaluation, Data &
Reporting, and Universal One-time Home Visiting. EEChas representation on the Leadership, Systems, and the Bvaluation, Data and
Reportingteams.

MIECHV Data, Evaluation and Reporting Team

As part of the MHVI, EECis conducting a research project that examines community capacity to support child development. The
examination of community capacity is one part of athree-pronged evaluation of MHVI. This work indudes and evaluation of the
Home Visiting Initiative itself, and of the state systems supporting MHVI. EECissued a call for feedback on the research work that
has been completed thusfar by responding to a short web survey you can reach via thislink:

https://www.surveymonkey.com/s/ P7YRCH

During the first phase of the research study, key resource components of community capacity and an operational definition of it
were identified. The componentsand definition were informed by information gathered from several sources:

1. Aliterature review of community capacity to support child development

2. Meetingswith 17 Goordinated Family and GCommunity Engagement (CFCE) councils, which are community-based
committeesthat oversee community-based programs serving families with children birth through school age

3. Interviewswith 19 MHWI coordinatorsin 17 communities
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The MIECHV study isgoing into its second phase of work. From November 2012 to January 2013, the researcherswill: identify,
acquire, organize, and analyze secondary data; develop primary data collection instruments; and develop community-level data
collection plans. In regardsto analyzing the secondary data, this portion of the work will continue through March 2013.

Planned for Next Year

Affordable Care Act Initial Funding for Maternal, Infant, and Early Childhood Home Visiting (MIECHV) Grants

The implementation phase of the Home Visiting initiative ismoving forward, with each of the implementation teamsworking on
specific aspects of the project. Representatives of the three home visiting models being implemented through the Initiative have
been added to the group. There continues to be one representative from BEECand DOF. EECisrepresented on the Home Visiting
Leadership team aswell asthe Systems Development & Program Sustainability, Training; and Evaluation, and Data & Reporting
teams.

EECwill conduct aresearch study to understand and examine community capacity to support child development in various
Massachusetts communities. Approximately seven communities will be selected to participate in the second phase of the project,
which will run from fall 2012 through spring 2014. EECbelieves that participation in this project will be of mutual benefit to the
agency and to our CFCEgrantees. Through this process, CFOEs will get valuable information about their own communities and will
be helping EECunderstand the best ways that state and local government can create conditions that support familiesin creating
opportunitiesthat support child development in communitiesthat need it most.

Family Support Indicator 6: Parents are recognized as their child’s first teacher and have accessto literacy
supportsthat build skills among children and parents

Accomplished This Year

Coordinated Family and Community Engagement (CFCE) Grant —Evidence-Based Literacy Models
Asone of the core goals of the CFCEgrant, grantees are required to incorporate the use of an evidence-based, BEEC approved early
literacy model into their practice. Use of evidence-based early literacy curriculum enhances the capacity of GFCEgranteesto help
parents promote early literacy skills development in their children. By focusing on a small number of effective literacy models, BEEC
will create more consistency in the strategies that CFCEgrantees use to help families cultivate their children‘sliteracy skills before
they enter elementary school. The Massachusetts RTTT-H.GG application identifies eleven core strategies and foundational plans
to moving towards a unified approach to improving child outcomes, including:

e  Development of formal and informal child development programs and opportunities;

o Development of skills, knowledge and abilities to create effective practices by those who engage with children;

e Measuring and creating intentional actions of adults based on evidence based tools which document and benchmark child
development to support measured growth; and

e  (reating community and family contexts which support child development.

One of the priorities of the FY13 CFCERRstates that CGFCEgrantees must “Provide evidence-based early and family literacy
programming.” In alignment with the core strategies of the RTTT-H.OG, this grant opportunity seeks to enhance existing literacy
programming through the use of evidence-based early literacy models by GFCE grantees to help parents promote early literacy skill
development in their children. EECisfunding programsthat can integrate the use of evidence-based early literacy modelsinto
their existing practice and provide ongoing/year round opportunitiesfor parents and children to learn and practice early literacy
skillstogether.

CFCE grantees were eligible to submit proposalsto the “EBvidence-based Literacy Models” RRR  FY13 CFCEgrantees were eligible to
submit proposals to implement the following evidence-based literacy models/ practicesin their communities:

e  Fhisng A Reader

o Every Qhild Ready to Read @ your Library

o (HL model (Center for Early Literacy Learning)

o  Read and Rse (Sholastic model)

o Dialogic and Interactive reading models- using PEER and GROWD sequences



In response to the competitive RR 48 CFCEgrantees responded to a variety of questions, induding: identifying the
model/practices they propose to implement in their communities; the number of children/families that will be served, the cost per
child, and how the proposed model/practice will be sustained within the CFCE program after two years of EEGRTTT funding. In
addition, grantees are required to monitor children’s participation and progress at two pointsin time during each year of funding

with an evidence-based tool and parental consent.

Up to $400,000 of BLGRTTT funding per year for at least the first two years was available to support thisinitiative. Award
recommendations included consideration for grantees who are designated Gateway, Home Visiting or Level 4 School Didtricts.
Recommendations have been made and approved and 24 CFCE grantees were awarded Evidence-based Literacy grants.

CFCE Lead Agency Gateway | Home Visiting Level 4 Funding
Community | Community District Amount Model
Leominster Public Schools X $20,000.00 | CHL- dialogic
Concord Children's Center $30,000.00 | Read and Rse dialogic
Community Action Of the Franklin $30,000.00 Dialogic and interactive reading
U models PEER and CROWD sequences
Cape Cod Children's Place $30,000.00 | Raising a Reader
Revere Public Schools X X $50,000.00 | Raising A Reader
Newton Public Schools Raising a Reader; Brery Child Ready
$30,000.00 to Read @ the Library

North Adams Public Schools X $50,000.00 | Raising a Reader
Sandwich $18,750.00 | CALL, Read and Rise, Dialogic Reading
Winchendon $10,842.00 | Raising a Reader; Imagination
Northampton $12,970.00 | Read and Rse, CHLL, Dialogic
Montachusett Opportunity Council
(includes Fitchburg) X X $42,798.00 CHL; Raising a Reader; PEHER
Whitman-Hanson $14,640.00 | Dialogic
Barnstable Public Schools X $11,600.00 | CAL
CAPIC (Chelsea) X X $50,000.00 | Reising A Reader
Qlinton Public Schools $15,000.00 | Dialogic
Springfield Public Schools $50,000.00 | Reisinga Reader
Greater Lawrence Community Every Child Ready to Read, CHL and
Action, Inc. X X X $50,000.00 Fbadyand Rse y
Worcester Raising a Reader; Bvery (hild Ready

X X X $50,000.00 | 4 moad @ the Library: CALL/didlogic
Fall River Public Schools Every child ready to read @ your

X X X $28,650.00 Library; Dialogic Reading
Lynn Public Schools X X X $50,000.00 | Raising A Reader
Brockton Public Schools X X $50,000.00 Raisipg aReader, CAL, Dialogic

Reading

Community Action, Inc. (includes X $50,000.00 Primarily -Read and Rse; Every child
Haverhill) T read to read @ your library; CHL;
Oxford (includes Southbridge) X $14,230.00 | Raising a Reader
Pittsfield Every Child Ready to Read @ your

X X $42,375.00 | library; Dialogic and Interactive

reading.
$801,855.00

WGBH Media-Based Literacy Support for Families and Educators

As EECs media partner, WGBH is employing a series of research-based digital strategiesto enhance ongoing effortsto build an
effective early childhood education workforce and family support system in the Commonwealth. WGBH is developing arobust set
of media-based curricular resourcesto build the capacity of preschool classroom teachers and family daycare providersto promote
the growth of young children, and to support and engage parentsin their role astheir child’sfirst teacher. The centerpiece of this
work isthe production of a“digital hub”, afree, online platform that will feature a centralized library of these resources, direct links
to related materials, and customized pathwaysto guide teachers, parents and other care providersthrough the ste.
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WGBH is creating professional development videosto be used by teachers and parents on early literacy, STEM and social-emotional
skill development. WGBH has also provided 2 HA and STEM curriculum unitsfor teachers and a draft of the wireframe for the
digital hub. In December 2012, EECpreviewed the pilot videos created by WGBH and participated in a conference call with WGBH
and United Way to discussthe best way to brand the digital hub so that it is aligned with the Brain Buildingin Progress
communications campaign.

On January 3, WGBH informed EECthat they received the Krueger Family Foundation grant of $75Kto purchase books for children
and their families.

Adult, (hild and Famiily Literacy Partnership with 1BV

EEChas entered into a new partnership with IBM to increase family literacy and support early childhood development. This
collaboration supplements existing adult education programs with proven family literacy resources that will help to strengthen
parents’ literacy skills and give them tools to support their children’s reading and language development, and provide resourcesto
early education and care programsto support literacy acquisition in children ages 3to 7 yearsold. Through this partnership, IBM is
donating early literacy educational technology to the state, including its Reading Companion software and KidSnart Early Learning
Program.

Sx programs have received awardstotaling $90,000 from EECin the first year of funding. These Adult Education programs are
Boston Public Shools, Department of Adult Education; Julie’s Family Learning Program, South Boston; Mujeres Unidas Avanzando
(MUA), Dorchester; Worcester Public Shools, Worcester Adult Learning Center; Holyoke Community Gollege; and Operation
Bootstrap in Lynn. Frst progress reportsfrom programsindicate that some experienced technical difficulties with the IBV
software during the first phase of use, but all are prepared to move forward at scale in upcoming months.

The participating adult literacy program sitesimplemented an early literacy strategy that integrates the new family literacy
initiative with their existing adult literacy program, and staff at these programs will complete training in early childhood literacy
development to enhance their capacity to support parents and families. Educatorswere able to create and manage online
classrooms for parentsand studentsvia the IBM Reading Companion website. Both parents and children have accessto and
benefit from the software, which tracksthe increase in their language and literacy skills over time. The programs worked with
EECslocal Goordinated Family and Community Engagement (CFCE) network, and the children’s museums, public libraries, and
community centersin their area, to inform families of the availability of the new family literacy services, and IBM Reading
Companion software, at their sites.

Additionally, through its KikdSmart Early Learning Program, IBM donated its Young Explorer Computersto 57 not-for-profit early
education and care programs serving children between the ages of 3 and 7 years old, to help children learn and explore conceptsin
math, science and language. The Young BExplorer Computers incdude accessto related professional development webinars and
technical assistance for early education and care preschool programs participating in the state’s Quality Rating and Improvement
System (QRS at Level 3 or higher that operate on a full-day and full-year basis and serve children with high needs.

Reach Out and Read

Reach Out and Read (ROR) is a national, evidence-based nonprofit organization that promotes early literacy and school readinessin
pediatric exam rooms nationwide by giving new booksto children and advice to parents about the importance of reading aloud.
Developed at the Boston Medical Center, RORincorporates books and early literacy counseling into an already existing
infrastructure: the routine health care visits of young children. Qurrently, 272 hospitals and clinics in Massachusetts participate in
the Reach Out and Read program, serving 200,399 children and familiesin the Commonwealth.

EECcontinuesto work in partnership with RORpediatric practices across the state in order to build awareness about the resources
and supports CFCEgrantees can provide to all families. Building awarenessin the staff that interface with families who receive
pediatric care through those practices provides another access point for parents. In addition, BEECwill continue to partner with
Reach Out and Read in our shared commitment to promoting early and family literacy.

In April 2012, Reach Out and Read offered a conference in Brockton, entitled “The Jbourney Toward Literacy Begins at Birth...and
continuesin many languages.” This conference provided professionals with an opportunity to enhance their understanding of the
building blocks of early literacy for children growing up bilingual. While the target audience for the conference wasthe
Goordinated Family and Community Engagement grantees and Reach Out and Read practitioners, RORexpanded the invitation list
to include a wider audience of stakeholders engaged in early education and family support programming. The 150 attendees
included representatives from awide array of programs, including GFCE, public school early childhood coordinators,



representatives from local libraries, staff from the local housing authority, adjunct faculty from alocal community college, and
representatives from Smart from the Sart, Thrive in Fve, Healthy Families and Parent Child Home programs.

In December of 2012, Reach Out and Read, in partnership with BEECand the Parent-Child Home Program, offered another high
quality, research based training, “Journey to Literacy,” conference in Rittsfield. Marilyn Augustyn, MD, Chair of the Department of
Developmental and Behavioral Pediatrics at Boston Medical Center provided the keynote speech. Jean Gbrowski Fahey, PhD,
provided participants with an overview of early literacy research and the Parent-Child Home Program provided interactive
workshops. Five EECprofessional development hours were available for attendees.

In 2012, Reach Out and Reach accomplished the following key activities (during the period of January 1 —December 31, 2012):
o RORserved 192,755 children
e RORraised more than $1.34 M matching dollars
¢ RORheld two “Journey to Literacy Conferences’ for 257 participants, including CFCE grantees, public school early
childhood coordinators, representativesfrom local libraries and housing authorities, college faculty, family child care
providers, center based early education and care staff, and representatives from programs and initiativesincluding, Snart
from the Sart, Thrive in Fve, Healthy Families and the Parent Child Home programs.
434 medical providerswere trained or retrained in the RORmodel
Initial planning began for Soring 2013 literacy conference in South Eastern MA
RORexplicitly linked the - Protective Factorsto RORtheir literacy conference presentations.
RORincorporated the Brain Building in Progresslogo into their website
RORdistributed more than 332,190 booksin the Commonwealth
RORadded 16 new program sites serving 11, 330 children annually

(See Appendix Ofor the Reach Qut and Read Mid-Year Report that covers Lily 1—December 31, 2012, ard the statistics on the
Parent Child Home Program.)

Planned for Next Year

Reach Out and Read

As Reach Out and Read (ROR) is a specific model, we would expect to continue to support their statewide implementation of the ROR
evidence-based model that promotes early literacy and school readiness in pediatric exam rooms by giving new, developmentally and
culturally appropriate children’s booksto children and advice to parents about the importance of reading aloud.

In addition, we expect RORto support high needs children (children who have two or more risk factors as defined by BEC), and have
a particular focus on servicesto children and familiesin Gateway Communities, Home Visiting Communities and communitiesthat
include Level 4 schools. Finally, we would continue to expect RORto offer two opportunitiesfor trainingin literacy development for
early education and care programs, including CFCE grantees.

Read and Rise Training for CFCE grantees

The Read and Rse interactive professional development Train-the Trainers model is designed for training up to 50 CFCEcoordinators
from February- June 2013. Each workshop session will address specific literacy principles and benchmarks to guide classroom
activities and experiences and will build on the commitment and capacity of all familiesto support optimal development in their
children. Each OFCE coordinator that participatesin the Train-the-Trainers model will develop a method to indude the content of the
‘Read and Rse’ modulesin existing activities, aswell asnew literacy activities that require repeated engagement with families.

Adult, (hild and Famiily Literacy Partnership with 1BV

All grants have been renewed for 2013. Subject to funding availability, additional Adult Education program siteswill receive a
$15,000 grant from EECover two to three yearsto equip their programswith adult literacy tools, including IBM Reading Companion
software, to assist families that are working to improve their English language and literacy skills.

Family Support Indicator 7: All families experience seamless transitions throughout their child’s early
learning and developmental experiences

Accomplished This Year
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Transitions for Families
Supporting coordinated transitionsfor familiesin a broad context continued to be a priority for CFCEgrantees, Head Sart grantees,
and public schoolsin FY2013.

EEChas made on-going effortsthis year to expand the understanding and definition of the word “transition” to refer to all
transitions children make during their yearsbirth to age eight (e.g. transition from the home into formal early education and care;
from atoddler dlassroom to a preschool classroom; from the school-day to after-school; from a home where one language is
spoken to a program where another language is spoke; from preschool to Kindergarten, etc.).

Head Start and Public Schools Regional Meetings

EECand the Department of Bementary and Secondary Education (ESE) in collaboration with the Head Sart Sate Gollaboration
Orfice (HSOO) conducted atotal of 13 regional community meetings during the months of May and June 2011 and October and
November 2012 and have scheduled an addition round of four meetingsfor FY2013. The purpose of these meetingsisto bring
Head Sart and the public schools together to fully realize the benefits possible through implementation of the existing
Memorandum of Understanding (MOU) required by the federal Office of Head Sart.

As of December 19, 2012, four Head Sart and Public Shools MOU Satewide meetings were conducted, one in each of the
following regions: Region 1, Region 2, Region 5, and Region 6. A total of 147 participants attended these meetings, asfollows: Head
Sart (45), Public Shools (73), Goordinated Family and Community Engagement (20), and Early Intervention (9), and EEC S aff
attended these meetings. See schedule below:

PROGRAM NAME DATEE REGION

Community Action of Franklin, Hampshire, and North Quabbin in Greenfield | November 30 Region 1Western MA
Worcester Community Action Gouncil in Southbridge December 4 Region 2 Greater Worcester
Communities United Head Sart in Watertown December 5 Region 6 Greater Boston
Community Team Work in Lowell December 19 Region 5 Northeast

Through effective implementation of this MOU, the Departments are strengthening collaborative relationships between Head Sart
and public schools related to early childhood curriculum, assessments, joint professional development and services and to ensure
smooth transition for children and familiesinto Kindergarten.

Interagency MOU Development: Early Childhood Special Education Transition

In December 2011, BEC, the Massachusetts Department of Bementary and Secondary Education (ESE), the Massachusetts
Executive Office of Health and Human Services (EOHHS), the Massachusetts Department of Public Health (DPH), and the U.S
Department of Health and Human Services, Administration for Children and Families, Office of Head Sart, Region 1 and XlI (ACP
finalized the MOU. This MOU was developed to promote coordination and collaboration in the provision of servicesto eligible
infants, toddlers and preschool children with disabilities and their families, as applicable, through Early Intervention and early
education and care programsinduding Head Sart, Early Head Sart, Migrant and Seasonal Head Sart, public school pre-schools, for
children with disabilitiesin the Commonwealth. The MOU has been used as a guide to help strengthening local collaboration for
developing regional and/or local agreements, and for strengthening relationships among agencies and programs serving young
children, with and without disabilities, and their families, with an emphasis on local collaboration between Early Intervention, Head
Sart, local school districts, and other community-based early education and care programs.

Planned for Next Year

Transitions for Families

In collaboration with DMH and Jewish Family Services EECwill host the second round of GCommunities of Practice meetings.
“Helping All Parents Be Successful in Early Childhood Transitions”. Thistwo and a half-hour presentation will focus on developing
skillsin working with parentswho have mental health, substance abuse, or homeless issues and where cultural and language
differences present challengesto the child’s successful transition. Through discussion and activities, participants will have

e Increased understanding of parental challengesin connecting with their own child’s development
e Learn new waysto support parents with differencesto understand their own child’s differences and needs
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e Learn new waysto establish trusting relationships with parents
e Develop new communication skillsin talking to parents about their child’s development
e Sructure and frequency of parent meetings within program for successful outcomes

Regional Consultation Programs

The Regional Gonsultation Programs (RCP) support the successful placements of infants and toddlersin Early Intervention (H) and
preschoolers with disabilities (ages 3-5). RCP provide within, community based settings, consultation and technical assistance to
families, Early Intervention providers, child care staff, GOR&Rs, and other community partnersby creating natural learning
environments that enhance the growth and development of children of all abilities.

Early Childhood Soecial Education Transition Professional Development (Indicator 12)

EECS aff, DPH Early Intervention staff, and ESE Soecial Education Planning and Policy Development Office Saff met on October 19,
2012 to discuss Early (hildhood Special Education Transition activities for FY13. The agendaincluded discussion on dissemination
plan for the FAQ Transition and planning ideas for the forthcoming Transition Trainings on Indicator 12 that will be offered to Early
Intervention programsin ES=identified Gohort 1l communities during the Soring of FY13 and updatesto the Early Intervention’s
Gonnecting the Dots sessions. DPH also offered an update on the ISA with ESEregarding the sharing of potentially eligible children
from H and discussed that H would like to receive information about children who are eligible and receive services from school
districts, which is arequirement under the revised Part CIIDEA regulations.

Head Start and Public School Regional Meetings

The Head Sart Sate Gollaboration Office iscurrently in the process of reviewing the notes and feedback received by the
participantsin the Head Sart and Public Shool Regional meetings, related to the areas of curriculum and assessment, joint
professional development, and transition. The common themesidentified will be integrated in the FY13 HS30O Srategic Plan in
supporting the implementation of Head Sart and Public Shools MOU. In FY13, the Head Sart Sate Gollaboration Office will
participate in the roll-out of the Early Childhood Special Education Transition MOU implementation.

Family Support Indicator 8: Families that are limited or non-English speaking have access to information
about early education and care and the services available.

Accomplished This Year

In an effort to support English Language Learners, the Department hasintegrated a series of activitiesin many of its current
initiativesthat support English Language Learnersin early education and care and out of school time programs such asthe
following:

Engagement of Immigrant and Refugee Families: Office of Refugees and Immigrants (ORI)

The Office of Refugees and Immigrants (OR) has agreed to collaborate with EECto hire a full-time Early Education and Care Liaison
to increase awareness of the needs of immigrant and refugee families in the early childhood education community, increase
awareness of the early childhood education resources within immigrant and refugee families, as well as increase the safety and
supply of quality licensed care in immigrant and refugee communities.

In April 2012, EECinitiated a new interagency service agreement (ISA) with the Office of Refugees and Immigrants (OR) asa
participating Sate Agency in the Race to the Top-Early Learning Challenge (RTT-ELC) Grant (funding of $344,688.00 over three
years). Through thisISA, an OR/EECliaison was hired. The OR/EECLiaison isresponsible for: 1) Increasing awareness of the
needs of immigrant and refugee families among the early education community 2) Srengthening the development of licensed early
education programming in refugee and immigrant communities; 3) Qupporting BEECs work related to Dual Language Learners by
informing EECof relevant policies, effective strategies, national models that support refugees and immigrants and 4) Providing EEC
with coordination of outreach and interpreter services.

In November 2012, OR selected the Massachusetts Immigrant and Refugee Advocacy Goalition (MIRA) asthe vendor to conduct
EECand OR regional trainingsfor FY13 through FY15. The trainings will cover the following areas: Demographics and Services, Basic
Immigration Law, Immigration Issuesrelated to Children; and information on Quality Rating Improvement System (QRIS and Ages
and Sages Questionnaires (AQ) systems.



In December 2012, the EEC/OR Liaison met with BEECRegional Directorsto discuss strategies to increase the number of quality
licensed care in refugee and immigrant communities through: a) developing a region specific work plan to inform EECregional
offices of refugee and immigrant community demographics, assess availability of servicesin the area offered to refugee and
immigrantsto connect regional officesto these populations; b) providing information to refugee and immigrants about the value of
becoming a licensed Family Child Care (FOO) provider, including information on how to become licensed, and C) creating
relationships and maintaining connections with ethnic media outlets for EECmedia and outreach campaignsto inform diverse
communities of early education and care needs and regulations.

Planned for Next Year

Engagement of Immigrant and Refugee Families: Office of Refugees and Immigrants (ORl)

In FY13, OR will conduct 5 regional trainings for early education and care partners of the mixed-delivery system and immigrants
and refugees providers. The trainings will be conducted by the Massachusetts Immigrant and Refugees Advocacy (MIRA) in
partnership with the Multilingual Action Gouncil (MAC) from Aspire at Wheelock Gollege. The regional trainings will be offered to
approximately 200 to 250 participants for FY13. The focus of the trainingsisto support the development and enhancement of
leadership opportunitiesin immigrant and refugees communitiesto participate and learn about early childhood within EECs
current system.

e EEC/OR Liaison will conduct a series of informative presentations for staff from BEEC, GFCEgrantees, Education Providers
Qupport (BPS grantees, Head Sart, and OCR&Rs, on topicsrelated to services provided by OR, promising practicesfor
early education and care providers who serve refugee and immigrant children and families, understanding cultural,
political, and social context of refugee and immigrant population, and share resources available at OR.

o EEC/OR Liaison, in partnership with EECRegional Directorsand staff, will conduct a minimum of 5 to 10 community
presentations to inform refugee and immigrants about the value of becoming alicensed Family Child Care Provider or an
In Home Relative Care Provider.

e Qutreach to local ethnic media to support the Brain Building in Progress Campaign and other EECinitiativesthat inform
diverse communities of the value of early education and care programs and services will be conducted by OR throughout
the year. The target goal isto outreach to two to three ethnic media outlets in Central Mass, Metro-Boston, Northeast,
South East and Cape and Western Mass

Family Support Indicator 9: Strong partnerships are established between families (parent/ caregiver) and
educators to maximize high quality early education and care for all children.

Accomplished This Year

Coordinated Family and Community Engagement (CFCE) Grant (see Family Indicator #6 for additional information))

Frst Annual Massachusetts Fatherhood Leadership Summit

EECand the Department of Children and Families (DCF) hosted the Srengthening Families Through Fatherhood Engagement on
October 3, 2012 in Marlborough, Massachusetts. The purpose of thisevent wasto bring together executive level leaders from
inside and outside of government with fathers and fatherhood leadersto raise awareness about the research and benefits of
engaging father’sin their children’slives; identify challengesthat fathers face in engaging with their children/families; and develop
strategiesto support fathersto safely, consistently, and with evidence-based support engage with their children/families.

Planned for Next Year

Frst Annual Massachusetts Fatherhood Leadership Summit

EECrecognizes that all males who play a significant role in achild’slife (including fathers, grandfathers, etc.) are integral in
fostering a child’s growth across all developmental domains, and supports their successin thisrole. In the upcoming year, the
primary goals for advancing fatherhood leadership will be to review the internal and external opportunities to engage all males
who play a significant role in a child’slife. To thisend, BEECwill:

Review Internal Qoportunities to Engage All Males Who Play a Sgnificant Fble in a Child’s Life:
EECwill review its current open competitive and renewal grantsto see where there are opportunitiesfor grant recipientsto
intentionally engage males who play a significant role in a child’slife and/or build capacity in the field to work with males who play
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a significant role in a child’slife. If possible, EECwill incorporate language about engagement and/or building field capacity to work
with males who play a significant role in a child’s life in the Grant RRRs for FY14. EECwill review the following grants:

o (oordinated Family Community Engagement Grant

¢ Universal Pre-Kindergarten Grant

e Head Sart Grant

¢ Inclusive Preschool Learning Environments Grant (391) Grant

o Early Childhood Soecial Education Allocation (262) Grant

o Educator and Provider Support Grant

o (hild Care Resource and Referral Agencies

EECwill add alink and page on itswebsite that focuses the roles of malesin promoting a child’s healthy development, including a
list of resources. Additionally, EECwill provide links to other resource guidesfrom outside agencies such as CTF and Head Sart.

EECwill conduct a survey of various EECunitsin the central and regional officesto determine whether they have direct interactions
with males who play a significant role in a child’s life. Additionally, this survey will address staff members’ perceptions of males
who play a significant role in a child’s life and how the staff members engage with them on a daily basis. Based on survey results,
EECwill provide professional development for staff members on engaging males who play a significant role in a child’slife and the
males’ involvement in the child’s education and healthy development.

Review External Qpportunitiesto Engage All Males Who Ray a Sgnificant Pble in a Child’s Life:

EECwill review engagement activities of maleswho play a significant role in a child’s life undertaken by other state agencies and
private vendorsto: (1) determine whether there are gapsin services for males who play a significant role in a child’slife; (2)
determine whether there are potential partnership opportunitiesthat BEEC can incorporate into its efforts to engage males who play
a significant role in a child’s life; and (3) determine how resources may be shared/ allocated to better serve maleswho play a
significant role in a child’s life.

EECwill develop interagency partnerships and agreementsthat will create cross-training opportunitiesto engage maleswho play a
significant role in a child’slife. EECwill incorporate language into the ISAsthat will assure that the fatherhood programs around
the state are using the early learning standards as a way to support males who play a significant role in a child’s life to know how to
support a child’s healthy development. EECwill develop a professional development curriculum on early literacy that the
fatherhood programs around the state can use.

EECwill conduct a survey of the GFCEgrantees to determine how they are intentionally engaging with males who play a significant
role in a child’slife and to determine what type of training and technical assistance that they require. The longterm goal isfor EEC
to infuse the training opportunities of working with maleswho play a significant role in a child’slife into the BPSprofessional
development delivery system.

Family Support Indicator 10: Parents of children in residential and placement programs are aware of and
knowledgeable about appropriate placement and treatment options that are compatible with the needs of
their children.

Accomplished This Year

Trainings on Early Education Resources and Service Delivery for Family Shelter Providers

EECand the Department of Housing and Community Development (DHCD) are creating a more comprehensive early learning and
development system for high need families with young children from birth to five years of age, including those that are homeless
and those formerly homeless and recently housed. The goal of thisisto offer information and training to early education and care
providers and DHScontractors who provide shelter and stabilization servicesto present an enhanced and standardized
understanding of the developmental needs and risk factors of young children experiencing homelessness. EECand DHCD are
providing three statewide trainingstargeted to shelter supervisors/program directors and early childhood providers. This joint
training will help to strengthen the relationship between our sheltering system and the child care provider network to ensure on-
going access to the 600 homeless daycare slots that BEEChas made available to DHCD. These trainings will ensure that all early
education and care providers and family shelter providers are aware of the resources available to homeless children, and that they
have the ability to access a standardized screening tool for each child ages 0-5 in their program while expanding the capacity of all
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programsto promote the most effective practicesthat foster child development and learning outcomes. Three trainings acrossthe
state were held in October and November 2012.

Reduction of Restraints and Behavior Restrictions

EECis amember agency in the Massachusetts Interagency Restraint and Seclusion Prevention Initiative. These agenciesare
committed to serving youth and familiesin the most respectful manner possible and strive to ensure that treatment and
educational settings employ behavior support methodsthat reflect current knowledge about the development impact of early
traumatic experiences. The Departments of early Education and Care, Children and Families, Mental Health, Developmental
Services, Youth Services and Hementary and Secondary Education are working in partnership with providers, advocates, educators,
schools, families and youth to focus on preventing and reducing the use of behavior restrictionsin residential settingsthat can be
re-traumatizing, in particular the use of restraint and seclusion.

Programs contracted by the Department of Youth Services (DYS are eligible to use restraint methods when necessary to bring their
residentsunder control. Injuries can occur when restraining aresident to the either staff or in some cases the residents
themselves. In order to record all of the activities the Residential Facility Physical Restraint Quarterly Data Report isused. The
purpose of this project isto make additions and modificationsto the current Residential Facility Physical Restraint Quarterly Data
Report. The improvements made in 2012 include additional datafields on the types of restraint methods and improved reporting
on number of restraintsthat lead to injury. The improvementsto the datareport were reviewed and tested by the project
sponsors, and were successfully deployed in mid-October.

Planned for Next Year

Reduction of Restraints and Behavior Restrictions
The Goals for 2013 are to:
e Promote collaboration and consistency in treatment approaches between schools and community programsto support
successful transitions among settings and increase community tenure for children and youth.
¢ Increase family and youth involvement in the development of positive behavioral support policies and practices at all
levels of the system.
e Decrease the incidents of restraint and seclusion across al settings
e Increase the number of schoolsand programs engaged in formal organization change efforts aligned with the six core
strategies to reduce the use of restraint and seclusion.

In the upcoming year, EECwill implement the Departments’ enhanced quarterly restraint reporting form containing new datafields
in order to better understand and track frequency of restraints among licensed programs. EECwill further create licensing staff
access to Restraint Data Reportsto better inform our work and provide vital feedback to programs and the community at large
regarding trendsin restraint reduction best practices. Finally EECwill utilize EECRestraint Data Reportsto effectuate change on a
statewide basis.

Family Support Indicator 11: Parents seeking to adopt are aware of and knowledgeable of available
adoption resources and state adoption policies

Accomplished This Year

New Normal: Supporting Families (adoption, LBGT and dual language learners)

EECsponsored a family engagement conference for public school teachers/ education professionals and early education and care
educatorsworking with families dealing with the issues of adoption, non-traditional gender identity and dual language learners.

Key speakerswere Dr. Joyce Maguire Pavao, speaking about the challengesfaced by adoptive families; Kim Westheimer, co-creator
of the Welcoming Shools Project, speaking about families dealing with non-traditional gender identity, and Jbelle Auguste of
Wheelock / Multilingual Action Gouncil, speaking about the challenged faced by dual language learners. The goal wasto assist
educatorsin identifying ways that they can alter their curricula, practices and techniques to better support family engagement,
school success and healthy child growth and development.

Family Support Indicator 12: Family services are integrated and delivered in a coordinated manner across
state agencies
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Accomplished This Year

Interagency Partnerships (See also Infrastructure Indicator 7)

Race to the Top- Early Learning Challenge Grant Memorandums of Understanding (M OUs)

The state plansto devote Race to the Top Early Learning Challenge Grant funds to building up the state infrastructure to support
interagency collaboration on programs and servicesfor high needs children from birth to age 5. Thisinitiative will include staff
training and professional development for workersin the field, support for personnel with expertise in child development and early
education, learning collaborative on key issues (e.g. children’s mental health), and support for successful programs at participating
state agencies. Thiswork has been agreed to across agencies and is outlined in the following MOUs.

Department of Public Health (DPH): The state will fund DPH over four yearsto support the hiring of one EECQinical Health
and one Mental Health Soecialist to embed health guidance for families with high-needs children in multiple programmatic
systems via staff training, training on medication administration, data sharing and aligning programmatic and staff
resources that can benefit young, high needs children.

Department of Mental Health (DMH): over four years, the state will direct fundsto DMHto work with EECto hire one full-
time specialist in early childhood mental health, and one-part-time child psychiatrist. The agencies will collaborate on the
Satewide Community Qrisis Intervention Project, the Massachusetts Child Psychiatry Access Project, and establishing links
between EECs OFCE grantees and DMH's Parent SQupport Groupsfor parents of children with mental iliness.

Orfice for Refugees and Immigrants: over four years, in a key part of our high quality plan for family engagement, the state
will hire an Early Education and Care Liaison and execute plans to increase two-way communication between the early
education and care community and programs serving immigrant and refugee families.

Massachusetts Department of Housing and Gommunity Development (DHOD): DHCD and EECare collaborating to improve
the joint management of early education and care and out-of-school-time programming for homeless families via data
sharing and access to EEC's Kinderwait system. DHCD and BEECwill empower homeless familiesto support their children’s
healthy growth and development through access to screening via their local Goordinated Family and Community
Engagement (CFCE) grantee. DHCD will also embed healthy child growth and development inits services. These efforts
will be coordinated by an Early Education and Care Liaison hired by DHCD.

Massachusetts Department of Children and Families (DCR): The Massachusetts Department of Children and Families (DCP)
is collaborating with EECto embed early childhood developmental knowledge and support throughout DCF. This will be
accomplished through policy revisions, development of new practice guidance and technical assistance, and establishment
of enhanced proceduresfor connecting DCF families with young children to needed services and supports. EECand DCF
are continuing to collaborate on integrating servicesto promote positive educational, developmental and overall
outcomes for the Commonwealth’s children and families. Thisincludesthe goal of maximizing access to Qupportive child
care for DOF-served children and families. While at any given time about 5,000 DO~served children and their families
receive child care and additional services from Supportive child care providers, many other DOFserved children and their
families are on waitlists for Qupportive child care —in spite of the fact that anywhere from 3%to 5%of all contracted
Qupportive child care dots are not being utilized on any given day.

To help identify the barriers to accessing Supportive child care services, EECand DCF staff organized and participated in
local-level meetings with Supportive child care providers and local DCF child care coordinators. These meetingswere held
in Soringfield on December 5" in Lowell on Dec. 13, 2012, and in Greenfield on Dec. 20 2012.

At the December 5" meeting, participantsinduded Commissioner Killins and DOF Commissioner Angelo McQain, Qaff from
EECs Soringfield and Worcester offices, DOF regional and local office staff, and representatives of 13 Qupportive child care
providers. The Dec. 13" meeting in Lowell was held Child Development and Education, Inc. (CDB), and included
representatives of CDE, Acre Family Day Care, arendon Family Day Care, Community Teamwork, Inc., DOF's Lowell Area
Office and central office, and BEECs Northeast Regional Office and central office.

The Dec. 20" meeting in Greenfield was held at the headquarters of Community Action of the Franklin, Hampshire and

North Quabbin Regions, and induded representatives of Community Action, the Girls Qub of Greenfield, Little Tots Day
Care, DCOF's Greenfield Area Office and central office, and BEEC's Western Regional Office and central office.
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The top Issues raised in these meetings were asfollows:
o The need for additional Supportive slotsand increased program capacity,
o DCFaccessto real-time Supportive dot enroliment and availability data,

o (hallenges encountered by Supportive providersin meeting their obligation to provide transportation to
DCFreferred children and families,

o (onsistency across DCF's Area Offices, providing information about the mixed delivery system to DOF
social workers, and the challenges some families face in paying the family fee after transitioning out of
Qupportive care.

EECand DCF are developing responses targeting the need for more Qupportive dotsin some locations, transportation
issues, access to real-time Supportive sot enroliment and availability data for DCF staff, and consistency of practice across
DCF's Area Offices. EECand DCF held regional meetings focusing on the BEEG-DCF partnership and opportunitiesto
improve access to Supportive child care for DOFserved children and families, in Brockton (DCF's Southern Region, Jan. 28,
2013), Bradford (DCF's Northern Region, Jan. 31) and Boston (DCF's Boston Region, Feb. 6).

o  Department of Transitional Assistance (DTA): EECand DTA met in conjunction with EOHHSto determine where their
agendcies can realize efficiencies for familieswho receive TANF funded child care. Asaresult of these discussions, several
initiatives were developed including TANF vouchers will be authorized for sixmonthsto prevent disruption in services as
families move from welfare to work.

Planned for Next Year
INTERAGENCY PARTNERSHIPS

Department of Children and Families

Two Early Childhood Soecialists will be hired by DOFin 2013. In December, the Department of Children and Families (DCF) posted
two positions funded by the Race to The Top Early Learning Challenge Grant, to spearhead inter-agency collaborative initiatives: an
Early Childhood Policy Analyst position, and an Early Childhood Program Coordinator position. These are two of several positions
being hired by partner agenciesto help integrate support for healthy child development into services provided to young children
and their families. The grant isalso fundingatotal of 11 postions across DCF, the Department of Mental Health, the Department
of Public Health, the Department of Housing and Gommunity Development, and the Office for Refugees and Immigrants.
Additional next stepsthisyear also include cross-agency participation at each Department’s staff meetings.

Department of Housing and Community Development

In 2013, DHCOD will hire an Early Education and Care Liaison, to coordinate partnership activities with BEECDHCD staff and
caseworkers at homeless shelterswill be trained on the Ages and Sages Questionnaire, and will help families served by DHCD to
connect with their local Goordinated Family and Community Engagement grantee to obtain developmental screening for their
children and obtain services asneeded.

Department of Transitional Assistance (DTA)

DTA has committed to improve access to early education and care programming for DTA-involved families through screening.
Additionally, DTA will develop cross-training professional development opportunities about important issues of early education and
care.



Three Year Strategic Direction:

Create a wor kfor ce system that maintains worker diversity and provides
resour ces, supports, expectations, and core competencies that lead to the
outcomes we want for children (2009)

Support development of wor kfor ce skills and core competencies to lead to
quality outcomes for educators and children (2011 focused strategic
direction)

Wor kfor ce Indicators of Success:

o Workforce Indicator 1: The early education and care workforce has clearly defined education and
professional development standards that are understood and embraced by the field.

o Workforce Indicator 2: The early education workforce has access to affordable education and
professional development resourcesthat support core competencies.

o Workforce Indicator 3: The early education and care workforce has a well-defined career ladder that
adequately and fairly compensates educators as professionals.

o Workforce Indicator 4: Educators are adequately compensated to assure equitable access to high-
quality carein all areas of the state, with emphasis on increasing compensation in communities with
greatest need.

o Workforce Indicator 5: Early education and care professionals are respected and complete their
professional responsibilities with confidence and competence.

o Workforce Indicator 6: The early education and care workforce has broad diversity that allows
families and children to feel welcomed and comfortable to address the changing landscape and needs
of the families and children.

o Workforce Indicator 7: The early education and care wor kfor ce functions collaboratively and
effectively among all aspects of the early education and care system.

o  Workforce Indicator 8: A Professional Development Registry and Workforce Management System are
in place to observe and measure the efficacy of the workforce and measure the impact of the
wor kfor ce system on child outcomes.

Previously, much of the emphasis of wor kfor ce training centered on competencies related to
licensing, including such skills as CPR training and following regulations related to hygiene and
attendance. The newer set of skills and competencies are higher-order in nature—including
literacy, positive behavior management, fitness and nutrition, and the sciences. With a focus on the
adult learning principles of “theory, practice, and reflection,” formal training ensures that those
who work with children come to under stand themselves as serious professionals on a path toward
proficiency and career growth.
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For the last three years, EEC has submitted the Workforce Development System Building Update as a separate report. In
recognition of EECsintegrated infrastructure described in the Srategic Plan developed by BEC's Board this update is now included
in EEC's Annual Legislative Report.

Snce itsinception in 2005, the Board and Department of Early Education and Care have been charged under its
enabling statute to develop, implement, and annually report on progress towards a Workforce Development
System for the early education and out of school time field. Through this system, the goals of the Board and
EECare to produce positive outcomesfor children by supporting the education and professional development
of those who work with them directly or indirectly in a variety of roles and settings every day.

Workforce Indicator 1: The early education and care workforce has dearly defined education and
professional development standards that are understood and embraced by the field.

Accomplished This Year

Core Competencies

EECcontinuesto utilize and promote the eight areas of Core Competency issued February 2011. EPSgrantees are required to
identify the area(s) of core competency addressed in each of the professional development opportunities offered through the
grant. The FY2013 EPSProfessional Development Course Catalogue included nearly 300 credit-bearing opportunities; each
opportunity addresses one or more core competency areas. The following list identifies the number of professional development
opportunities by Gore Competency area.

Area 1: Understanding the Growth and Development of Children and Youth: 110 (38%)
Area 2: Guiding and Interacting with Children and Youth: 96 (33%)

Area 3: Partnering with Families and Communities: 88 (30%)

Area 4: Health, Safety, and Nutrition: 37 (13%)

Area 5: Learning Environments and Implementing Qurriculum: 127 (43%)

Area 6: Observation, assessment, and documentation: 84 (29%)

Area 7: Program planning and development: 81 (28%)

Area 8: Professionalism and leadership: 39 (13%)

EEC's Gore Gompetencies can be accessed at http://www.mass.gov/ edu/birth-grade-12/ early-education-and-care/ workforce-and-
professional-development/core-competencies-for-educators.htmi

EECalso developed an on-line Gore Competencies course so that educators can assess their knowledge and skill levels and
determine what additional professional development would be most beneficial to them. Thisfree competency-based trainingis
available for self-study, continuing education units (CBUs), or college credits. CBU and college course opportunities are supported
through the EPSgrantee network. One hundred (100) educators and providers completed this course last year.

The course is available in both English and Spanish at http://www.mass.gov/edu/birth-grade-12/ early-education-and-
care/ workforce-and-professional-development/training-and-orientation-resources/ free-competency-based-training-online.htmil.

Orientation to the Feld

A5 hour pre-service orientation for FOCapplicants, which was based on the recommendations of the Workforce Development Task
Force, went into effect in August, 2010. A second 5 hour module for FOC educators was developed and implemented in the fall of
2011. Thismodule isintended for new FOCeducators after they have 6 months of experience under EEClicensure. Educators will
receive .5 Continuing Education Units (CBUs) upon completion of each orientation module. Together these orientation modules
will satisfy the required 10 hours of professional development for family child care educatorsfor their first year. Both orientation
modules and the supporting materials are available in English, Spanish, and Portuguese. Approximately 478 new, first time licensed
Family Child Care educators attended the orientation trainings last year.
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EECdeveloped and posted a new online training that isrequired for all educatorson SDSRisk Reduction and Transportation Safety.
These trainings are available in five languages. Under Transportation Safety, an additional training module isrequired for drivers
and other staff that are responsible for transportation services.

Planned for Next Year

Core Competencies

EECwill continue to provide professional development opportunities through the EPSgrantees and Readiness Centers that
incorporate EEC's Gore Competencies. In addition, Readiness Centerswill work with the institutions of higher education to identify
if college level early childhood courses are also imbedding BEEC Core Competencies.

Orientation to the Feld

EECwill be reviewing the content of the 5 hour Family Child Care Orientation modules (1 and 2) to determine what changes, if any,
should be made before the renewal of the CEU certification to MAEYC Training for 14 new trainersto conduct the Family Child
Care pre-service orientation was offered on January 23, 2013 at the Worcester Regional Office. BEECwill continue to offer FOC
orientations throughout the year and throughout the EECregionsin three languages, English, Spanish and Portuguese.

Professional Development System Validation Project
EEChired the American Institutes for Research (AIR) to validate educator competenciesin social emotional development, literacy,
and numeracy as well as evaluate the use of digital techniquesin the dassroom to follow this preliminary work.

Workforce Indicator 2: The early education workforce has access to affordable education and professional
development resources that support core competencies

Accomplished This Year

Early (hildhood STEM Special Education: 2-day Summer Institute

EECconducted atwo day training on STEM on July 16™ & 17" at Worcester Qate University. The training engaged participantsin
understanding the core conceptsin STEM education (Stience, Technology, Engineering and Math). The training focused on how to
make these concepts accessible to students with and without disabilities using universal design for learning (UDL). Each day of the
training featured two 45-minute interactive whole-group sessions, two 60-minute hands-on workshops, and one to two hours for
participantsto work on instructional tools and STEM units for their early childhood settings.

Pre-STHVI Meetingand 2012 STHV Summit

For the third year of the STEM initiative, BEECconvened a Pre-STEM Workshop for EEC's Educator and Provider Support and
Goordinated Community and Family Engagement grantees. The Pre-STEM Workshop was on October 17" in preparation for the
annual STEM Summit on October 18, 2012.

One goal of thisyear’s Pre-STEM Workshop and STEM Summit was to develop early childhood education specific guidelines for the
MA STEM Plan 2.0 at individual, program, and state level. Both eventsincluded a presentation of the draft science standardsto be
completed in 2013, and demonstrations of hands-on STEM activitiesfor infants and toddlers, preschoolers, and school age children.
Each year EECreportson STEM activities and professional development supported by the Department, this report is shared at the
Pre-STEM Workshop and STEM Summit. The report is also available on BEECs website.

Early (hildhood Educators (BCE) Scholarship Program

In collaboration with the Department of Education’s Office of Sudent Financial Assistance (OSFA) EEC supports an annual
scholarship to early education and out of school time providers working in an EEClicensed or license-exempt program that are also
earning an associate’s or bachelor’s degree in early childhood education or arelated field at a Massachusetts college or university.
The intent of the ECE Scholarship isto support individuals currently working in an EEClicensed or license-exempt program that are
interested in attaining an associate’s or bachelor’s degree in early education or arelated field.

The ECE Sholarship is supported with state funding, approximately $3.2M. The scholarship hasbeen available since 2006 and has
grown in demand each year. To be €ligible for the Early Childhood Educators Scholarship, an applicant must:

o Be apermanent legal resident of Massachusetts.

71



e BeaUnited Satescitizen or eligible non-citizen.
o Be€ligible under Title IV Regulations and not in default of astate or federal education loan or grant.

e Enrall, asamatriculated student, in an undergraduate degree program (full or part-time) in Early Childhood
Education, or arelated field (i.e., elementary education, sociology, psychology)

o Beemployed, for at least one year, as an educator or provider in an early education and care program or out of school
time program that islicensed or authorized by the Massachusetts Department of Early Education and Care (EEC) and
continue employment in thisfield while pursuing the approved course of study

e Have not previoudly earned abachelor's degree

e 9gn an agreement to continue employment as an early childhood educator or provider in Massachusetts upon
completing the degree requirement, or repay funds as defined.'

The priority deadline for the 2012-2013 Early Childhood Educators Sholarship was June 1, 2012. OSFA received over 2300
applications; thisis an increase of more than 600 applicantsfrom last year. Asin years past OSFA processes the applications first
and records that meet OSFA’s qualifications are sent to EECto verify employment information. Thisyear EECwill also be
responsible for ensuring that recipients are active in the Professional Qualifications Registry. EECreceived the first batch of
scholarship applicationsfrom OSFA on June 26, 2012.

Snce itsinception in 2006, the demand for the Early Childhood Educators (ECE) Scholarship has grown each year. In fiscal year 2012
the scholarship was supported with approximately $3.2M in state funds. In March 2012 EEClearned through OSFA that there
would be insufficient fundsto support recipientsfull spring 2012 or any summer scholarships. ECE Scholarship recipients are
eligible to apply for amaximum of 9 credits per semester.

For the spring 2012 semester, all awards were reduced to 6 credits. With funds from the RTT-B.Cgrant, ECEwas able to honor ECE
recipients, who were currently working in a program that was participating in Massachusetts' Quality Rating and Improvement
System (QRS or were willing to participate, full spring, remaining 3 credits, and 3 creditsfor the summer 2012 semester.
Interested ECErecipients were required to complete a brief on-line application for each semester. Program directorswere
required to submit written confirmation that their program would begin the QRISprocess if they had not done so already.

(For additional data on the ECE Scholarship please refer to Appendix H: ECE Scholarship)

Center on Social Emotional Foundation for Early Learning (CSEFEL

FY2012 marked the third year of the Massachusetts Pyramid Model Partnership with the Genter on the Social and Emotional
Foundations for Early Learning (CSHH). The training and technical assistance partnership with CIEFH_ has allowed Massachusetts
to roll out the Pyramid Model —a conceptual model of evidence-based practicesfor promoting young children’s social and
emotional competence and for preventing and addressing challenging behavior — statewide. Asthe formal partnership with the
national Center comesto an end, the Massachusetts Pyramid Partnership Sate Leadership Team (9.T) continuesto move forward
to sustain its efforts in building the capacity of infant and early childhood practitioners and family membersto nurture young
children’s social and emotional development. Snce being selected in 2009, Massachusetts has made significant headway in
accomplishing the four goals of the partnership:

e An enhanced capacity to adopt the Pyramid Model;

e Anincreased number of high quality Trainers and Coaches;
e Acadre of local Demonstration Stes; and

e Bvaluation of these three outcomes

More than 2000 early childhood practitioners have been trained in the Pyramid Model —including 1800 early childhood educators
who participated in the 15 hour Foundations of the Pyramid Model! training funded through BEEC's ARRA funds, in 66 trainings
offered around the state. The Pyramid Model 9T continuesto provide support and technical assistance to the 97 trainers and 45
coachestrained since 2010, as well asto 3 Demonstration Stes and 5 Implementation Stes, who are working to implement the
Pyramid Model into all aspects of their programs. Demonstration and implementation sites are collecting fidelity measures as well
as child level measuresfor long term assessment of change within their programs.

2 Sholarship recipients must continue employment in Massachusetts as an educator or provider in the field of early childhood education and
careor out of school time for a minimum of six months for each semester of scholarship assistance received, not to exceed two yearsfor an
associate’sdegree or four years for a bachelor’s degree.
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In April 2012, the S.Thosted a second training on CSHH_'s Family Modules, including Positive Solutions and the PIWI (Parents
Interacting with Infants) modulesfor 90 mental health consultants, early childhood programs administrators, and family support
specialists from around the state. Andin June, aPyramid Model Higher Education Institute introduced 24 faculty from 2 and 4 year
ingtitutionsto strategiesfor incorporating information from CSEH's Pyramid Model into existing early care and education
coursework. These trainings were supported by two federal SAMHSA grants (Project LAUNCH and MYCHILD System of Care grant).

The ST continues to work with Gonnected Beginningsin adapting the curricula to increase ease of implementation. In 2012 we
adapted both the train the trainer and coaching curricula; the coach training was piloted in the summer and included two
communities of practice sessonsthat brought new Pyramid coachestogether with experience coaches

Peer Assistance and Coaching (PAC)

EEChas begun embarking on a Peer Assistance and Goaching (PAC) project, with a particular focus on the peer coaching model.
Peer coaching combines the promise of coaching as an effective strategy and the reality that the existing early childhood teachers
and directors may be well-equipped to support one another’s practices. Massachusetts PACis promoting the use of training and
coaching methods that give teachersopportunitiesto see and try out effective practices and receive feedback about these efforts
to improve those educator competencies. Research has shown the importance of teacher or caregiver-child interactionsthat are
emotionally supportive, responsive to children’sindividual and developmental needs, and rich in their provision of support for
children’s exploration and understanding of new concepts. Thisinitiative aimsto promote career advancement, professionalization
and accessible professional development opportunitiesin the field of early education, and are intended to improve the education,
training, and compensation of early childhood educatorsto promote effective practice and alignment with EECs workforce core
competencies, increase workforce retention, and strengthen adult-child interactions, especially among high needs children. In July
2012, EECbegan design on the PACmodel for the pilot.

At the first PAC Advisory Panel meeting held in November 2012, the Commissioner addressed the three goalsfor the PACproject:
to increase application of learning to practice, result in atargeted approach to mentoring/ consultant teaching that targetsthe triad
of aninstructional leader, consulting teacher, and mentee working together, and address the needs of a diverse population. At the
second PAC Advisory Panel meeting held on January 14, 2013, the panel reviewed and commented on selection criteriafor the
Gonsultant Teachers (CTs) and the Mentees, aswell asthe PACModel overview. The panel also looked at each of the aspectsfor
use in the various setting types; family child care, center-based and school-based and afterschool and out-of-school time settings.
Quggestions by the panel have been incorporated into the PACModel and selection criteria and are currently under final approval.
Massachusetts PACwill also include use of the Oassroom Assessment Scoring System (QLASS to determine the area of coaching
and mentoring needed and to support teachers’ unique professional development needs.

Planned for Next Year

Early (hildhood Educators (BCE) Scholarship Program

EECwill continue to collaborate with OFA to administer the BECE Sholarship program to best meet the needs of early childhood
and out of school time educators. EECand OSFA anticipate the timeline of the ECE Scholarship for the 2013-2014 academic year to
remain the same asin previous years. BEECand OSFA will meet in the beginning of the calendar year to discuss the 2013-2014
application, process, and potential changesto the application and process.

Preschool Science, Technology, Engineering and Mathematics (STEV) Summit 2013

EECwill continue to participate in the Governor’s STEM Advisory Council and spedifically to coordinate the early childhood strand at
the annual STEM Summit. BEECwill continue to provide grantees with a Pre-STEM Workshop to help granteesprepare for the annual
summit. BEECwill also provide an update to the Department’s annual STEM report.

Preschool Science, Technology, Engineering, and Mathematics (STEV) Learning Sandards and Guidelines

EECiscurrently working on setting up datesto present to the early education and care field in late January and early February 2013
to share and receive feedback from the field on the draft preschool science standards. Information on these meetings will be
shared with the field through the Commissioner’s email blast, Readiness Centers, Educator and Provider Support (EPS granteesand
through the Goordinated Family and Community Engagement grantees who will share thisinformation with families.

Early (hildhood Educators (BCE) Scholarship Program
The Office of Sudent FAnancial Assistance in the Department of Higher Education will use remaining RTTT fundsthat were
appropriated in FY12 ($1M total, which will be used over the next three years); for the spring 2013 semester.
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EECwill continue to collaborate with OSFA to administer the ECE Sholarship program to best meet the needs of early childhood
and out of school time educators. EECand OSFA anticipate the timeline of the ECE Scholarship for the 2013-2014 academic year to
remain the same asin previous years with the applications becoming available in April, with a priority deadline of June 1, 2013. EEC
and OSFA will meet in the beginning of the calendar year to discuss the 2013-2014 application, process, and potential changesto
the application and process. The 2013-2014 application for the Early Childhood Educators Scholarship program is scheduled to be
available on April 1, 2013.

Center on Social Emotional Foundation for Early Learning (CSHFH)

The CSHH._train the trainer model will be piloted in the spring of 2013. In the winter of 2013, through Race to the Top funding,
EECwill train the OFCEs in the Interacting with Infants (PIWI) module, with summer training on PIWI and Positive Solutions modules
in six regions of the state for the Mass Home Visiting Initiative. In the spring of 2013, the S_Twill host a Pyramid Model Summit to
celebrate the successes of the Pyramid Model Partnership and highlight programsthat have been able to incorporate C3HH_tools
and practicesto support children’s social emotional development.

Peer Assistance and Coaching (PAC)

Using lessons learned from the pilot, Massachusetts will bring the model to scale in four years. The grant includes a 2-year term for
Gonsultant Teachers and the use of ALASSas an assessment measure. Another goal isto create a learning community for
Gonsultant Teachers. EECwill continue to work with the Advisory Panel Membersin refining the peer assistance and coaching
model for the field of early childhood education in Massachusettsthat will continue through June 2013. The next meeting of the
PAC Advisory panel will be on March 14™ in Milford.

Workforce Indicator 3: The early education and care workforce has a well-defined career ladder that
adequately and fairly compensates educators as professionals

This indicator was further defined in 2011 to include use of assessment/ data of Commonwealth ECE
workforce by community and alignment of professional development resources to support increased
financial support for ECE workforce education (coming from different sources), that would include evidence
that the professional knowledge and skills of the workforce are better as measured by specific outcomes

Workforce Indicator 4: Educators are adequately compensated to assure equitable access to high-quality
care in all areas of the state, with emphasis on increasing compensation in communities with greatest
need.

This indicator was further defined in 2011 to include implementation of a rate reform and compensation
strategy.

Accomplished This Year

BEC Career Ladder for Early Education and Out- of- School Time Educators
The education and skills educators bring to their work has adirect impact on the quality of the overall program. In September 2010,
the Bessie Tartt Wilson Initiative for Children (BTWIC) issued its “Blueprint for Early Education Compensation Reform.” A key
recommendation of the report wasthat attention be refocused on the development of a career ladder for Massachusetts. In
collaboration with the Bessie Tartt Wilson Initiative (BTWIC) EECdeveloped a basic career ladder for the early education and out of
school time field. BTWICand EEChosted focus groups on the proposed ladder and presented to the EECBoard in May 2011. The
EECBoard endorsed the career ladder as a resource tool for educators and providers across the mixed delivery system. Programs
are not required to use the career ladder; but are encouraged to use the ladder as areference for programs and educatorsto:

« Develop a career ladder that is spedfic to their program;

* Assess and improve a ladder that already exists;

 Map intentional professional growth for educators;

« Aan professional development for different levels of responsibility;

- Aid supervisors and directors as they guide and mentor staff.
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EECand BTWICare using salary data from the PQ Registry to better understand what educators make in comparison to workersin
other sectorswith similar qualifications. The career ladder and accompanying materials are available on EECs website at:
http://www.mass.gov/edu/birth-grade-12/ early-education-and-care/ workforce-and-professional-development/ eec-career-ladder-
for-educators.html

BTWIChasworked to examine salary data available through BEEC's Professional Qualifications Registry. Information gathered was
presented to the Fiscal Committee of the EECBoard. The Career Ladder developed by EECand the Bessie Tartt Wilson Initiative for
Children (BTWIQ continuesto serve as aresource for early childhood and out of school time educatorsin the mixed delivery system.

Planned for Next Year

BEC Career Ladder for Early Education and Out- of- School Time Educators

For FY13 asmore early childhood educators continue to enroll in the Professional Qualifications Registry, EECwill use the
information gathered to get a more accurate picture of the workforce and its needs. EECand BTWICwill continue to examine salary
data from the PQ Registry in the frame of the career ladder. The goal isto illustrate and inform the ongoing discussion on adequate
compensation for the early education and out of school time workforce.

Workforce Indicator 5: Early education and care professionals are respected and complete their
professional responsibilities with confidence and competence.

Accomplished This Year

Massachusetts Early Education and Care BExceptional Educator and Instructional Leader Award

EECcontinuesto honor exceptional educators and instructional leaders who have demonstrated quality skillsin contributing to the
early childhood education and out of school time field. BEG in collaboration with regional grantees who provide professional
development, mental health consultation, and family support services to BEEC's mixed delivery system, honored the contributions of
outstanding educators and instructional leadersin each of its 6 regions. In 2012 BEECselected seven exceptional instructional
leaders and six exceptional educators from acrossthe state in family childcare, center-based programs and out of school time
settings. The awardeeswere recognized at the Sate House in May 2012. Each recipient received an award and a certificate
recognizing their accomplishments. The award recipients were asfollows:

Western Massachusetts:

Laurie Smith is an exceptional educator who worksin afamily childcare program. She has been a Family Child Care Educator
since 1997. Qurrently, Ms. Smith isenrolled at UMass/ Amherst and will receive her BA degree in the spring of 2013. Ms. Smithis
interested in advocacy and leadership and through thisinterest she enrolled in a course at Wheelock Gollege called “Leadership in
Early Education and Care”. Ms. Smith also created the Family Child Care Association which provides supportsfor fellow family child
care educators.

Shad Hanrahan is an exceptional instructional leader who supports center-based and out of school time programs. Mr.
Hanrahan providesleadership to his staff and promotes guidance around best practices and promotion of quality services for
children and families. Mr. Hanrahan is an effective communicator and he provides opportunitiesfor his staff to engage in
professional development. Mr. Hanrahan works with community organizations and is currently collaborating with Chicopee
community schools providing a weekend recreational program for many of the homeless children being served by the Chicopee
Shool system.

Central Massachusetts:

Denny Acero is an exceptional educator who worksin afamily child care program. She hasreceived her CDA. Ms. Acero is
dedicated to supporting children and families and continuesto increase her knowledge and skills by regularly participating in
professional development opportunities. Ms. Acero isan active member of the National Association for Family Child Care.

Northeast Massachusetts:
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Lisa Jones-Melo is an exceptional instructional leader who worksin a center-based program. She provides support to her
teachers and views herself asa coach, taking opportunitiesto point out teachable moments. Ms. Jones-Melo sharesresourceswith
her staff to keep them up to date on the most current research in the early childhood field. She also continuesto improve her skills
by participating in training opportunities to strengthen her coaching techniques. Ms. Jones-Melo is currently a Literacy Coach and
Mentor within multiple preschool classrooms.

Denise O’'Neil is an exceptional educator who also works at a center-based program. Ms. O'Neil is a dedicated educator and
has been described as self sufficient and willing to look for opportunitiesto increase her learning. She takesthe initiative to learn
new techniques and uses multiple styles of teaching to support children. Ms. O'Neil works well with families and provides
opportunitiesfor them to learn and participate in classroom activities to support continuity between home and school. Recently
she worked with Loews store and received materialsto support activities where she incduded parentsin the experience.

Sheila Costa is an exceptional educator who works at afamily child care program. Ms. Gosta has applied for and received
grantsto support her childcare and she regularly seeksto increase her skills and knowledge through professional development
opportunitiesto support high quality servicesfor children and families. Ms. Costareceived her Associate’s Degree with Honorsin
Early Education and Care from North Shore Community Gollege in May 2012. In the fall she will matriculate at Gordon Gollege and
has been honored with one of their highest merit-based awards, the Presidential Sholarship. Ms. Costa will pursue a Bachelor’s
degree and intendsto double major in Early Childhood Education and Arts. Ms. Costa was awarded a QRISgrant to support quality
in her program. Aninterest of Ms. Costa’sisliterature and one of her goalsof furthering her education isto write and illustrate via
pictures and books.

Deniece Rodriguezis an exceptional instructional leader who works at an afterschool program. She is supportive to her staff
and generoudly shares her knowledge on topics that will support staff around good practicesfor children. Ms. Rodriguez enrolled
in adegree program at Soringfield Gollege and has completed dassesin early childhood; she continuesto take dassesto increase
her knowledge in the early childhood field. Ms. Rodriguez has encouraged a staff member to volunteer histime as a cheerleading
coach. She seesthisas an important role for staff to form working partnerships between school, families and various local
organizations to increase their understanding of supporting children within the context of alarger community. Ms. Rodriguez
stated that her program wasthe first to pilot the “Qreative Minds” curriculum which isa curriculum that supportsart and is
effective in reaching young people at risk of failure by providing toolsto explore and interpret their experiences.

Southeast Massachusetts, Cape Cod and Islands:

Suzanne Brzezinski is an exceptional educator who works at a center-based program. She has been employed at her program for
over 10 years. Ms. Brzezinski works dosely with her administration to align her experiences gained from professional development
opportunitiesto provide consistent and quality servicesfor children. She works with awide range of age levelsfrom preschool,
kindergarten and elementary programs and is also certified by the Department of Bementary and Secondary Education. Ms.
Brzezinski holds a Master’s degree which she obtained while working at her current program. She is completing a post graduate
program from UMass/Boston to obtain her special education certification. Ms. Brzezinski is certified in “Open Arde”, “The illful
Teacher”, and “Wilson Reading”, to enhance her teaching skills. Through her connection with P.A.GE organization she runsthe
“Family Fun Day”, at a vocational school.

Patricia Plummer-Wilson is an exceptional instructional leader who works at a center-based program. She providestraining
opportunitiesfor staff to increase and expand educator development. Ms. Fummer-Wilson has established planning time for
educators across age levels to come together asteamsto learn from each other and improve existing programsfor children. She
regularly seeks out professional development opportunitiesto stay current with the latest research to ensure her staff continuesto
provide quality opportunitiesfor children. Ms. Plummer-Wilson supports collaboration with community partners such as early
intervention, Department of Children and Families, public schools and Community Care Services and othersto provide a wealth of
resources for children and families. Her agency also hosted classes from Massasoit Community Gollege and Fisher Gollege on site.
In addition, her agency has also piloted a worksite practicum. Her agency is also participating in “Raising a Reader Program”, which
includes alending library for families and a series of parent trainings.

Julie Vareika is an exceptional instructional leader who works at a center-based program. She continuesto attend professional
development opportunitiesto provide support to her staff and share the latest research to support high quality servicesfor
children. Ms. Vareika works closely with her educatorsto move them along a path to build their skills and competencies through
completing professional development plans. Ms. Vareika’s agency has partnered with two colleges (University of Massachusetts
and Providence Gollege) who have supported staff to attend college coursesin education at reduced cost.
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Metro Boston

Tracey Nardone is an exceptional instructional leader who for 20 years has been the director at a center-based program. Ms.
Nardone promotesteam building and describes herself asahands-on director. She believesin keeping current with the latest
research to better support learning for children. Ms. Nardone also challenges her staff to continue to build their own knowledge by
introducing current eventsrelated to children to spark conversations and engage educatorsto improve their own practices. Ms.
Nardone supports her staff by allowing them opportunities to participate in site visits with a different early childhood programsto
see other practices.

Andrea Urbano is an exceptional instructional leader who also works at a center-based program. She hasbeen employed at
her program for 3 years and hascultivated a cohesive environment by aligning three centers with the program’s mission and vision,
focusing on children’s individual social, emotional and educational development asthe important values required to support
children’s needs. Ms. Urbano encourages her staff to problem solve situationsto further develop their own thinking and abilitiesto
support the needs of childrenin their classrooms. She keeps current with the latest research and professional development
opportunitiesto support her staff and encourages them to build and enhance their own learning. Ms. Urbano participated in the
Center for Social Emotional Foundations for Early Learning (CSHR) training which supports children’s social-emotional
development and she implemented this approach into every dassroom.

Doris §poor is an exceptional educator who works at a family child care program. She earned her CDA from Urban Gollege and
then went on to receive her Associates Degree in 2010 by attending school at night. Ms. Sooor continuesto expand her knowledge
and growth in the early childhood field by pursuing professional development opportunities. She works dosely with families,
providing take-home activities for them to reinforce the continuity between school and home. Ms. Sooor isa member of many
networksin her community which she feels supports her learning and ability to provide resourcesto families. Ms. Sooor has been
trained and certified in the Ages and Sages Questionnaire Sreening, which is atool to support professionals around supporting
families and children’sin their developmental and social-emotional needs.

Planned for Next Year

Massachusetts Early Education and Care Bxceptional Educator and Instructional Leader Award

EECis pleased to offer for a second year the opportunity to honor exceptional educators and instructional leaders who have
demonstrated quality skillsin contributing to the early childhood education and out of school time field. EECwill issue up to 10
awardsin each of the 5 regions. Award recipients will be honored at gatherings acrossthe state. Applications are due to the
regional Educator and Provider Support Grantee on March 1, 2013. There are two separate awards one can be nominated for:

1. Bxceptional Educator award- this award isfor educatorswho are in a classroom.

2. Bxceptional Instructional Leader award- this award is for instructional leaders who provide support to staff, the field and
observe classroom practices of staff (i.e. supervisors, lead teacher etc).

Workforce Indicator 6: The early education and care workforce has broad diversity that allows families and
children to feel welcomed and comfortable to address the changing landscape and needs of the families
and children. See Quality Indicator 3: Programs seeking to improve their quality have accessto a range of
resources and supports

Workforce Indicator 7: The early education and care workforce functions collaboratively and effectively
among all aspects of the early education and care system. See Quality Indicator 10: Identify waysto
quantify progress particularly in the context of the whole child agenda.

Workforce Indicator 8: A Professional Development Registry and Workforce Management /stem are in
place to observe and measure the efficacy of the workforce and measure the impact of the workforce
system on child outcomes




Accomplished This Year

Professional Qualifications Registry (PQ Registry)

All educators, and Educator’s Assistants, who currently work in a Department of Early Education and Care (BEC) licensed center-
based program or family child care home servinginfants, toddlers, preschoolers and/or school aged children in Massachusetts are
required to register annually with the EEC's Professional Qualifications Registry to comply with licensing regulations.'®* The
Professional Qualifications Registry gathersimportant information on the size, composition, education, and experience of EECs
current workforce, including information about the retention and turnover of educatorsworking in early education and care and
out-of-school time programs. Thisinformation will help BEECs workforce development system respond to the needs of all
educatorsworkingin EEGlicensed center-based and family child care programsin Massachusetts. Snce the Professional
Qualifications Registry (PQ Registry) went live on June 18, 2010, over 67,531 educator records have been added to the Registry
(Data asof January 1, 2013 -- see Appendix L. PQRData) Accessto the Professional Qualifications Registry is online through the
following website: https://www.eec.state.ma.us/ PQRegistry/. Instructionson how to register are listed on thiswebpage. Once an
educator completestheir online registration, s/he will be able to print a certificate that verifiestheir registration in the Professional
Qualifications Registry, from the summary page in their account. Thiscertificate containsthe registry number and expiration date
along with identifying information and may be laminated and carried with the educator as proof of registration. To see a sample
registration card, visit: http://www.eec.state.ma.us/docs1/PQRCard.pdf The Professional Qualifications Registry card provides
educatorswith their information in an easily accessible format to register for EECfunded professional development opportunities.
It also may serve as evidence to receive educator discountsat retailerswho offer that benefit to teachers (such asBarnes and
Noble or The Loft) and free or discounted entry at certain museums.
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3 The Professional Qualifications Registry is also open to (but not required of) educators working in public preschools and other programsthat are not
subject to EEGlicensure. In Massachusetts, a license is required to provide most child care services. A Family Child Care License is required to care for children,
not related to the educator, on a regular basis in a home. There are two types of center-based licenses. A Snall Group and Shool Age Ghild Care License is
required for programs that care for ten or fewer unrelated children on a regular basis in a center or building that is not a home. A Large Group and School Age
(hild Care License is required for programs who care for 11 or more unrelated children on a regular basis in a center or building.
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Educator Certifications

EECreceived 6395 applicationsfor certification between January 1,2012 and January 1, 2013. BEECprocessed a total of 5063 (79%)
applications during thisperiod. The median time to process an application iscurrently 12 days. The certification unit continues
prioritizing teacher applications and those that affect licensing activities or applicant employment. The Professional Certification
unit will be down by 1 staff member at least until the middle of January. There were 408 pending application as of January 1, 2013
and some of these applications may be duplicates.

Professional Development Calendar

EEC's On-line Professional Development Calendar allows educatorsto search for trainings by geography, training category, credit
type, age group, type of setting, position level, and level of experience and education. All entitiesreceiving professional
development funds from EECmust list their professional development opportunities on the calendar. The calendar collects dataon
opportunities offered throughout the state, allowing EECto identify and respond to gapsin professional development as well as
demographics on the educators accessing professional development.

BPS Professional Development Catalogue

An important adjunct to the PD Calendar is alisting of all the professional development opportunitiesthat the Educator and
Provider Qupport (EPS granteeswill offer in FY2013. Thisresource isacompilation of over 300 professional development
opportunitiesthat are funded through EECs BEPSgrant. Thiscatalogue helps educators plan their professional growth for the entire
academic year.

This catalogue only includes grant funded coursework and is not a complete catalogue of al professional development
opportunities happening statewide for early education and out of school time educators and providers; additional opportunities
may be found in EEC's Online Professional Development Calendar.

The intent of the EPSProfessional Development Catalogue isto serve asaresource for early education and out of school time
educators and providers to help map out and plan in advance professional development that best meetsindividual needs and
interests. For support in determining what opportunities are best for individual educators as they develop their individual
professional development plans, educators are encouraged to contact the BPSgranteein their area. EPSgrantee contact
information isincluded in the catalogue and may also be found on EECs website at Educator and Provider Support Grant.

The opportunitiesincduded in the catalogue are aligned with BEEC's Licensing Regulations, MA Qurriculum Frameworks, EECs
Guidelines for Preschool Learning Experiences, and MA Early Learning Guidelines for Infants and Toddlers, and support the MA
Quality Rating and Improvement System (QRS. Courses within this catalogue are intended to support the professional
development of educators and providers at all levels. Additional resources to support professional and workforce development
include BEEC's Early Education and Out of Sthool Time Career Ladder.

Planned for Next Year

Professional Qualifications Registry (PQR)
EECisreviewing the required fieldsin the Professional Qualifications Registry to ensure that the data needed to support decision
making and policy are reliable and complete.

Professional Development Data Management System: Professional Development Calendar
The on-line calendar will continue to be developed and expanded. Anear term priority is developing the data reporting capacity of
the calendar so the information it collects can be more readily accessed.

Goals for Increasing Qualifications and Competencies from FY12

EEChas worked to increase the qualifications of educators by identifying the competencies they should be able to demonstrate and
by QRSstandards that require higher staff qualificationsto achieve higher program quality ratings. Although the “floor”
established by EECs regulations compares well with the requirements of other states, EECis beginning to dialogue about whether
that regulatory baseline should be raised, what the likely effects might be, and how that might be accomplished. EECsgoal in the
state’s Early Learning Challenge Grant application isto improve the education, training, and compensation of early childhood
educatorsto promote effective practice with EEC's workforce core competencies, increase retention, and strengthen adult-child
interactions, especially among high needs children. To measure the increase in qualifications, EEChas proposed ambitious
benchmarks:
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Increase access to practice-based trainings and support through the six BPSgrant regions acrossthe state and state

Readiness Centers.

Increase to 58 (from 26) the number of IHEs aligned with EEC's workforce core competencies, induding 100%o0f public
IHEs and 9 private institutions, over the four-year grant period.

Increase to 1,341 (from 1,017) the number of early childhood educators credentialed by an aligned IHE, an 8%increase in
each year of the grant.

Increase the number of early childhood educators achieving professional credentials at each level of the higher education
system, including:

o

@)
@)
@)

CDA/EEC Certificatesto 4,571 (from 4,001);
Associate degreesto 2,320 (from 1,020)
Bachelor‘s degreesto 1,357 (from 557)
Post graduate degreesto 303 (from 103)
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Three Year Srategic Direction:

Create and implement an external and internal communications strategy that advocates for and
conveys the value of early education and care to all stakeholders and the general public (2009)

Provide leader ship by: a) implementing an external communication strategy that conveys the value
of early education and care to all stakeholders and the general public and b) advocating for the
infrastructure to support and achieve our vision (2011 focused strategic direction).

Communication Indicators of Success:

e Communication Indicator 1: The public under stands and values the purpose of EEC This
indicator was further defined in 2011 to include: continuous improvement of public
under standing of the Department’s work, with a special focus on public officials; and inspiring
and leading recognition that it will take a whole community effort to close the
proficiency/ achievement gap.

e Communication Indicator 2: Families of all languages under stand the services and resources
offered by EEC.

e Communication Indicator 3: All stakeholders in the field and consumersare aware of EEC
initiatives, policies and procedures and have access to information to facilitate advocacy.

e Communication Indicator 4: State and local leaders understand how EECinitiatives serve and
benefit their communities.

e Communication Indicator 5: EECis fully aware of and responds to the type, style and nature of
the information needed by external stakeholders and consumers.

e Communication Indicator 6: All EEC staff members are knowledgeable of agency initiatives,
operations, key staff functions, and the agency’s community partners.

e Communication Indicator 7: EECis known among major press outlets and institutions of higher
education as the authoritative resource on early education and care issuesin the state and for
leading developments in the field.

e Communication Indicator 8: EECis known as a national education leader, at the forefront of
Universal Pre-Kindergarten and unrivaled in the development of quality standards for all early
education and care programs.

This strategic direction supports the creation and implementation of an external and internal
communications strategy that advocates for and conveys the value of early education and care to
stakeholders, consumers and the general public while positioning EECas a national education leader.
This communications effort will take into account the multiple on-going community-level efforts across
the state and will aim to serve as an overarching infrastructure with which local efforts can align and
connect.

All communications efforts are listed below, and not segregated by Indicator of Success due to the
overlapping nature of the work.
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Broadly and strategically communicating with the early education and care field as well as EEC's stakeholders continuesto be a
priority for the Department, asinformation exchange is critical to effective systems delivery and improvement. In 2012 BEEChad a
visible presence at external events, meetings, and program and grant sites across the state. EECalso continued to engage with
various partners and constituencies at the EECBoard, Committee and Advisory Gouncil meetings, as well as meetings with
providers and trainings for business users. Additionally, EECpartnered with multiple state agenciesto strengthen and integrate
service delivery for families and children. EECcontinued to leverage itsrelationships with early education partnersto disseminate
information broadly, by collaborating on briefings and events such asthe Brain Building in Progress week, and using external
vehiclesto share updates/announcements. EEC's own systems have a wide reach, with an email listserv for announcementsthat
contains over 15,000 subscribers.

Accomplished This Year

Communication with Sate and Local Leaders

The Commissioner and EECstaff held regular meetings across the state to keep stakeholdersinformed of the work of EEC. On a
quarterly basis, Regional Provider and stakeholder meetings are held across the state. EECmet regularly with the Provider Working
Team (PWT), which is a collective meeting of early education providers and systems representatives and EEClegal, fiscal and
procurement staff to address current issues such asfinancial assistance policy, access, and other itemsof timely importance. The
PWT membership includes representatives from the Massachusetts Association of Day Care Agencies (MADCA). Commissioner
Killins also participated in MADCA Board meetings and their annual membership meeting at the Sate House. GCommissioner Killins
also maintained communications with early education campaign leadersincluding Early Education for All, and United Way of
Massachusetts Bay and Merrimack Valley. Additionally, the Child Care Resource and Referral agencies met regularly with BEEC staff
membersto review policy and receive updates.

An EECstaff member has been dedicated to responding to legisative inquiresin atimely manner and on aregular basisimportant
agency events and accomplishments are submitted to the Secretariat’s Office to be included in information that is shared with the
Governor’s Office.

Legidative Briefingsand Events- 2012 Highlights
(For afull listing of meetings/ events see Appendix N: Communications Projects)

2/22: Wheelock legislative informational session on advancing early childhood education in MA (Sate House) —
Commissioner Killins provided a briefing on BEEC's accomplishmentsin FY11 and prioritiesfor FY12.

2/23: Ways and Means budget hearing— Commissioner Killins provided a briefing on BEEC's accomplishmentsin FY11
and priorities for FY12, that included fully implementing QRSand the Early Childhood Information System (EQS,
evaluating and measuring child growth, and de-coupling access to services from parental work status

3/1: BEEC Advisory/ Legidative subgroup — BEEC conducted a briefing at the state house on the Massachusetts
Kindergarten Entry Assessment pilot; Sen. Qark and Chair Peisch attended

4/26: Brain Building in Progress day at the Sate House— EEC partnered with lead agencies the United Way of
Massachusetts Bay and Merrimack Valley, and Early Education for All to host a Brain Building in Progressday at the Sate
House, as part of the Governor’s declaration of Brain Building in Progress week in the Commonwealth during the national
Week of the Young Child. This event wasintended to raise legidative awareness of the importance and value of early
education and care among young children and towards the future prosperity of the Commonwealth. Participating
legidators and state leaders engaged with children from the Associated Early Education and Care program, by reading and
interacting with them in a positive, meaningful way. Attendeesincluded Lt. Governor Tim Murray, Education Secretary
Paul Reville, EECBoard Chair JD Chesloff, Senator Katherine Qark, Representative Alice Peisch, Representative Alice Wolf,
Representative Paul Brodeur, Representative Bizabeth Poirier, Representative Geraldine Greedon, Representative
Geoffrey Diehl, and staff from the offices of Senator DiDominico, Rep. Khan, and Rep. Galvin.

6/7: EECAdvisory Qoundil/ Legislators subgroup meeting -- EECconducted a briefing at the state house on the Peer
Assistance and Goaching project

9-14-2012: Worcester Area Assodiation for the Education of Young Children (WAAEYCQ) Annual Legidative Breakfast —
Commissioner Killinsbriefed the Worcester arealegidative delegation and early education and care providerson the
state’s Brain Building in Progress communicationsinitiative and why quality mattersin early education and care
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12/13: EECAdvisory Qoundil legislative subgroup meeting — EECconducted a briefing at the state house on the FY14
budget and Sandards Alignment

EEC Advisory Council

EEC's Advisory Gouncil has continued to meet in itsentirety four times a year annually. Bxpertise groups also meet between
each full Advisory meeting in order to maximize focused, relevant and in-depth conversations with multiple stakeholder types.
The following six expertise groups met:

a. Agencieswith Vendor/Gontract Relationship;

b. Legidators;

¢.  Business/Qvic;

d. Higher Education;

e. Sate Associations; and
f.  K-12Llinkages.

Based upon feedback from the committee members, starting in FY 12, Advisory meeting topics were reduced to allow in-depth
discussion on one or two key issues. Subcommittee meetings were also combined in groups of two to allow for discussion
across groups. All members are invited to attend all subcommittee meetings.

Topics for FY 13 have included: Rate Reform/Cost of Preparation, Alignment of the STEM standards, Aligning Universal Pre-
Kindergarten (UPK) with Quality Rating Improvement System (QRS), Peer Assistance and Goaching (PAQ Project, Child Care
Resource & Referral Agencies (OCR&Rs), Race to the Top Early Learning Challenge Grant Initiatives and Srategic Fan Review.

(For full schedule of meetings/topics see Appendix O: Gommunications Project Details)

Saff Development
EECstaff members continue to be able to attend agency sponsored conferences asrequested as a professional learning
opportunity, to network with EECcommunity partners and to keep up-to-date the latest information.

In 2012, EECstaff members attended and helped to facilitate the following trainings on Brazelton Touchpoints, CFCE Post Partum,
STEM Summit, Early Literacy Panel Discussion and Resource Fair, Children’s Trust Fund’s ‘View from All Sdes’ conference, the New
Normal Shool Family Engagement conference and Developmental Needs and Rsk Factors of Young Children Experiencing
Homelessness.

The Commissioner holdsregular all staff conference calls with BEEC staff members, staff members are sent routine agency updates
through the Commissioner’slist serve and routine staff unit meetings are held. BEECstaff members are also invited to attend and
participate in BEECBoard meetings, EECBoard Committee meetings, BEC Advisory Council and agency partnership councils and
meetingsthroughout the year.

Planned for Next Year

Brain Building in Progress Public Awareness Campaign

In 2012, EECaccelerated the work of the Brain Building in Progress through funding from the Race to the Top —Early Learning
Challenge, by formally extending our partnership with United Way of Massachusetts Bay and Merrimack Valley to further expand
the Brain Building in Progress communicationsinitiative. This acceleration will increase interagency and public understanding of
the role of early education and care in Massachusetts and the Readiness System that the Gommonwealth isbuilding. United Way
will work statewide will advance the Brain Building in Progresscommunications initiative, which aimsto raise parents’, families’,
and the public’s understanding of the importance of a child’s earliest years, the value of early education and care, and the
definition of program quality through the Massachusetts Quality Rating and Improvement System (QRS.

The second phase of thiswork supports EECin collaborating with key partners and leveraging collective resourcesto continue
moving the Brain Building in Progresscommunicationsinitiative forward in support of EECs system building effortsinduding the
QRIS Educator/Provider Supports, Family and Community Engagement Networks, and the Massachusetts Early Learning and



Development Assessment System induding the state’s early learning and development standards. EECsintent to utilize the Brain
Building in Progressinitiative to advance public understanding of high quality early education and care, and to have thiseffort:

o target multiple audiencesfor direct consumer education and communication
¢ include the role of families (and partnerships with families) in the development of children

¢ align with the EECstrategic plan, the Governor’s Readiness Action Agenda report, and the recommendations of the Birth to
School Age Task Force

o align with other agency efforts and initiatives, and state government strategiesfor young children and their families across
multiple agencies

e connect to public schools, and local towns and cities

The first wave of the campaign created research-based messaging that explained how young brains are built, the importance of
brain building and why investingin it iskey to the future prosperity of everyone in Massachusetts. The next phase of messaging
builds upon thisfoundation to create action pointsthat promote and highlight brain building interactions and environments. The
execution stage will visually show or demonstrate brain building interactions and environmentsin away that reinforcesthe
importance of quality. United Way isin the process of finalizing the key messages and preparing the first set for distribution as
collateral material. On December 14", United Way convened the full Action Planning Team with 93 participants. At the meeting,
Commissioner Killinscommunicated her vision for the second phase of the campaign; United Way outlined the APT tasks,
conducted an activity to assess participants’ knowledge of Brain Building in Progress, and obtained feedback on the key messages
and proposed dissemination. United Way has drafted a BBIP newdletter, which will include the timeline for launching the
messages. United Way also hosted a Brain Building Zone at the Lowell Family Fair on December 1™,

Legidative Briefings
Commissioner Killinsis committed to working with partnersin the Legisature to provide information about early education and
care and to work collaboratively toward achieving the Department’s mission.

BEC Advisory Council
EECwill continue to meet with the Advisory Gouncil to engage stakeholdersin the agency’s work.

Public Comment at Monthly Board Meetings
EECwill continue to make 30 minutes available at each monthly BEECBoard meeting for public input and has scheduled 3 of the
2013 Board meetingsin various locations throughout Massachusettsincluding higher education institutions and museums.



Three Year Srategic Direction:

Build the internal infrastructure to support achieving the
vision (2009).

Establish a comprehensive approach with state agencies,
other external stakeholders, and the local communityin
support of positive growth and development for children
and families (2011 focused strategic direction)

Quality Indicators of Success:

Infrastructure Indicator 1: With user input and involvement, EEC has transfor med the
existing technology infrastructure into a state-of-the-art, unified and comprehensive system.

Infrastructure Indicator 2: The operational roles of EEC's community partners have been
clearly defined, aligned to support the agency’s vision and accepted by stakeholders.

Infrastructure Indicator 3: EECregions have the staff, resources and stakeholder
partnerships required to achieve the breadth of the agency’s readiness vision.

Infrastructure Indicator 4: EEC continues to implement policy initiatives that are backed up
by research, developed through stakeholder collaboration, and coordinated with agency
operations.

Infrastructure Indicator 5: All EEC staff, community partners and families have
comprehensive information about educators and early education and care programs.

Infrastructure Indicator 6: EEC staff is diver se, knowledgeable and adequately trained to
perform assigned functions and to under stand the operations of the agency and its
community partnersin the field.

Infrastructure Indicator 7: EEC has developed active relationships with other state agencies,
community partners, public schools and other stakeholder organizations to meet its mission.



EECsinvestmentsin 2012 continued to recognize the critical importance of building an infrastructure to both support the long-
term sustainability of investmentsfor children and families, and to be ready and able to accelerate the work as new resources
become available. EECsmission isto provide a seamless system of high-quality early education and care and strengthen families’
ability to support children’slearning and development, that ultimately leads to their positive outcomes and a prosperous future for
the Commonwealth. To do this, EECmust have the systemsin place that includes data tracking and sharing, building staff capacity,
and community partnerships.

Infrastructure Indicator 1: With user input and involvement, EEC has transformed the existing
technology infrastructure into a state-of-the-art, unified and comprehensive system.

Accomplished This Year

Implementing the Early Childhood Information System (EAS)

The design and vision of creating the EQSisto provide the data necessary to plan for, supply, and evaluate necessary supports and
services for young children and their families across the Commonwealth. The Massachusetts EQSwill incdlude improvementsin the
department’s child, program, and workforce data, aswell as ensure solid linkages with K-12, higher education, and other state and
local agencies serving young children. Below isthe table of EQSchild-level reports available on the EECintranet at http://eec-sps-

prd-001/general-reports/rttt-reports/ StePages/ Home.aspx:

Report Title Description Timeframe Limitations
EAS Children by Gounts of child ethnicity for a given age User selectable date Bhnicity data not

Bhnicity - All Regions

EAS hildren by
Federal Race Qassification -

range.

Thisreport showsfive (5) federal race
classifications from 2006 onwards. Unique

range, ethnicity, region.

captured reliably until
2007/2008.

Race data not available
for all child billing

Trend child totals presented for the entire 2006 - present records.
calendar year, so counts are greater than
the number of active children in subsidized
care per month.
EAS hildren by (hild countsfor race databy regionfor the  Prior fiscal year. n/a
Federal Race Qassification-  prior fiscal year. Chartsrendered for each
All Regionsfor Prior FY region.
EAS Children by Thisreport provides a count all childrenby 2006 - present Language data not
Primary Language - Trend their primary language and depictsthe available for all child
trend over time. billing records.
EAS hildren by Report provides a count of all children from 2006 - present Second language datais
Second Language - Trend 2006 onwards by their secondary language especially poor quality,
and depictsthe trend over time. Note: The but trends are relevant.
data on second language is not considered
reliable given data quality issues
EAS hildren by Age Age groups of children by month. User selectable date n/a
Group - Trend range.
EAS hildren by Age Complex report. Region, funding source Previous 12 months Grid only.
Group By Funding Source and age group.
Across Regions
EAS hildren by Age Gender by age group. Qurrent active children. n/a
Group - Trend

EAS Ghildren by Top 7
Primary Languages - All
Regions for prior 12 months

Gounts of children for each of the 7 major
language categories.

All regionsfor the prior
12 months.

Many recordsin the
system are unknown in
terms of language.
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Data Visualizations — Web-based Analysis and Visual Environment (WEAVE)

The Department of Early Education and Care recently launched its data visualization project on the EECwebsite. The data
visualizations are a culmination of our shared effort over the past 6 months across projectsto support child and family outcomes,
including the Early Childhood Information System and the Sate Advisory Council on Early Education and Care. The datavisualizations
demonstrate key Massachusetts demographicsincluding the location of licensed early education and care, public PreKand Head Sart
programs acrossthe state, the most at-risk communities in terms of child and maternal health, the location of children that attend
early education and care programs through EECsubsidies, and the locations of other informal supports such as museumg/libraries,
zoos, and parks acrossthe state. The images were created using the Web-based Analysis and Visualization Environment (WEAVE)
open source software. EECdeveloped atest site which displays a number of interactive visualizations using WEAVE and the WEAVE
software was uploaded to BEEC's Web server to get the full interactive visualizations functioning in January 2013.

The visualizations show snapshot in time data; The mapsnot only serve asresourcesfor parents, families, programs, legidators,
policymakers and the general public on information about communities and the availability of services, but they will also help
inform the Department on funding and strategic investment decisions. To accessthe data visualization website click here:
http://www.eec.state.ma.us/ Datavisualization/ Frstpage.aspx or you can go to the Department of Early Education and Care’s front
page on the website and click Data Visualization under Key Resources.

Longitudinal Data Systems Grant

EECisinvolved in four project chartersthat comprise the Longitudinal Data System, a grant that was received by the Department of
Hementary and Secondary Education, the Early Warning Indicator Charter, the P-20 Data Charter, the Early Identification of
Educators and the Data Quality Charter.

The focus of the Early Warning Indicator Project wasto identify children who were at risk of failing off track through a number of
researched risk factorsthat indluded parent income, attendance at programs, and parent’s level of education to determine what
educational supports were needed so these children would be successful in school and proficient in reading and mathematics by
grade 3.

As EECcreated the model of risk indicator, it was discovered that due to the EECdata limitations which include the sample size of
children that EECcould provide to test the model, it was determined that the data would be statistically skewed in the model.

At the time of this project, EECcollected data on approximately 5% of all children in the population. These children represent those
who are identified in the EECbilling system asreceiving subsidized care and therefore are known as possibly having at least 1 of the
risk factors, parent income. To understand if the model is accurate, alarger percentage of the child population ages 0-5 were
needed to test the model.

The focus of the Data Quality Charter was to audit the quality of data entered into EECapplications and to develop training
curriculum that was customized for EECto improve the data quality. Beginningin January of 2012, EECinitiated itsdata quality
campaign. A pilot monitoring tools was developed that included Gore Data Hements used by the Common Educational Data
Sandards. Thirteen data audits were conducted using thistool that monitored what source documents programs are using to
enter their data on children and how complete the data entry was asit compared to information that ispulled from EECs
EGOMISand OOMIS The main goal of the data audits were to determine if the providers data practices ensure quality data
entered into EECfinancial system.

Thisinformation was also used to inform the development of the Data Quality Qurriculum Gourse, which isin three modules;
Establishing a Qulture of Data Quality, Improving Data Quality, and Gollecting and Managing Quality Data. This curriculum was
designed to educate providers on the importance of quality data and their part in assuring quality data in EEC applications. The
providerswho participated in the initial pilot audits were invited to participate in the data quality curriculum course and provide
their feedback to make final adjustmentsto the curriculum.

During the late summer and early fall of 2012, BEECvisited an additional 22 providers, including all the OCCRRand large Family Child
Care Systems, to conduct a data quality auditing vist using the established monitoring tool developed earlier in the year. From
these providers, 2573 child records were selected for review to determine the quality of each record’s core data elements, which
include first name, middle name, last name, date of birth, gender and place of birth. These elements are required to assign a
unique identifier or Satewide Unique Identifier assignment (SASD) and ensure that child level data that will be used within our
Early Childhood Information System isaccurate.
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Of the 2573 record selected , 2506 records were reviewed when the programs were visited. The most common error in data was
the middle name on the children’s record that had been entered into EECs finiancial billing systems ( GCOMISor eQOMIS).

In concdlusion, 79%o0f the 2506 records reviewed at the program level could be assigned a unique idenitifier or SASD for the child.

Program Results Totals Exceptions by CDE

m Total Records m Records with exceptions by CDE field

2,506 2,506 2,506 2,506 2,506 2,506

FIRSTNAME ~ MIDDLE ~ LASTNAME ~ DATEOF  GENDER CITYOF
NAME BIRTH BIRTH

Child Core Data Elements (CDE)

Statewide Unique Identifier Assignment

B Records that COULD be issued Unique Identifier

B Records that COULD NOT be issued Unique Identifier because of data quality
21%




Planned for Next Year

Data Visualizations -WEAVE
EECismoving forward and coordinating with UMass Lowell to ensure all web images are adaptable and ADA compliant and
data secure and to make them customizable before June 30, 2013.

Infrastructure Indicator 2: The operational roles of BEC’'s community partners have been clearly
defined, aligned to support the agency’s vision and accepted by stakeholders

Accomplished This Year

Sakeholder Involvement

Many stakeholders are involved with the work of EECand the Massachusetts Early Learning Flan. In addition to the BEEC
Board (also known as the Sate Advisory Gouncil/ SAC), the BEEC Advisory Council, is another vehicle for stakeholdersto be
involved. The EECAdvisory Council indludes members which represent a reasonable geographic balance and reflect the
diversty of the Commonwealth in race, ethnicity, gender and sexual orientation. All members have a special expertise or
interest in high quality early childhood education and care and represent a mix of representatives of the early childhood
community, the divic, labor, and business communities, academics, parents, teachers, social service providers, and health
care providers. The Advisory Council reviews and offers comments on any rules or regulations before promulgation by the
EECBoard, and may, from time to time, make recommendationsto the Board that it considers appropriate for changes and
improvementsin early education and care programs and services. The Advisory Gouncil meetsfour timesayear. Three
expertise groups, Business/ Avic and Contract Relationship, K-12 and Higher Education, and Sate Associations and
Legislators, also meet between each full Advisory meeting.

In order to benefit from the expertise that existsin our field and to promote investment in thiswork, EEChasrequired that
each Massachusetts Early Learning Plan initiative be guided by an advisory from early education and related professions.
The Massachusetts Early Learning Flan Advisory Committees Include:

e Research to Validate Gore Competencies— Advisory Committee is statewide and consists of repsfrom higher
ed, researchers, educators, directors, parent, and foundations

e Higher Education for English Language Learners - Large advisory from higher education defines broad
direction; small executive group addressesimplementation decisions

o Post Masters Certificate — Large advisory from higher education defines broad direction; small executive group
addresses implementation decisions

e Peer Assistance and Goaching — Advisory panel established to provide input on the formative and summative
evaluation process of the model, and selection process for consultant teachers and mentees.

o  Communications Srategy and Messaging — Sudy Ardesfrom the initial Communications project attended a
brainstorming session on expanding the work and can apply to participate on the BL.C Advisory Committee;
invitations also extended to EECs listserv.

e Using Media-Based Resources for Early Learning in HA and STEM — Snall group of content expertsin various
areas and age groups. Larger group of educators and parents who will review the draft products.

Infrastructure Indicator 3: BEEC regions have the staff, resources and stakeholder partnerships
required to achieve the breadth of the agency’s readiness vision.

This indicator was further defined in 2011 to include attracting resources (either in-kind or funds), to
support achieving the vision and work.

89



Accomplished This Year

Implementation of the Fr-om Birth to School Readiness: Massachusetts Early Learning Plan

The Race to the Top — Early Learning Challenge grant has allowed Massachusetts to continue strengthening our current
system of early education and care and allow many initiatives to go to scale. The work associated with the RTT-BL.Cis
woven into the body of this Report, asit reflects strengthening and advancements of the current work in progress. Soecific
projectswill be carried out by both public and private sector partners and will result in full implementation of the
Massachusetts Early Learning Plan. The projects are either direct community investments or are statewide infrastructure
investments with secondary gainsfor communities. Projects can be categorized within the following categories:

Tiered Quality, Rating, and Improvement System (QRS): Universal Participation and Quality Improvement

Measuring Growth through the Massachusetts Early Learning and Development Assessment System (MBD) from
Birth to Grade Three

Universal Engagement of Families and the Public Using Bvidence-Based Practice
Qustaining Program Efectsin the Early Hementary Grades

Sandards: Validation and Alignment

Ensuring Competency through Workforce Knowledge, Skills and Practice-Based Support
Measuring Growth by Developing a Common Measure for Kindergarten Entry Assessment
Implementing the Early Childhood Information System (EQS

Pre-Kto Grade Three Alignment for Educational Success

Engaging the Private Sector Support
Massachusetts has made progress in engaging the private sector to support the implementation of the state’s early learning
plan. Thefollowingisalist of key private sector supporters:

WGBH

United Way of Massachusetts Bay and Merrimack Valley
Boston Children’s Museum

Business Partnership with Early Education

1BV

WGBH: As EEC's media partner, WGBH is developing arobust set of media-based curricular resourcesto build the
capacity of preschool classroom teachers and family daycare providersto promote the growth of young children,
and to support and engage parentsin their role astheir child’sfirst teacher. Good progress hasbeen made in 2012
asthe curriculum units, professional development modulesand digital hub are nearly complete and will be ready
for use in spring 2013. WGBH was awarded $75,000 from the Krueger Charitable Foundation for the 2013
Massachusetts Early STEM and Reading Initiative. Thisinitiative, ajoint collaboration between WGBH, BEC, United
Way of Massachusetts Bay and Merrimack Valley and the Boston Children’s Museum, will provide early childhood
educators with new books and PBSKids-branded items to help them promote STEV engagement and a love of
reading among preschoolers across the Commonwealth.

United Way of Massachusetts Bay and Merrimack Valley: EECand United Way of Massachusetts Bay and
Merrimack Valley launched the Brain Building in Progress campaign to raise the public’'s awareness of the
importance of early yearsto the development of young children. Brain Building in Progress highlightsthe need to
provide the Commonwealth’s youngest residents with high quality and enriching experiences to ensure healthy
brain development. EECand United Way partnered with representativesfrom state government, foundations,
advocacy organizations, child care programs, and early intervention to develop a common message for engaging
communities acrossthe state.
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Boston (hildren’s Museum- Museums and Library Project: EECand the Boston Children’s Museum (BCM) is
engaged in a statewide strategy that will provide a shared framework and set of resourcesthat will increase the
capacity of museums and libraries to support the optimal development of all children through intentional family
engagement activities and early learning opportunities. The partnership isfocus on four areasin supporting family
and community engagement in child development: Early literacy, School readinessinduding preparation for
Kindergarten, Interest and awareness of STEM (Science, Technology, Engineering and Math), and Public awareness
of the importance of early education and care through the state’s Brain Building in Progress communications
initiative.

Business Partnership with Early Education: In fall 2012, EECattended a roundtable on business partnership
investment early education as a foundation for the nation’s economic success. Rob Dugger, Advisory Board Co-
(hair for Ready Nation, spoke to local businessleaders and early education advocates at the meeting. The
Economic Development Gouncil of Western Massachusetts, the Chicopee, Holyoke and Soringfield Chambers of
Commerce and the Regional Employment Board of Hampden Gounty sponsored the event. Dugger gave a national
overview on the importance of investmentsin young children and itsimpact on building a sustainable national
economy. EECsinvolvement with the business partnership investment in early education started in 2011 where
EECwas part of the landmark 2011 National Business Summit on Early Childhood Investment. The summit drew
attendeesfrom 34 states to Boston for in depth discussion on innovative solutions and contributions businesses
can make to support high quality early education.

Adult, (hild and Famiily Literacy Partnership with IBM: EEChas entered into a new partnership with IBM to
increase family literacy and support early childhood development. This collaboration supplements existing adult
education programs with proven family literacy resources that will help to strengthen parents’ literacy skills and
give them toolsto support their children’s reading and language development, and provide resources to early
education and care programsto support literacy acquisition in children ages 3to 7 yearsold. Through this
partnership, IBM isdonating early literacy educational technology to the state, including its Reading Companion
software and KidSnart Early Learning Program. Up to twenty Adult Education program sites will receive a $15,000
grant from EECover three yearsto equip their programswith adult literacy tools, including IBM Reading
Companion software, to assist families that are working to improve their English language and literacy skills.
Additionally, through its KidSmart Early Learning Program, IBM is also donating its Young Explorer Computersto
not-for-profit early education and care programs serving children between the ages of 3 and 7 years old, to help
children learn and explore conceptsin math, science and language.

Infrastructure Indicator 4: BEC continues to implement policy initiatives that are backed up by
research, developed through stakeholder collaboration, and coordinated with agency operations

Accomplished This Year

Integrating Research into Practice

EECcontinuesto remain focused and committed to integrating research into practice with stakeholder collaboration and
throughout this annual report, these projects have been described in further detail. Qurrent research studiesthat have
looked at early education and care policies and practicesinclude:

QRSValidation Sudy- UMDI

Maternal, Infant, and Early Childhood Home Visiting (MIECHV)Evaluation
Literacy/ Social-Emotional/ Numeracy

Gommon Metric Sudy

Professional Development §ystem Sudy

Massachusetts Alignment Sudy- Teacher’s Gollege at Columbia University
English Language Development Sandards- WIDA- Univ. of Wisconsin

No ok

N



Planned for Next Year

QRIS Validation Study

Beginning in the fall of 2013 and continuing until Fall 2015, based on refinementsto the instruments, sampling and
protocols from the Filot Sudy, BEECwill initiate a full-scale data collection of arepresentative sample of providers,

rooms/ classrooms, and children/parents to address all research questions. This processwill begin in July 2013 with the
refinement of study measuresand protocols and the finalizing of the QRSProgram Manager (QPM) database that will be
used for sample selection.

The “at scale” data collection sample will occur in 3 stages. The stagesindude selecting providers out of an eligible list of
providers participatingin QRS selection of classrooms within the chosen providers, and selection of specific children within
those classrooms. Measurementsindude interview as well as self administered surveys and externally conducted surveys
and assessments on the program as well ason a sample of children.

Common Metric

Depending on the results of Phase 1 of the Common Metric project, Phase 2 would entail developing acommon set of items
with acommon metric that could be employed in a longitudinal study of children’s development acrosstime. The specific
plan for this phase will be determined by the results of Phase 1 which is currently being conducted.

Literacy/ Numeracy/ Social Emotional and Digital Srategies

American Institute for Research will be conducting the analysis of the data collection in the Soring of 2013. Preliminary
research finding for each of the 4 studies (literacy, numeracy, social emotional and digital strategies) will be submitted to
EECin August 2013. Final reportswill be submitted in November 2013 for the social emotional and digital strategies
projects. For the literacy and numeracy projects, wave 2 of data collection will occur in winter and spring 2014 with data
analysis being conducted in June and July 2014. Final reports for these projects are due in September 2014.

Infrastructure Indicator 5: All BEC staff, community partners and families have comprehensive
information about educators and early education and care programs See Quality Indicator 4:
Parents understand and use information about quality to make informed decisions about early
education and care programs. ? See also Communications section

Infrastructure Indicator 6: BEC staff is diverse, knowledgeable and adequately trained to perform assigned
functions and to understand the operations of the agency and its community partnersin the field.

Accomplished This Year

Saff Professional Development Opportunities

EECstaff members continue to be able to attend agency sponsored conferences as requested as a professional learning
opportunity, to network with EECcommunity partners and to keep up-to-date with the latest information. In addition,
other professional development opportunitiesto attend local, statewide or national conferences are intentionally
distributed to EECstaff. Several of the 2012 conferencesthat EECstaff has attended induded: Srengthening Families
National Summit, Office of Head Sart, BUILD, Zero to Three, Gouncil of Chief Sate School Officers (OCS0) , and Race-to-
the-Top/ Early Learning Challenge Grant Annual Conference.

Planned for Next Year

Saff Professional Development Opportunities
EECwill continue to diversify the staff attending and presenting at professional conferences and trainings throughout the
state, regional and national conferences.

92



Infrastructure Indicator 7: BEC has developed active relationships with other state agencies
community partners, public schools and other stakeholder organizations to meet its mission.

This indicator was further defined in 2011 to include:

Qreating a dear/ specific alignment of the work of the Departments Early Education and Care,
Hementary and Secondary Education and Higher Education to improve the preparation of the BEC
workforce;

Continuing to develop legislative relationships at the state and federal levels;

Developing an inter-agency agenda and an implementation plan for that agenda which supports
positive development for each child;

Implementing BAS and Unique Ghild Identifier.

Accomplished This Year

Sate Agency Partnerships

The Department of Early Education and Care (BEC) isworking with its state agency partnersand in the private
sector to implement the state's six high quality plansfor: Early Learning and Development Sandards,
Comprehensive Assessment Systems, Family and Community Engagement, Workforce Development, Kindergarten
Entry Assessment, and Early Learning Data Systems.

Executive Office of Education (BOE) is supporting, implementing and/ or developing: the Massachusetts Early
Learning Guidelines for Infant and Toddler and the Massachusetts Qurriculum Frameworks (Pre-K Common Core);
Massachusetts licensing regulations; the state’s Tiered QRS workforce development strategies; the Early
(hildhood Education Transfer Compact; data sharing through the Early Childhood Information System and the
Satewide Longitudinal Data System; and screening and formative assessment tools, including the development of
a comprehensive kindergarten entry assessment system.

The Department of Higher Education (DHE) is working with EECon professional development, including the
Educator Provider Support (EPS grantees bolstering the Early Childhood Education Scholarships; fine-tuning the
Early Educator Transfer Compact; and coordinating the role of IHEs as managers of the Readiness Centers. EEC
transferred $40,000 to DHEto enable the agency to hire a half-time manager for FY 12 with lead responsibilitiesin
these areas.

The Department of Hementary and Secondary Education (ESE) is working with EECon aligning and implementing
all pre-Kactivities, curriculum, standards, assessments and professional development activities with the K-12
system. The two agencies will also continue to collaborate on key activities that indude programsfor children with
special needs; growing the Wrap-Around Zones; setting up ajoint data collection system; collaborating on Head
Sart and public school pre-Kprograms, and serving children receiving funds through Title |, IDEA, and state-funded
pre-school programs.

The Head Start Sate Collaboration Office (HSSOO) is working to encourage full participation by individual Head
Sart programsin the state’s high-quality plans, incduding: shared training across O0ODBG and Head Sart; linking
infant and toddler and preschool standardsto practice; conducting screenings and formative assessmentson
enrolled children; engaging parentsand the larger early education and care community, induding joint enroliment
in childcare and head start when possible; supporting workforce development opportunities for employed
educators; reporting data into the EQS and strengthening existing partnerships with public schools.
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The Children’s Trust Fund (CTF) is collaborating with EECin four main areas: 1) using resources from CIF s recent
Maternal, Infant, and Early Childhood Home Visiting (MIECHV) grant to advance the Reform Plan. The grant supports
expansion of the CTF Healthy Families home-visiting program to all 17 of the state’s high need communities; 2)
continuing to work with DPH and EECto embed key components of its Srengthening Families self-assessment model
in the operation of state services; 3) joint professional development between CTF and EEC, 4) local-level coordination
between family support programming offered by CTF and BEC, and 5) data sharing with the EQS

The Office of Refugees and Immigrants (ORl) hired staff to work at OR on the local and state-wide levelsto:
increase awareness in the early childhood education community of the needs of immigrant and refugee families
and increase awareness of immigrant and refugee families of the early childhood education options available to
them (by training CFCE grantees, child care resource and referral agencies, staff of the state's MASS211, and early
education and OR provider agencieson how best to communicate thisinformation to the families).

Department of Mental Health (DMH) is working with EECon the Satewide Community Grisis Intervention Project
(which helpsfamiliesin the aftermath of crises) and on the Massachusetts Child Psychiatry Access Project—teams
of regional mental health consultants who work with primary care physicians and othersto improve children‘s
access to treatment for mental health disorders. DMH will also establish linkages between EECs CFCE grantees and
DMH's Parent Support Groupsfor parents of children with mental iliness; and through the Children’s Behavioral
Health Initiative, DMH will train BEECproviders on programs available for the MassHealth (Medicaid) population,
such aseligibility for amental health screening at an annual well-child visit.

Department of Transitional Assistance (DTA) is working with EECto help families move toward financial
independence by continuing to determine eligibility for state supported voucher child care and referralsto early
education programs; providing training to DTA employees and program participants on the use of screening tools
AQ and ASQ-S; committing to sharing data through the EQS and coordinating with the DPH and other agencies
to refer children who are involved with DTA to additional supportsif the child does not meet the eligibility criteria
for Early Intervention services.

Help Me Grow: The University of Gonnecticut Health Center has awarded a grant to EECto replicate the Help Me
Grow model in Massachusetts. Help Me Grow is a prevention program designed to identify children at risk for
developmental or behavioral problems and to connect these children to existing community resources. Families,
health care providers and other community based providers can call an informational phone line to receive
assistance with any concerns about a child’s development or behavior.

In 2012, EECpartnered with the Department of Public Health (DPH) and the United Way of Massachusetts Bay and
Merrimack Valley. EECworked to define their Help Me Grow system model asa “universal referral system that
works to supports parents understanding of their child’s growth and development and assists with connecting
children identified at-risk of a developmental delay with community based services.” The four (4) key components
of the Massachusetts Help Me Grow model are 1)Parent Outreach and Child Growth and Development Education,
2) Child Health Care Provider and Community Outreach, 3) Satewide Telephone Access Point, and 4) System Data
Gollection. EEC, DPH and United Way have collaborated to form a working group that continuesto evaluate the
project’s progress, and to inform their continuous quality improvement plan and best practices to support families
and the Commonwealth’s youngest children.

Rreman Foundation: EEC and staff from the Department of Transitional Assistance and the Department of
Housing and Community Development (DHCD), are working with the Freman Foundation on their Secure Jobs
Fund (S initiative. SIFsupportsthree grantees acrossthe state to help recently-homeless families participating
in DHCD’s HomeBASE program move towards self-sufficiency through employment and child care supports. EECis
supporting the SFgranteesto help participating families connect with their local Coordinated Family and
Community Engagement network for developmental child screenings, in order to help parents acquire and act on
information about their child’s development, and to facilitate measurement of the impact of program participation
on child well-being. Thisinitiative supports EECs effortsto provide a child focus lens on state agency servicesfor
families and to broaden the focus of early education beyond workforce support to promoting overall child
development needs for long-term outcome success.
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APPENDICES

Appendix A: Legislative Reporting Requirements

Annual Legislative Report Language:

e (g) The board shall submit an annual report to the secretary of education, the secretary of administration and
finance, and the clerks of the House of Representatives and senate, who shall forward the same to the joint
committee on education, describing its progress in achieving the goals and implementing the programs authorized
in this chapter. The report shall evaluate the progress made toward universal early education and care for
preschool-aged children and toward reducing expulsion ratesthrough developmentally appropriate prevention and
intervention services.

e The department shall include an annual report on behavioral health indicators that includes estimates of the annual
rates of preschool suspensions and expulsions, the types and prevalence of behavioral health needs of children
served by the department, the racial and ethnic background of the children with identified behavioral health needs,
the existing capacity to provide behavioral health services, and an analysis of the best intervention and prevention
practices, including strategies to improve the delivery of comprehensive services and to improve collaboration
between and among early education and care and human services providers. The report and any recommendations
for legislative or regulatory changes shall be submitted by February 15th to the secretary of health and human
services, the secretary of administration and finance, the children's behavioral health advisory council, the child
advocate, and the general court by filingit with the house committee on ways and means, the senate committee on
ways and means, the joint committee on education, the joint committee on mental health and substance abuse, the
joint committee on children, families and persons with disabilities, the clerk of the house and the clerk of the
senate.

GlLc. 15D, Sc. 10:

e  The board shall include in its annual report rules and regulations promulgated by the board relative to the use
of civil fines and sanctions, the types of sanctions, and the amount of those fines.

G.Lc. 15D, Sc. 13(d):

e The department of early education and care, with the approval of the board and in consultation with the state
advisory committee on early education and care established in section 3A, shall study and present any
additional recommendations on the programmatic, financing, and phase-in options for the development and
universal implementation of the Massachusetts universal pre-kindergarten program. This study shall include an
estimate of the need for full-day, full-year care that meets the needs of parents who work full-time and shall
include the number of pre-school aged children in the commonwealth who may be at risk due to family
poverty, TAFDCstatus, special needs, or other risk factors.

e Thedepartment shall include its findings and recommendations, and any updates of its findings, in the annual
report required under section 3.

Hfective: November 18, 2008

Massachusetts General Laws Annotated Qurrentness

Part I. Administration of the Government (Ch. 1-182)

Title Il. BExecutive and Administrative Officers of the Commonwealth (Ch. 6-28A)
Chapter 15D. Department of Early Education and Care (Refs & Annos)
Workforce System Update Legislative Report Language:

§ 5. Workforce development system; implementation plan

The board shall develop and annually update an implementation plan for aworkforce development system designed to
support the education, training and compensation of the early education and care workforce, including all center, FOG
infant, toddler, preschool and school-age providers. The board shall solicit input from organizations and agencies that
represent a diverse spectrum of expertise, knowledge and understanding of broader workforce development issues and
of the professional development needs of the early childhood and care workforce. In order to inform the plan, the board
shall conduct:

(1) aninventory and assessment of the current resources and strategies available for workforce and professional
development in the commonwealth, including but not limited to Head Sart trainings, community-based trainings, higher
education programs, child care resource and referral agency trainings, state and federally funded workforce
development trainings/programs, public school system trainings/credentialing, and other trainingsthat addressthe
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needs of those who work with children and make recommendations for coordinating the use of those existing resources
and strategies;

(2) analyses using current data on the status of the early education and care workforce, including work experience,
certifications, education, training opportunities, salaries, benefits and workplace standards; and

(8) an assessment of the workforce capacity necessary to meet the state's early education and care needs in the future.

In the development of the plan, the board shall consider:

(1) core competencies, a common and shared body of knowledge, for all those working in the early education and care
fields;

(2) streamlined and coordinated state certification, credentialing, and licensing within the early education and care fields
including teacher and provider certification and licensing, the child development associate, public school teacher
certification, and other program standards as appropriate for director, teacher and provider credentialing requirements;
(8) amandatory and regularly updated professional development and qualification registry;

(4) agreements among IHEs for an articulated system of education, training, and professional development in early
education and care;

(5) approval of early education and care training programs and academic coursework, incentives for associates and
bachelors programs to meet best practices and to modify curricula to reflect current child development research, and
certification of trainers and teachers;

(6) coordination of existing workforce resources among public agencies, including establishing regional workforce
support resources in coordination with child care resource and referral agencies;

(7) arange of professional development and educational opportunitiesthat provide appropriate coursework and degree
pathways for FOCas well as center-based providers at all levels of the career ladder that are available in locations, days,
and timesthat are accessible;

(8) credit for prior learning experiences, development of equivalenciesto 2 and 4 year degrees, and the inclusion of
strategies for multiple pathways for entry into the field of early education and care;

(9) recruitment and retention of individualsinto the early education and care workforce who reflect the ethnic, racial,
linguistic, and cultural diversity of Massachusetts families based on the current census data;

(10) incentives and supports for early education and care professionals to seek additional training and education, such as
scholarships, stipends, loan forgiveness connected to aterm of service in the field, career counseling and mentoring,
release time and substitutes;

(11) guidelines for a career ladder or career lattice representing salaries and benefits that suitably compensate
professionals for increases in educational attainment and with incentives for advancement, including a salary
enhancement program;

(12) public and private resourcesto support the workforce development system;

(13) adata collection and evaluation system to determine whether the workforce and professional development
activities established pursuant to this chapter are achieving recruitment, retention and quality of the workforce goals;
(14) ways to recognize and honor advancement in educational attainment among early educational and care
professionals;

(15) professional development opportunitiesthat are provided in languages other than English, and incorporation of
these opportunitiesinto any broader, articulated system that is developed; and

(16) alignment of the core competencies, course offerings and other professional development opportunities, where
appropriate, with the program quality standards established under section 11.

(17) training to identify and address infant toddler and early childhood behavioral health needs.

CREDIT(§

Added by §.2004, c. 205, § 1, eff. Mar. 1, 2005. Amended by §.2008, c. 215, § 35, eff. July 31, 2008; §.2008, c. 321, § 5,

eff. Nov. 18, 2008.

HISTORICAL AND STATUTORY NOTES

2009 Hectronic Update; 2004 Legislation; §.2004, c. 205, § 1, an emergency act, was approved July 23, 2004, and by § 2

made effective Mar. 1, 2005.; 2008 Legislation; §.2008, c. 215, § 35, an emergency act, approved July 31, 2008, effective
July 31, 2008, in the second paragraph, in cl. (13), deleted “and” from the end; in cl. (14), substituted “advancement” for
“advancements’ and added “; and” to the end; and added cls. (15) and (16).

§.2008, c. 321, § 5, approved Aug. 20, 2008, effective Nov. 18, 2008, added cl. (17).

(c) 2009 Thomson Reuters.

Link to last year’s report: http://www.mass.gov/ edu/docs/ eec/fy12-leqis-rpt/fy12-legis-rpt.pdf
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Appendix B: EECBoard Members

EECs Board members are as follows:

Jondavid “dD.” Chedloff, Chairperson
Executive Director, Massachusetts Business Roundtable
Appointed as business representative with demonstrated commitment in education

Matthew Malone, Ph.D.
Secretary, Executive Office of Education

(hi-Cheng Huang, M.D., Vice Chairperson
Lahey Medical Center
Appointed as aparent of achild receiving early education and care services

John Polanowicz (Designee: Marilyn Anderson Chase)
Secretary, Executive Office of Health and Human Services

Bizabeth Childs, M.D., M.PA.
Appointed as psychologist recognized for research in field of educational psychology

Joni Block
Grant Soecialist, Brockton Public Schools
Appointed as an early education and care teacher

Sharon Sott-Chandler, Esg.
Bxecutive Vice President, Action for Boston GCommunity Development
Appointed as early education and care provider with management & administrative experience

Mary Walachy
Executive Director of the Irene E & George A. Davis Foundation; At-large Representative

Joan Wasser Gish, Esq.
Principal at Policy Progress; At-large Representative

Heonora Villegas-Reimers, Ph.D.
(hair of Bementary Education Department and Associate Professor at Wheelock Gollege
Appointed as an expert in evaluation & assessment of pre-schools

Cheryl A. Sanley, E.D
Dean of Education, Westfield Sate University; At-large Representative

In July 2012, Mary Walachy filled the At-Large Representative seat vacated by Sharon Sott-Chandler. Ms. Scott-
(handler replaced Mary Pat Mesmer as the Early Education and Care Provider with Management and
Administrative Experience.

In December 2012, Joni Block replaced Carol Graig O'Brien as the Early Education and Care Teacher.

In January 2013, Dr. Matthew Malone replaced Paul Reville as the Secretary of Education.

In January 2013, John Polanowicz replaced JudyAnn Bigby, M.D. asthe Secretary of Health and Human Services.
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Appendix C: Summary of Race to the Top- Early Learning Challenge (RTT-ELC) Grant

Appendix C: Summary of RTT-H.CGrant

Total Remaining
Amount Total Amount Total Amount Amount Uncommitted
Project Program Budgeted Spent Encumbered Committed Balance
1 | Sstemsinfrastructure 4,301,489 $ 406,326.33 $ 26,171 $ 432,498 $ 3,868,991
Tiered Quality, Rating, and Improvement System (QRS):
2 | Universal participation and Quality Improvement $ 11,963,290 $781,201.21 $ 8,789,991 $ 9,571,193 $ 2,392,098
Measuring Growth Through the Massachusetts Early
Learning and Development Assessment System (MBLD) from
3 | Birthto Grade Three 5,018,072 $576,165.90 $ 586,513.62 $ 1,162,680 $ 3,855,392
4 | Family Engagement Evidence Based Practice $ 2,819,851 $ 42,260.96 $ 825,350 $ 867,611 $ 1,952,240
5 | Qustaining Program Efectsin the Early Hementary Grades 6,775,000 $ 73,878.81 $ 1,691,462 $ 1,765,341 $ 5,009,659
6 | Sandards: Validation and Alignment $ 3,005,288 $442,730.42 $ 257,870 $ 700,601 $ 2,304,687
7 | Interagency Partnerships 5,453,702 $130,949.79 $ 254,245 $ 385,195 $ 5,068,507
Ensuring Competency through Workforce Knowledge, ills,
8 | and Practice-Based Support $ 6,124,222 $ 256,573.15 $ 2,447,286.85 $ 2,703,860 $ 3,420,362
Measuring Growth by Developing a Common Measure for
9 | Kindergarten Entry Assessment 724,996 $157,659.41 $ 63,314 $ 220,973 $ 504,022
10 | Implementing the Early Childhood Information System $ 1,213,783 $ 5,647.36 $ 222,020 $ 227,668 $ 986,116
Pre-Kto Grade Three Alignment for Educational Success:
11 | Communications 500,000 $ - $ 375,000 $ 375,000 $ 125,000
Pre-Kto Grade Three Alignment for Educational
12 | Quccess: Content Based Media Partnership $ 2,100,306 $ - $ 2,100,306 $ 2,100,306 $ 0
$ 50,000,000 $ 2,873,393 $ 17,639,531 $ 20,512,925 $ 29,487,075
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Appendix D:

EECBudget: FY2013 Appropriation

EEC Budget :FY 2013 Appropriation
FY13 Total
Line ltem Descriptor Available*
3000-1000 | Administration $ 12,112,954
3000-2000 | Access Management $ 5,933,862
3000-3050 | Supportive $ 77,330,875
3000-4050 | TANF Related Child Care $ 125,495,740
3000-4060 | Income Eligible Child Care $ 231,870,452
3000-5000 | Grants to Head Start $ 8,000,000
3000-5075 | Universal Pre-Kindergarten $ 7,432,383
Early Childhood Mental
Health Consultation
3000-6075 | Services $ 750,000
Services for Infant and
3000-7050 | Parents/Quality $ 18,164,890
3000-7070 | Reach Out and Read $ 750,000

*Post 9C reductions
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Appendix E: Licensing Activity 2012

New Licensing Enforcement Actions #in2009 | #in2010 | #in2011 | 1/12-3/12 | 4/12-6/12 7/12-9/12 | 10/12 | 11/12 | 12/12
Sanctions 7 6 10 1 0 3 0 0 1
Acknowledgment of Vol. Surrender 2 3 1 0 4 2 2 2 3
Revocation (license and TQ) 10 5 9 1 1 12 1 0 2
Cease and Desist 9 8 0 3 0 2 3 1
C&Dw/ Qv. Injunc. 0 1 2 0 0 0 0 0 0
GDw/ Qim. Pen. 0 0 0 0 0 0 0 0 0
Refusal to Renew/ Issue 4 1 5 0 0 0 1 1 1
Emergency Suspension 6 3 7 0 0 7 1 0 0
Legal Agreement 1 2 3 0 2 0 0 1 1
Legal Gonsult 1 2 1 0 0 0 1 1 0
Appeal of COR/DCF denial 3 1 2 0 0 0 0 0 0
Enforcement Mtg. 2 0 1 0 0 1 1 1 0
Fne 1 0 1 0 0 0 1 0 0
Qorrection Order 0 0 2 0 0 0 0 0 0
TOTAL: 46 32 2 10 25 10 9 9
*NOIE Many licensing legal referrals require multiple actions (i.e. emergency suspension/revocation, sanctions and fine, etc.)
Commissioner's Monthly Report for Field Operations
August FY September October FY November FY December FY January FY
2013 FY 2013 2013 2013 2013 2013
Total Number of Programs 10,953 10,902 10,895 10,837 10,799 10,759
Central MA 2,042 2,027 2,034 2,019 2,015 2,009
Metro Boston 2,371 2,370 2,366 2,366 2,367 2,367
Northeast MA 2,885 2,866 2,853 2,829 2,815 2,806
Southeast and Cape MA 1,838 1,827 1,829 1,811 1,806 1,796
Western MA 1,817 2,370 1,813 1,812 1,796 1,781
Total Licensed Capacity 235,611 235,662 235,741 235,319 234,959 234,523
Family Child Care 55,854 55,627 55,650 55,374 55,261 55,106
Small Group and School Age 175 191 217 250 240 239
Large Group and School Age 172,396 172,738 172,828 172,697 172,474 172,186
Residential and Placement Child Care 7,186 7,106 7,046 6,998 6,984 6,992
Total Licenses Issued 436 355 393 363 353 311
New 80 60 74 48 38 40
Renewal 300 257 272 284 280 241
Reopen 15 8 272 284 10 9
Moves 41 30 32 22 25 21
Close Programs 122 127 99 117 98 102
New Applications Received 128 97 84 59 52 57
Complaints
Total # of open complaints on the 1st day of the month 392 433 390 403 380 370
Number of new complaints received during the month 266 213 247 195 170 206
Number of open complaints on the 1st day of the 25 22 30 30 43 46
month with interim report done
Number of closed complaints during the month 225 256 234 217 172 239
Total Number of Visits 465 400 433 340 283 367
Central MA 71 69 81 70 68 74
Metro Boston 97 69 97 65 62 74
Northeast MA 150 145 143 116 83 118
Southeast and Cape MA 66 69 57 43 38 68
Western MA 81 48 55 46 32 33
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Appendix F: Mental Health Consultation Services Grant Information

Mid-year Data Comparison:
(July to December)
FY2012 Mental Health Consultation Grant & FY2013 Mental Health Interim Grant

A. Contextual Information

Rscal Year Grant Funds Number of Grantees Coverage Area
2012 1,250,001 7" Satewide (regional grantees)
2013 1,250,000 6 Satewide (regional grantees)
B. Children Referred, Receiving Services, and Waiting for Services
New New Number of Total
Children Children New Children Children Number of
Referred for Receiving Referred but Not Continuingto Children
Rscal Year Services Services Receiving Services Receive Services Served
2012 448 371 109" 854 1,225
2013 573 499 55 734 | 1,250

C Qassrooms Served, Children Impacted, and Number of Consultation Hours Received

Number of
Qassrooms/ Homes Estimated Number of Children Number of Consultation
Fiscal Year Receiving Consultation in Classrooms’ Homes Hours Received
2012 664 8,496 4,669
2013 673 10,694 6,120

D. Children Who Received On-site Consultation: Emotional/ Behavioral IssuesIdentified

From mid-year FY12 to mid-year FY13 the top five emotional/behavioral issues identified in children receiving
on-site consultation is asfollows. ( January 1, 2012 - December 31, 2012

Aggression (biting, hitting, etc.--peers and adults)

Peer relations/ social skills (difficulty taking turns, sharing, negotiating, social bullying)

Oppositional (defiant, disobedient)

Over activity/ Impulsivity (restless, uncontrolled)

Attention (inability to focus, follow directions)

" In Fr12 Two grantees conducted servicesin Region 1 during the first two quartersof FY12.

151 (hildren referred but not receiving services are children whose services are in process and will be served within two weeks (delay in service may be due
to appointment scheduling, paperwork completion, etc.). FY12 grantees are also asked to report children on their agency’s waiting list for grant services. Data
collected in November and December, 2011 showed 25 children waiting more than two weeks to receive services.
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Appendix G: Languages Sooken of Children Receiving EECFinancial Assistance

EECserves thousands of children whose primary language is not English. Flease see the break down below.

(Data as of January 22, 2013)

Language Number of Children
American Sign Language User 3
Ambharic 3
Arabic 55
Armenian 8
Cantonese 15
Chinese 363
Croatian 18
English 32605
French 187
German 0
Haitian Creole 48
Italian 2
Japanese 0
Laotian 3
Polish 3
Portuguese 644
Russian 27
Serbian-Cyrillic 0
Slovenian 4
Spanish 4718
Tagalog 1
Vietnamese 11
Other non specified 1040
Grand Total 39758

644

392

48 1359

Primary Languages of Children Served by EEC

®m English

W Spanish

m Southeast Asia
W Portuguese

M Haitian Creole
m Other
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Appendix H: Early Childhood Educators (ECE) Scholarship Program Demographics

Early (hildhood Educators (BCE) Scholarship Program Demographics

More than 2,300 educators applied for the 2012-2013 ECE Stholarship. EECreceived 1,569 applications from the
Orfice of Sudent Anancial Assistance (OSFA). OSFA approves applicationsfirst and then submitsthose that are
approved to EECfor work verification. EEC approved 97% of scholarship applicants. BEEC approved recordsincude
365 students from Eastern Nazarene Gollege. The degree program at Eastern Nazarene College is currently under
investigation with the Department of Higher Education, OSFA has held payments to Eastern Nazarene Gollege
during thisinvestigation.

EECdenies educatorsif their application does not meet the employment qualifications of the program. The ECE
Scholarship requires applicantsto be working in an EEClicensed or license-exempt program as an educator or a
provider.

The demand for the BOE Scholarship has grown with each year. In FY2012 BEECutilized $1M from the Race To The
Top Early Learning Challenge Grant to support a deficiency in scholarship fundsfor the Soring and Summer 2012
semesters.

Fiscal Appropriati BCE Scholarship Applicants MA IHEs
Year on
2013 $3.2M 1,190 applicants approved by EEC 33%attending publicingtitution
63%attending private institution
4% institution not indicated on BEECfile

2012 $3.2M 1,004 applicants approved by BEC 59%attending publicingtitution
41%attending private ingtitution
2011 $3.2M 860 applicants approved by BEC 59%attending public institution
41%attending private ingtitution
2010 $3.2M 857 applicants approved by BEC 58%attending publicinstitution
42% attending private ingtitution
2009 $4M 1018 applicants approved by EEC 57%attending publicingtitution
907 scholarship recipients 43%attending private ingtitution
2008 $4M 980 applicants approved by EEC 54%attending publicinstitution
814 scholarship recipients 46%attending private ingtitution
2007 $4M 743 applicants approved by BEC 55%attending publicinstitution
671 scholarship recipients 45% attending private ingtitution
2006 $1M 614 applicants approved by EEC 59%attending publicingtitution
372 scholarship recipients 41%attending private ingtitution
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Appendix I: Professional Development Opportunities

FY2013 BEPS Professional Development Course Catalogue

Thisdataisfrom EECs
Educator and Provider
Support granteeswho are
required to provide for-credit
professional development

opportunities across the
state. The BPSgrantees will
be supporting nearly 300
continuing education or
college courses between JLuly
1, 2012 and June 30, 2013.

Statewide: Number of Professional Development Opportunities by Area of
Alignment

The charts are a breakdown

of the professional QRIS MA Preschool  Infant Toddler
development opportunities Regulatlons Curriculum  Guidelines  Guidelines
provided through the EPS Frameworks

grant.

Statewide: FY2013 Number of Professional Development Opportunitiesby
Core Competency Area

Professionalism and Leadership 39
Program Planning and Development 81
Observation, Assessment, and Document 84
Learning Environments and Implentening.. 127
Health, Safety, and Nutrition 37
Partnering with Families and Communities 88
Guiding and Interacting with Children and.. 96

Understanding Growth and Development 110

T T T T T T 1

0 20 40 60 80 100 120 140

Statewide: FY2013 Number of Professional Development Opportunities by
Focus Area

Inclusion 69

AntiBias 61
Social Emotional 73
At Risk Children 64

Literacy 50
Numeracy 24
STEM 27
Accreditation 41
Directors 19
Leadership 25
ELL 63
Special Education 58
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Appendix J FY2013 Educator and Provider Support Grant

FY2013 Educator and Provider Support Grant
Monthly Data Report: Satewide Aggregate July — December 2012

= The unduplicated number of educators who completed an individual professional development plan for
the first time or updated an existing plan.

Number of Educators
Completed NEW IPDF 654
Updated EXISTING IPDF 263
TOTAL 917
300 Number of Individualized Professional Development Plans Completed
by EPS Region July - December2012 243
250 -
200 -
150 -
100 -
64
55
so 4 38 * -
B B LK K
0 0
0 T T T S T T T
Region 1 Region 2 Region 3 Region 5 Region 6 Statewide
m#New Plans  w # Updated Existing

% Professional development goal(s) identified by educatorsinduded above. Educators may have more than
one goal and be induded in more than one category.

Professional Development Goal # of Educators % of Educators
Degree Attainment Total: 464 51%
Assodiates Degree 260 28%
Bachelors Degree 185 20%
Masters Degree 19 2%
QOredential/ Certificate Attainment Total: (college level) 122 13%
Child Development Associate (CDA) 92 10%
Infant/ Toddler Certificate 8 1%
Shool Age Certificate 13 1%
Administrator Certificate 6 1%
Other Certificate 3 0%
BEC Certification Total: 227 25%
Teacher Certification 58 6%
Lead Teacher Certification 122 13%
Director | Certification 33 4%
Director Il Certification 14 2%
Specific Core Competency Area: 174 19%
Other Goal: 26 3%
TOTAL 1,013
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Number of Educator Individual Professional Development Plan Identified
Goals by EPS Region
80 -
w 70
S
©
S 60 -
o
w
s
5 50 -
£
£
2 40 -
30 -
20 -
10 -
0
Region 1 Region 2 Region 3 Region 5 Region 6
u Other ' 0 ' 2 ' 2 2 0
u Core Competency 0 8 21 32 0
B EEC Certification 10 10 7 16 2
B Other Certificate/ Credential 11 1 i 7 0
HCDA 21 0 9 11 8
B Master's Degree 0 0 6 1 0
B Bachelor's Degree 1 11 5 6 16
B Associate's Degree 11 9 12 1 25
The number of educators who have met a professional devel | between July and December 2012; the chart below
includes all educators who have completed an IPDP over the life of the EPSgrant, FY2010 — FY2013.
Professional Development Goal MET # of Educators
Degree Attainment Total: 13
Associates Degree 7
Bachelors Degree 6
Masters Degree 0
QOredential/ Certificate Attainment Total: (i.e. college level certificate) 29
Child Development Associate (CDA) 29
Infant/ Toddler Certificate 0
Shool Age Certificate 0
Administrator Certificate 0
Other Certificate 0
EEC Certification Total: 71
Teacher Certification 53
Lead Teacher Certification 17
Director | Certification 0
Director Il Certification 1
Specific Core Competency Area: 18
Other Goal: 78
TOTAL 209
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= The number of professional development opportunities funded by the EPSgrant in part or full from July 2012

through December 2012 and the number of educators whom completed each.
Professional Development Opportunity # of # of Educators
Opportunities Completed
Individual College Course 53 109
Gohort Gollege Course 29 475
CEU Course 67 1,089
Developmental/ College Prep/ ABE ESOL Coursework 5 104
Information Sessions (i.e. QRS Professional Qualifications 36 359
Registry, or Accreditation non-credit opportunities)
Other Opportunities 16 128
Total 206 2,264

= EECdeveloped online courses offered through the Educator and Provider Qupport network between July

2012 and December 2012.

: # of Times # of
EECDeveloped Online Gourses:
For Gontinuing Education Units (CEUs) Offered Fducators
EEC Core Competencies 1 9
Infant and Toddler Guidelines Gourse 1 14
EECLanguage and Literacy 0 0
Preschool Learning Sandards and Guidelines 6 160
Foundations of the MAQRE 0 0

¢ The unduplicated number of providers/ programsthat completed a professional development plan for

the first time or updated an existing plan.

# of Providers/ Programs
Completed NEW Fan 126
Updated EXISTING Plan 167
TOTAL 293
Number of Provider/ Program Professional DevelopmentPlans
Completed by EPS Region
50 ~ 46
43
40 -
30 -~
19 - 19
20 A 16
10 4 5 6
2 0 1 o
0 . T T
Region 1 Region 2 Region 3 Region 5 Region 6 Statewide
M #New Plans W # Updated Existing
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= Professona development goal(s) identifiedby providers/ programs included above. Providers may have more than
one goal and be induded in more than one category.

Professional Development Goal # of Providers/ Programs % of Providers/ Programs
Accreditation Goal Total 920 31%
NAEYCTotal 69 77%
NAFROCTotal 21 23%
COA Tota 0 0%
QRIS Goal Total 214 73%
1. Level One 23 11%
2. Level Two 137 64%
3. Level Three 49 23%
4., Level Four 5 2%
Other Goal 12 4%
TOTAL 316
Program Professional Development Identified Goals
by EPS Region
40 -
E 35
§ 30
b=
g 25
-]
=
= 20
15
10 -
5
. 4=
Region 1 Region 2 Region 3 Region 5 Region &
'm Other 2 0 0 2 0
'mQRIS , 18 8 ' 21 [ 22 1
u COA Accreditation 0 4] 0 o] 0
m NAFCC Accreditation 1 1 | 2 1 1
' NAEYC Accreditation | 1 20 ‘ 0 ‘ 9 1

= The number of outreach activities conducted by the EPSPartnership to educators and providers/ programs by activity type.

Cutreach Activity Type # of Activities %of Activities
E-mail/ electronic communication for outreach purposes 4110 60%
Informational sessions 52 1%
Mailings 170 2%
Newsletters 78 1%
Phone calls for outreach purposes 1047 15%
Presentation at Meetings 112 2%
Other outreach activities 1295 19%
TOTAL 6864

= The#of providers/ programs who completed professional development supported by the BPSgrant by opportunity type.

Opportunity Type Number of Providers/ Programs
Accreditation Activities 185

QRISActivities 460

Other Opportunities 165
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The total number of educators and providers/ programsthat received coaching and mentoring support servicesthrough
the grant from July — December 2012 and the specific coaching and mentoring support servicesthat they have participated
in, educators and providers may participate in more than one coaching and mentoring opportunity.

Total Served
Number of Educators 2008
Number of Providers/ Programs 936
Goaching and Mentoring Activities # of Educators | %of # of Providers/ %of Providers/
Educators Programs Programs

Individual One on One Gaching and Mentoring 344 17% 200 21%
Academic Advising 653 33% 38 4%
Career Gounseling 511 25% 48 5%
(DA Advising 256 13% 57 6%
Group Goaching and Mentoring 929 46% 603 64%
PDF Implementation and Monitoring 469 23% 159 17%
Accreditation Consultation 280 14% 272 29%
QRSConsultation and Support 143 7% 415 44%
Professional Qualifications Registry Supports 85 4% 29 3%
Other Goaching and Mentoring Support Services 168 8% 14 1%

=  The number of providers/ programs who have met a professional development goal from July to December 2012; the
chart below indudes all providers/ programs who have completed a professional development goal over the life of the BPS
grant, FY2010 — FY2013.

Professional Development Goal # of Providers’ Programs
Acareditation Goal Total 209
NAEYCTotal 162
1. Enrollment/ Self Sudy 27
2. Application/ Self-Assessment 15
3.  Candidacy 32
4.  Meeting Program Sandards 21
5.  Accreditation/ Reaccreditation 67
NAFQCTotal 47
1. Enroliment/ Self-Sudy 28
2. Application 7
3.  Observation 2
4.  Decison 8
5.  Renewa 2
QOATota 0
1 Application/ Financial Agreement 0
2 Intake 0
3. SIf Sudy 0
4. SteVist 0
5.  Pre-Commission Review 0
6.  Accreditation Commission 0
7.  Fnal Accreditation Report 0
8. Accreditation/ Renewal 0
QRIS Goal Total 129
1. Level One 54
2. level Two 69
3. Level Three 6
4. level Four 0
Other Goal 0
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Educator/ Provider Support: Professional Development Goal Attainment by Educators

Monthly Report Question January - June 2012 July - December 2012 2012 Total

1.A. Number of Educators that Completed IPDP 996 917 1913
1.B. PD Goal: Degree Attainment Total 430 464 894
1.B. PD Goal: Associates Degree 220 260 480
1.B. PD Goal: Bachelors Degree 156 185 341
1.B. PD Goal: Masters Degree 46 19 65
1.B. PD Goal: Certificate/ Credential Total 199 122 321
1.B. PD Goal: CDA 177 92 269
1.B. PD Goal: Infant/Toddler Certificate 5 8 13
1.B. PD Goal: School Age Certificate 12 13 25
1.B. PD Goal: Administrator Certificate 1 6 7
1.B. PD Goal: Other Certificate 5 3 8
1.B. PD Goal: EEC Certification Total 205 227 432
1.B. PD Goal: Teacher Certification 59 58 117
1.B. PD Goal: Lead Teacher Certification 110 122 232
1.B. PD Goal: Director | Certification 44 33 77
1.B. PD Goal: Director |l Certification 5 14 19
1.B. PD Goal: Specific Core Competency Area 285 174 459
1.B. PD Goal: Other 39 26 65
1.B. PD GOAL CHECK 1158 1158
1.C. PD Goal MET: Degree Attainment Total 45 13 58
1.C. PD Goal MET: Associates Degree 42 7 49
1.C. PD Goal MET: Bachelors Degree 3 6 9
1.C. PD Goal MET: Masters Degree 2 0 2
1.C. PD Goal MET: Certificate/ Credential Total 28 29 57
1.C. PD Goal MET: CDA 36 29 65
1.C. PD Goal MET: Infant/Toddler Certificate 0 0 0
1.C. PD Goal MET: School Age Certificate 0 0 0
1.C. PD Goal MET: Administrator Certificate 0 0 0
1.C. PD Goal MET: Other Certificate 1 0 1
1.C. PD Goal MET: EEC Certification Total 35 7 106
1.C. PD Goal MET: Teacher Certification 9 53 62
1.C. PD Goal MET: Lead Teacher Certification 25 17 42
1.C. PD Goal MET: Director | Certification 3 0 3
1.C. PD Goal MET: Director Il Certification 0 1 1
1.C. PD Goal MET: Specific Core Competency Area 24 18 42
1.C. PD Goal MET: Other 46 78 124
2. PD Opportunity: Cohort College Course 69 29 98
2. PD Opportunity: Individual College Course 128 53 181
2. PD Opportunity: CEU Course 99 67 166
2. PD Opportunity: Developmental Course 15 5 20
2. PD Opportunity: Information Session 137 36 173
2. PD Opportunity: Other 48 16 64
2. PD Opportunity: Total Opportunities 494 494
3. Number of Educators: Individual College Course 276 109 385
3. Number of Educators: Cohort College Course 768 475 1243
3. Number of Educators: CEU Course 2159 1089 3248
3. Number of Educators: Coaching & Mentoring Services 650 104 754
3. Number of Educators: Other 392 359 751
3. Number of Educators: Total 4245 128 4373
4.A. Number of Providers that Completed a Plan 255 293 548
4.B. PD Goal: Considering Accreditation 36 | N/A 36
4.B. PD Goal: Accreditation 167 90 257
4.B. PD Goal: NAEYC Accreditation 70 69 139
4.B. PD Goal: NAEYC Accreditation: Enroliment 16 | N/A 16
4.B. PD Goal: NAEYC Accreditation: Application 9 | NA 9
4.B. PD Goal: NAEYC Accreditation: Candidacy 2 | NA 2
4.B. PD Goal: NAEYC Accreditation: Meeting Standards 17 | N/A 17
4.B. PD Goal: NAEYC Accreditation: Reaccreditation 44 | N/A 44
4.B. PD Goal: NAFCC Accreditation 96 21 117
4.B. PD Goal: NAFCC Accreditation: Enroliment 100 | N/A 100
4.B. PD Goal: NAFCC Accreditation: Application 0 | NA 0
4.B. PD Goal: NAFCC Accreditation: Observation 1 | NA 1
4.B. PD Goal: NAFCC Accreditation: Decision 0 | NA 0
4.B. PD Goal: NAFCC Accreditation: Renewal 1 | NA 1
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Monthly Report Question January - June 2012 July - December 2012 2012 Total

4.B. PD Goal: COA Accreditation 3 0 3
4.B. PD Goal: COA Accreditation: Application 1 | N/A 1
4.B. PD Goal: COA Accreditation: Intake 0 | NA 0
4.B. PD Goal: COA Accreditation: Self-Study 0 | NA 0
4.B. PD Goal: COA Accreditation: Site Visit 0 | NA 0
4.B. PD Goal: COA Accreditation: Pre-Commission Review 0 | NA 0
4.B. PD Goal: COA Accreditation: Accreditation Commission 0 | NA 0
4.B. PD Goal: COA Accreditation: Final Report 2 | NA 2
4.B. PD Goal: COA Accreditation: Renewal 0 | NA 0
4.B. PD Goal: Considering QRIS 13 | N/A 13
4.B. PD Goal: QRIS 130 214 344
4.B. PD Goal: QRIS: Level 1: Awareness 66 23 89
4.B. PD Goal: QRIS: Level 2: Emerging Practice 68 137 205
4.B. PD Goal: QRIS: Level 3: Focused Development 18 49 67
4.B. PD Goal: QRIS: Level 4: Full Integration 1 5 6
4.B. PD Goal: QRIS: Level 5: Best Practice 0 | NA 0
4.B. PD Goal: Other 13 12 25
4.C. PD Goal MET: Considering Accreditation 39 | NA 39
4.C. PD Goal MET: Accreditation 198 209 407
4.C. PD Goal MET: NAEYC Accreditation 115 162 277
4.C. PD Goal MET: NAEYC Accreditation: Enrollment 27 27 54
4.C. PD Goal MET: NAEYC Accreditation: Application 34 15 49
4.C. PD Goal MET: NAEYC Accreditation: Candidacy 18 32 50
4.C. PD Goal MET: NAEYC Accreditation: Meeting Standards 29 21 50
4.C. PD Goal MET: NAEYC Accreditation: Reaccreditation 51 67 118
4.C. PD Goal MET: NAFCC Accreditation 83 47 130
4.C. PD Goal MET: NAFCC Accreditation: Enrollment 69 28 97
4.C. PD Goal MET: NAFCC Accreditation: Application 5 7 12
4.C. PD Goal MET: NAFCC Accreditation: Observation 9 2 1
4.C. PD Goal MET: NAFCC Accreditation: Decision 12 8 20
4.C. PD Goal MET: NAFCC Accreditation: Renewal 5 2 7
4.C. PD Goal MET: COA Accreditation 0 0 0
4.C. PD Goal MET: COA Accreditation: Application 0 0 0
4.C. PD Goal MET: COA Accreditation: Intake 0 0 0
4.C. PD Goal MET: COA Accreditation: Self-Study 0 0 0
4.C. PD Goal MET: COA Accreditation: Site Visit 0 0 0
4.C. PD Goal MET: COA Accreditation: Pre-Commission Review 0 0 0
4.C. PD Goal MET: COA Accreditation: Accreditation Commission 0 0 0
4.C. PD Goal MET: COA Accreditation: Final Report 0 0 0
4.C. PD Goal MET: COA Accreditation: Renewal 0 0 0
4.C. PD Goal MET: Considering QRIS 4 | NJA 4
4.C. PD Goal MET: QRIS 98 129 227
4.C. PD Goal MET: QRIS: Level 1: Awareness 62 54 116
4.C. PD Goal MET: QRIS: Level 2: Emerging Practice 30 69 99
4.C. PD Goal MET: QRIS: Level 3: Focused Development 8 6 14
4.C. PD Goal MET: QRIS: Level 4: Full Integration 1 0 1
4.C. PD Goal MET: QRIS: Level 5: Best Practice 0 0 0
4.C. PD Goal MET: Other 2 0 2
5. Number of Providers: Accreditation Activities 161 185 346
5. Number of Providers: QRIS Activities 726 460 1186
5. Number of Providers: Coaching & Mentoring Services 502 | N/A 502
5. Number of Providers: Other Opportunities 128 165 293
5. Number of Providers: Total 1517 1517
6. Accreditation Fees: NAEYC: EPS Grant 37 18 55
6. Accreditation Fees: NAEYC: CCQ Amendment 50 2 52
6. Accreditation Fees: NAEYC: Total 87 20 107
6. Accreditation Fees: NAFCC: EPS Grant 3 4 7
6. Accreditation Fees: NAFCC: CCQ Amendment 28 4 32
6. Accreditation Fees: NAFCC: Total 31 8 39
6. Accreditation Fees: COA: EPS Grant 0 0 0
6. Accreditation Fees: COA: CCQ Amendment 0 0 0
7. Number of Educators: CDA Initial: EPS Grant 23 6 29
7. Number of Educators: CDA Initial: CCQ Amendment 55 13 68
7. Number of Educators: CDA Initial: Total 78 19 97
7. Number of Educators: CDA 2nd Setting: CCQ Amendment 2 0 2
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Monthly Report Question

January - June 2012

July - December 2012

2012 Total

7. Number of Educators: CDA 2nd Setting: Total 2 0 2
7. Number of Educators: CDA Renewal: EPS Grant 6 0 (]
7. Number of Educators: CDA Renewal: CCQ Amendment 10 9 19
7. Number of Educators: CDA Renewal: Total 16 9 25
8. MOUs: Number of Providers 31 58 89
8. MOUs: Number of Educators 294 297 591
9. Assessed for Coaching & Mentoring Needs: Educators 878 | N/A 878
9. Assessed for Coaching & Mentoring Needs: Providers 510 | N/A 510
9. Received Coaching & Mentoring Services: Educators 1838 2008 3846
9. Received Coaching & Mentoring Services: Providers 992 936 1928
10. Coaching & Mentoring: Educators: Individual 1074 344 1418
10. Coaching & Mentoring: Educators: Academic Advising 1163 653 1816
10. Coaching & Mentoring: Educators: Career Counseling 705 511 1216
10. Coaching & Mentoring: Educators: CDA Advising 320 256 576
10. Coaching & Mentoring: Educators: Group Coaching & Mentoring 1240 929 2169
10. Coaching & Mentoring: Educators: Plan Implementation &

Monitoring 688 469 1157
10. Coaching & Mentoring: Educators: Accreditation Consultation 982 280 1262
10. Coaching & Mentoring: Educators: QRIS Consultation & Support 803 143 946
10. Coaching & Mentoring: Educators: PQR Supports 160 85 245
10. Coaching & Mentoring: Educators: Other Support Services 402 168 570
10. Coaching & Mentoring: Providers: Individual 547 200 747
10. Coaching & Mentoring: Providers: Academic Advising 512 38 550
10. Coaching & Mentoring: Providers: Career Counseling 223 48 271
10. Coaching & Mentoring: Providers: CDA Advising 79 57 136
10. Coaching & Mentoring: Providers: Group Coaching & Mentoring 798 603 1401
10. Coaching & Mentoring: Providers: Plan Implementation &

Monitoring 233 159 392
10. Coaching & Mentoring: Providers: Accreditation Consultation 453 272 725
10. Coaching & Mentoring: Providers: QRIS Consultation & Support 736 415 1151
10. Coaching & Mentoring: Providers: PQR Supports 99 29 128
10. Coaching & Mentoring: Providers: Other Support Services 177 14 191
11. Outreach: Number of Activities: Newsletter 116 78 194
11. Outreach: Number of Activities: Mailing 129 170 299
11. Outreach: Number of Activities: E-Mail 5880 4110 9990
11. Outreach: Number of Activities: Informational Sessions 163 52 215
11. Outreach: Number of Activities: Presentation at Meetings 192 112 304
11. Outreach: Number of Activities: Other 1719 1295 3014
11. Outreach: Number of Activities: Total 7771 5817 13588
12. EEC Courses: Core Competencies: CEU Offerrings 4 1 5
12. EEC Courses: Core Competencies: CEU Educators 70 9 79
12. EEC Courses: Core Competencies: College Course Offerrings 1 0 1
12. EEC Courses: Core Competencies: College Course Educators 5 0 5
12. EEC Courses: Infant/T oddler Guidelines: CEU Offerrings 4 1 5
12. EEC Courses: Infant/T oddler Guidelines: CEU Educators 60 14 74
12. EEC Courses: Preschool Guidelines: CEU Offerrings 5 6 11
12. EEC Courses: Preschool Guidelines: CEU Educators 106 160 266
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Appendix K: Post Master’s Certificate in Early Education Research, Policy, and Practice

EECis delivering an innovative 12-credit post master’s certificate program that advances research, policy, leadership, and data-
driven practice in early education and care. The program is comprised of four courses: Leadership and Change; Advanced Child
Development and Early Learning; Early Childhood Policy; and Trandating Research into Practice. This program will be delivered
to three cohorts of 15 early educators from acrossthe state between 2012-2015. Participants will be provided funding to cover
the full cost of student tuition and fees, books, and a stipend. In addition, educators will be offered a wide range of support
services, including the development of an individualized professional development plan, academic and career advising,
mentoring, and individualized tutoring and academic supports. Top early education leaders locally and nationally will work
together with the educatorsin the post master’s certificate program to foster a powerful leadership network of connected
research, policy and practice leadersin the field. The 12 credits are fully transferable and will articulate into doctoral and
advanced graduate (CAGS EJS programs acrossthe state. Four partnerships have been initiated: UMass Amherst, UMass
Lowell, Salem Sate University, and Bms Gollege. The goal isto create a model that can be easily replicated in order to cultivate
anew generation of leaders who will create centers of excellence in early education and care programs across Massachusetts,
ultimately promoting positive outcomes for children and families. The PMCwill include 3 cohorts of educators (15 educators
each) supported in full by BEEC. One hundred and thirty-four educators started the application process of those that applied 50
applications were able to be removed and included for selection of 15 educatorsfor the first cohort. Bigible applicants have the
ability to apply for future EECfunded cohorts. In the selection process of the 15 candidates for Gohort 1 EECmade concerted
effortsto balance the participants by region, setting type, and ethnicity. The dataincluded in the preceding chartsisof the
applicants whose applications were ultimately eligible for review and those that were ultimately selected to participate.

Cohort 1: Bigible Applicants Cohort 1: Selected Applicants
Applicants By BEECRegion # of Applicants % of Applicants # of Applicants % of Applicants
Region 1 7 14% 4 27%
Region 2 11 22% 3 20%
Region 3 4 8% 1 7%
Region 5 9 18% 3 20%
Region 6 19 38% 4 27%
Total 50 100% 15 100%
Cohort 1: Bigible Applicants Cohort 1: Selected Applicants
By Gender # of Applicants % of Applicants # of Applicants % of Applicants
Female 48 96% 14 93%
Male 2 4% 1 7%
Total 50 100% 15 100%
Cohort 1: Bigible Applicants Cohort 1: Selected Applicants
By Race # of Applicants % of Applicants ~ # of Applicants % of Applicants
Asian or Padific Idander 1 2% 1 7%
Black (Not of Hispanic Origin) 7 14% 3 20%
Hispanic 2 4% 2 13%
Multi-racial/multi-ethnic 1 2% 0 0%
Not Provided 8 16% 2 13%
White (Not of Hispanic Origin) 31 62% 7 47%
Total 50 100% 15 100%
Cohort 1: Bigible Applicants Cohort 1: Selected Applicants
By Program Type # of Applicants % of Applicants # of Applicants % of Applicants
After Shool 2 4% 1 7%
Early Intervention 3 6% 1 7%
Family Child Care 5 10% 2 13%
Group Child Care 27 54% 6 40%
Head Sart 3 6% 2 13%
Public Shool 10 20% 3 20%
Total 50 100% 15 100%
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Appendix L: Professional Qualifications Registry Data

PQR (January 2013)

PQR Status by BEECRegion Report ( 1/2/2013)

Central MA

Metro Boston
Northeast
Southeast and Cape
Western MA
Outside MA or 2P
Error
Total

8567
4967
8129
7542
4495
1005

39550

3594 638
2214 411
3202 608
2789 486
1537 286
422 112
15442 2858

2144
944
1660
1555
1153
1415

9735

| Adive | Bxpired | Pending: Registration not Finished | Pending: Staff Listed by Administrator
4845 1684 317 864 7710

14943
8536
13599
12372
7471
2954

67585

Educatorsin PQR by Region

4 JAN 2013

2,480

m Blank

m Western Mass

W Southeast and Cape
® Northeast

m Metro Boston

B Metrowest

m Central

Educatorsin PQR by Program Type

4JAN 2013

1643,599 612

M Early Intervention
mFCC

M FCCSystem
mGCC

M Head Start

H Public School PS
BR&P

1 School Age

i Other

Educatorsin PQR

Highlest Level of Education Attained

4 JAN 2013

2,969 2

B Some High School
® High School Graduate

1,052 mVocational

HGED

mCDA

m Some College

W Associate's Degree
w Bachelor's Degree
" Graduate

m Blank
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Appendix M: Family Support, Access, and Affordability Project Details

I.  Increasing Accessto Early Childhood Servicesto Families Seeking Financial Assistance

Caseload by age group, program setting and child care account:

FY2012-2013 Caseload by Child Care Account
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FY2012-2013 Caseload by Age Group
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FY2012-2013 Caseload by Program Setting

FY2012-2013 Caseload by Program Setting
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Appendix N: Communications Project Details

Legidative Briefings
2/22: Wheelock legidative informational session on advancing early childhood education in MA (Sate
House) — Commissioner Killins provided a briefing on BEEC's accomplishmentsin FY11 and prioritiesfor FY12.

2/23: Ways and Means budget hearing— GCommissioner Killins provided a briefingon BEECs
accomplishmentsin FY11 and prioritiesfor FY12, that included fully implementing QRSand the Early
Childhood Information System (EAS), evaluating and measuring child growth, and de-coupling access to
services from parental work status

3/1: EECAdvisory/Legidative subgroup — BEECconducted a briefing at the state house on the
Massachusetts Kindergarten Entry Assessment pilot; Sen. Gark and Chair Peisch attended

4/26: Brain Building in Progress day at the Sate House— EECpartnered with lead agencies the United
Way of Massachusetts Bay and Merrimack Valley, and Early Education for All to host a Brain Building in
Progress day at the Sate House, as part of the Governor’s declaration of Brain Building in Progress week in the
Gommonwealth during the national Week of the Young Child. This event wasintended to raise legidative
awareness of the importance and value of early education and care among young children and towards the
future prosperity of the Commonwealth. Participating legislators and state leaders engaged with children
from the Associated Early Education and Care program, by reading and interacting with them in a positive,
meaningful way. Attendeesincluded Lt. Governor Tim Murray, Education Secretary Paul Reville, EECBoard
Chair D Chedloff, Senator Katherine Qark, Representative Alice Peisch, Representative Alice Wolf,
Representative Paul Brodeur, Representative Hizabeth Poirier, Representative Geraldine Greedon,
Representative Geoffrey Diehl, and staff from the offices of Senator DiDominico, Rep. Khan, and Rep. Galvin.

6/7: EECAdvisory Qoundil/ Legisiators subgroup meeting -- EECconducted a briefing at the state house on
the Peer Assistance and Coaching project

9-14-2012: Worcester Area Assodiation for the Education of Young Children (WAAEYCQ) Annual Legidative
Breakfast — Commissioner Killinsbriefed the Worcester arealegidative delegation and early education and
care providers on the state’s Brain Building in Progress communicationsinitiative and why quality mattersin
early education and care

12/13: EECAdvisory Qoundil legisiative subgroup meeting — EECconducted a briefing at the state house on
the FY14 budget and Sandards Alignment

Legidative Meetings Events
1/17/12: Early Learning Challenge celebration at Sate House
1/30: Rep. Wolf and Cambridge Mayor’s Commission on Early Childhood
1/31: Soeaker Deleo, Rep. Durant
2/10: Chair Peisch
2/14: MADCA Annual Advocacy Day at Sate House
2/21: Meeting with Senator Sonia Chang-Diaz, Chair, Senate Committee on Education
2/22: Wheelock legidative informational session on advancing early childhood education in MA (Sate House)
2/23: Ways and Means budget hearing
2/27: Rep. Lewisre: afterschool program accessibility issue
2/28: Yeaker Pro Tempore Haddad re: B Cand budget
2/28: Snate President Murray re: HCand funding plans
3/1: EEC Advisory — Legidative subgroup (Sen. Qark and Chair Peisch attended)
3/7: Chairman Sephen Brewer
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3/16: Barre Public Shools Visit with Senator Brewer, Quabbin Superintendent, and Quabbin School
Committee Members

4/3: Rep. Linda Dorcena-Forry

4/19: Rep. Peisch, Sen. Chang-Diaz, Sen. Tarr

4/26: Brain Buildingin Progress day at the Sate House

5/14: Early Learning Challenge Sate Agency Retreat (Speaker Pro Tempore Patricia Haddad, and Rep Alice
Peisch —House Chair, bint Committee on Education, attended)

6/7: BEEC Advisory Gouncil — Sate Associations and Legidators subgroup meeting at the Sate House

6/13: Monthly meeting with Chair Alice Peisch (Carmel Qullivan, General Counsel, attended)

8/13: Commissioner Killins met with Representative Alice Peisch

9/6: Meeting with SHU 509 on Card Authorization

9/12: Commissioner Killins met with Senator Sonia Chang-Diaz and Representative Alice Peisch
9-14-2012: Commissioner Killins on Brain Building in Progress, Why Quality Gountsat the WAAEYC Annual
Legislative Breakfast

9/26: EECmet with Representative Lewis about program accessibility

9/28: BEEC Advisory Gouncil meeting (Sen. Qark’s office and Education Gommittee staff attended)

10/15: Commissioner Killins met with Representative Alice Peisch

10-17: Presented at Representative’s Sannicandro’s Early Literacy Event at the Fittaway Shool in Ashland.
10/24: RITT-BLCFall Retreat, Chair Peisch participated

11/2: “Wee Read PJNight” at the Berkshire Museum in Fittsfield with Rep. Farley Bouvier, Sen. Downing
12/13: EEC Advisory Council legislative subgroup meeting, Sate House

1/9: Post Partum Depression Commission meeting (Rep. Hlen Sory)

1/10: Rep. Alice Peisch, House Chair, boint Committee on Education

Other Legislative BEvents Held

Wheelock Qollege Legislative Information Sessions

A series of legidative informational sessions on policy topics connected to issues that impact the lives of
children and familiesin the Commonwealth are being held at the Sate House in support by Wheelock College
Government and External Affairs Department in partnership with Representative Kay Khan, House Chair, Jbint
Committee on Children, Families and Persons with Disabilities. On February 22, 2012, Wheelock Gollege and BEEC
held a session on “Advancing Early Childhood Education in Massachusetts’. At this session, Commissioner Killins
discussed the state’s plans for supporting improved child outcomes and educator practice through screening,
assessment and the Quality Rating and Improvement System (QRS. Approximately 20 legidative staff attended
the session, incdluding staff from the Education Committee.

Massachusetts Reading Conference
At the 43 annual Massachusetts Reading Association Conference held in Surbridge, MA, Commissioner Killins
wasthe key note speaker at the Legislative breakfast to an audience of reading educators and those interested in
all aspects of teaching and learning . Commissioner Killins' introduction by Evelyn Wall from the MRA’s
Governmental Relations Board was met with applause in relation to her role in securing the Race to the Top’s Early
Learning Challenge Grant. After the Legidative breakfast and before the Conference keynote speaker in the Grand
Ballroom, Oynthia Hzzo from the MRA's Governmental Relation Board introduced Commissioner Killinsto the
conference participants asthe winner of the 2012 MRA Reading Advocate Award Recipient. Ms. Rzzo highlighted
the Commissioner’s accomplishments at the Department of Early Education and Care and itsimpact on the lives of
children in the Commonwealth. She also presented the Commissioner with a plaque commemorating the award.
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Early Learning Challenge Grant - Interagency Planning Retreat

On May 14, 2012, to advance strong partnerships across these multiple domains, BEEC, aslead agent for the
Commonwealth’s Race to the Top — Early Learning Challenge (RTTT-ELC) grant, hosted a one day retreat for
participating state agencies on “Fulfilling the Promise: Building Srong Inter-Agency Partnershipsfor the Success of
Young Children.” Thisretreat served to engage state leadership and initiate planning and a decision-making
processfor action. Delegations from 16 state agencies attended with over 55 leaders participating, including
legislative representatives, the Secretary of Education, Executive Directors, and Gommissioners as well astop key
managers whose roles are central to the implementation of the state’s Early Learning Plan. Substantive source
materialsincluding a summary of the grant, research on brain and child development, effective education and care
system building and collaboration were provided to retreat participants. The retreat wasthe first in what will be a
series of RTTT-HLGOG planning events to build upon existing and reinforce new inter-agency partnerships needed to
ensure Massachusetts meets grant performance goals.

Patrick-Murray Administration Proclaims November to be Family Literacy Month

The Patrick-Murray Administration has proclaimed November 2012 to be the Commonwealth's 16th annual
Family Literacy Month in recognition of the pivotal role that parents and family members play in the educational
success of their children. In celebration of Family Literacy Month, communities across the state will host activities
throughout November in support of literacy, lifelong learning, and family-well being. Education Secretary Paul
Reville and Deputy Education Gommissioner Alan Ingram kicked off the activities by joining legislative leaders and
local officialsto visit the Intergenerational Literacy Program at the John Siber Early Learning Center in Chelseaon
November 1. Commissioner Killins participated in the Berkshire Gounty's family literacy pajama night at the
Berkshire Museum in Attsfield on November 2. The "WeeRead Pajama Party" washeld from 6:00 to 9:00 p.m. at
the Berkshire Museum and promoted community and family engagement in early literacy development.
Participants included Fittsfield Mayor Dan Bianchi, Rep. Farley Bouvier, Sen. Downing, and Police Chief Mike Wynn.

Other Communications:

Media Articles
2/21 —“Looking ahead, preschools add tech to the curriculum” Boston Globe (Michael Farrell, reporter)

2/21 —Touch 106.1 AM interview highlighting Early Education and Care in the Commonwealth and diversity in
the Commonwealth

2/23 — WWLP/ (h.22 Sringfield “Dunbar center partnerswith YMCA” (Hysia Rodriguez, reporter)
2/28 —“Murray vists Salem Community Child Care Program” Boston Globe (Justin Rice, reporter)

3/1 —“Massachusetts awards over $950,000 to Educational Assessment Program.” Northeast public radio
(Lucas Willard)

3/1 —“Sarking a child’sinterest in science and technology” Boston Globe Editorial (JD Chedoff, author)
3/7 —“Early childhood education program approved.” Berkshire Eagle (lenn Smith, reporter)

3/20 —“Day care service model at risk” (Op-Ed) Worcester Telegram

3/30 —“Early Ed and Care Commissioner Killins visits Quabbin District” The Gardner News

4/25 - Program instillsin tots alove of books — Berkshire Eagle (Jenn Smith)

5/17 — Boston Globe OpEd: The Economic Case for Early Education by Senator Katherine Qark

5/18 - Boston Globe OpEd: Massachusettsis the education state, for now By Jm Syuires

5/29 - BAM Radio discussion on “But | Don’t Know Anything About STEM” (Commissioner Killins participated);
Interview islive on BAM and featured on the Educators Channel:
http://www.bamradionetwork.com/index.php?ltemid=65&id=35&|ayout=blog&option=com_content&view=c

ategory
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6/15 — Boston Globe: In Mass., signs of employment growth, Child care business bounces back as parents
return to work

6/21 - Chicopee Register- Arbors Kids executive director Shad Hanrahan receives Bxceptional Leader state
award

6/21: “Fight ummer Brain Drain” — NEON Morning Show (Gommissioner Killinswasinterviewed on the
importance of ummer Learning Opportunities)

8/20: “Reprogramming children’s brains for school after spending along summer away from the classroom”
(NECN Morning Show interview segment)

Bloomberg EDU radio interview on the importance of early education and care, posted online at
http://www.bloomberg.com/radio/

Press Releases
4/26 — Press Release on Brain Building in Progress/ Week of the Young Child
5/7 — Press Release on Museum/Library partnership with Boston Children’s Museum

6/5 -- Patrick-Murray Administration Announces Early Education and Care Exceptional Educator and
Instructional Leader Awards

8/1: Press Release: “Patrick-Murray Administration Offers New Toolsto Support Children and Familiesin Early
Literacy Development”

9/14: Press Release “ GOVERNOR PATRCK SGNSLEGIS ATION GIVING FAMILY CHILD CARE PROVIDERS
RESOURCES TO DELIVERHIGH QUALITY EDUCATIONAL OPPORTUNITIESFOR OUR YOUNGEST ATIZENS

9/26: GOVERNORPATRCOK SGNSLEGIS ATION TO HELP OLOSE ACHIEVEMENT GAPSIN READING AND GET ALL
STUDENTSTO PROAGBENCY BY GRADE 3

10/3: PATRGK-MURRAY ADMINISTRATION HOSTS HRST ANNUAL FATHERHOOD LEADERSHIP SUMMIT

10/10: Patrick-Murray Administration Announces Public/Private Partnership to SQupport Early Literacy
Programs for Families

10/12: Patrick-Murray Administration Awards $1 Million in Grantsto Srengthen Goordination Between Pre-K
Through 3rd Grade Education and Improve Child and Family Outcomes

10/31: Patrick-Murray Administration Proclaims November to be Family Literacy Month

Regional Provider Meetings

Regional Provider meetings were held during the month of April. Topics on the agenda included the Race to
the Top Grant, EECTransportation policy and training, EECgrants and Fayground Safety Training. The
trainings were held:

Western Massachusetts Office: April 19, 2012:

Central Massachusetts Office: April 26, 2012:
Northeast Office: April 25, 2012:

Southeast and Cape Office: April 24, 2012:
Metro Boston April 26, 2012:

BRC Board Meetings: The EECmonthly board meetings are held both in the EEC Gentral Office as well as various
locations across the state including Westfield Sate University (March 13, 2012), Bristol Community Gollege (May 8,
2012), and in Worcester (December 11, 2012). Agendas and meeting dates for these meetings can be found at:
http://www.mass.gov/ edu/ government/departments-and-boards/board-of -early-education-and-care/ eec-board-

meetings archived-eec-board-meeting-materials/
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Committees of the Board of Early Education and Care: (Fanning & Evaluation Committee, Policy & Research
Committee and Fscal Committee; and former Committees: Policy & Fiscal Committee, Research &
Communications Committee and Ad Hoc Committee on Board Operations). Agendas and meeting dates for these
meetings can be found at: http://www.mass.gov/ edu/ government/departments-and-boards/ board-of-early-

education-and-care/

Advisory Council Meetings: Meeting datesfor these meetings can be found at:
http://www.mass.gov/edu/ researchers/ early-education-and-care/ early-education-task-force-and-

presentations/ eec-advisory-council/fy2012-advisory-council-meeting-dates.html

EXPERTISE

MEETING DATE GROURS Meeting Topic(s)
Friday, January 13, 2012 Full Advisory UPK Alignment with QRS
10:00am-1:00pm Council Rate Reform/ Cost of Preparation
Friday, February 17, 2012 K-12 & Higher
10:00am-11:30am Education Massachusetts Kindergarten Entry Assessment (MKEA) Filot
Thursday, March 1, 2012 Sate Associations
10:00am-11:30am & Legislators Massachusetts Kindergarten Entry Assessment (MKEA) Pilot
Friday, March 30, 2012 Business/ Qvic & Massachusetts Kindergarten Entry Assessment (MKEA) Filot
10:00am-11:30am Gontract Relationship Transportation Working Group’s Recommendations to the EECBoard
Friday, April 20, 2012 Full Advisory Updates: QRISProcess and QRIS Framework
10:00am-1:00pm Goundil Transportation Working Group
Peer Assistance and Goaching (PAQ
Friday, May 11, 2012 K-12 & Higher . .
10:00am-11:30am Education Peer Assistance and Gaching (PAQ
Thursday, June 7, 2012 Sate Associations . .
10:00am-11:30am & Legislators Peer Assistance and Goaching (PAQ
Friday, June 15, 2012 Business/Qvic & . .
10:00am-11:30am Contradt Relationship | © Too" AsSistance and Gaching (PAQ
Friday, June 29, 2012 Full Advisory (hild Care Resource & Referral Agencies (CCR&Rs)
10:00am-1:00pm Council EECs Srategic Plan Review
Friday, September 28, 2012 Full Advisory Quality Rating and Improvement System (QRS Validation Sudy
10:00am-1:00pm Council Rate Reform
Friday, November 16, 2012 Business/Qvic& | ° [V 4Budget

10:00am-11:30am

Gontract Relationship

Sandards Alignment: Next Seps and Input Including STEM
Building an Infrastructure for Quality: Bond Bill Proposal

FY14 Budget

I:g_(:%lém_1 1 .rggaer;l 2012 Eﬁlﬁ;(l)-ri]gher Sandards Alignment: Next Sepsand Input Including STEM
' ' Building an Infrastructure for Quality: Bond Bill Proposal
Thursday, December 13, 2012 Sate Associations FY14 Budget
10:00am-11:30am & Legislators Sandards Alignment: Next Seps and Input Including STEM
. Governor’s Education Investment Plan
Friday, January 18, 2013 Full Advisory o o
10:00am-1:00pm Goundil Building an Infrastructure for Quality: Bond Bill Proposal

EECs Srategic Plan: Update and Input
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Appendix O: Reach Out and Read MidYear Report; Parent-Child Home Program Satistics

Parent-Child Home Program Status Statistics 2011-2012

876 Children Served

Completion % Attrition %
Program Completion rate 76.995% 23.005%
Verbal Interaction Simulus Materials (VISMs)
Average # of Books Average # of Toys Average # of Activities
Cifered Received = Cifered Received Cifered Received
Program 1 12.09 10.46 10.76 9.25 10.45 9.5
Program 2 12.86 12.3 10.64 10.09 10.62 9.46
Total # of booksreceived 7075
Total # of toysreceived 5980
Total # of activities received 5829
Primary Lanquage Spoken in Child's Household Percent
African 1.88%
Arabic 1.51%
Cambodian 1.88%
Cape Verdean Creale 0.25%
Chinese 1.01%
English 47.74%
Fars 0.13%
French 0.25%
Haitian-Crecle 3.14%
Indian 0.13%
Italian 0.25%
Multilingual 0.25%
Other 8.92%
Portuguese 2.39%
Russian 0.50%
Spanish 27.89%
Tagalog 0.75%
Vietnamese 1.13%
Child's Native Languace Fercent
African 1.88%
Arabic 1.51%
Cambodian 1.88%
Cape Verdean Creale 0.25%
Chinese 1.01%
English 46.23%
Fars 0.13%
French 0.25%
Haitian-Crecle 3.39%
Indian 0.50%
Italian 0.13%
Other 8.92%
Portuguese 2.39%
Russian 0.50%
Spanish 29.15%
Tagalog 0.75%
Vietnamese 1.13%
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Child's Race/ Bhnicity
American-Indian or Alaskan Native

Asian, Non-Hispanic

Bi-Racial or Multi-Racial

Black/ African American, Non-Hispanic
Spanish/ Hispanic/ Latino of any race

White, Non-Hispanic (Includes European, Middle Eastern, & North African origins)

Family or Frogram Child Receiving Government Aid
None
Child care subsidy
Food stamps
Medical
None
Other
Public housing/ Section 8
Sacial Security (SEl, €ED)
TANF
Unemployment
wiC

Currently Receiving Gther Early Childhood and Education Services
Center-based child care

Early Head Start
Family child care
Head Start

None

Other

Private pre-school
Public pre-schoal
Relative care

Family Income Distribution*
Under $10,000

$10,001-$20,000
$20,001-$30,000
$30,001-$40,000
More than $40,000
* Rgporting of annual earned incomes

Race/ Bhnicit
American-Indian or Alaskan Native

Asian, Non-Hispanic

Bi-Racial or Multi-Racial

Black/ African American, Non-Hispanic
Spanish/ Hispanic/ Latino of any race

White, Non-Hispanic (Includes European, Middle Eastern, & North African origins)

Relation to Child
Father

Foster Farent
Crandfather
Grandmother
Mother

Other

Percent
0.13%

10.93%
8.54%

13.57%
35.05%
31.78%

Percent
0.38%
4.27%
36.56%
46.11%
10.43%
3.64%
16.96%
7.66%
10.43%
0.75%
49.87%

Percent
4.15%
1.76%
4.52%
1.51%
51.76%
5.90%
0.50%
0.75%
2.64%

Percent
29.02%
31.41%
15.96%
9.17%
14.45%

Percent
0.27%
11.54%
1.51%
13.58%
35.40%
37.62%

Percent
23.34%
0.27%
0.09%
1.42%
74.00%
0.89%
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Child's Gender
Female
Male

Ace
21-25
26-30
31-39
40-49
50-59
60+
Under 21

Marital Status
Common-law Marriage
Married

Never Married
Separated/ Divorced
Widowed

Parental Self-ldentification
As a Single Parent
As a Teen Farent

High School Craduate Frior to Entering The Froogram
Yes
No

Level of Schooling Completed in U.S.
College +

Four-year college degree

HS+ some college or trade school
HS Craduate or some equivalent
Lessthan 3rd grade

Lessthan Sth grade

Received GED

Some HS, didn't finish

Two-year college degree

Level of Schooling Completed outside U.ES.
College +

Four-year college degree

HS+ some college or trade school

HS Craduate or some equivalent

Lessthan 3rd grade

Lessthan Sth grade

Received GED

Some HS, didn't finish

Two-year college degree

Employment Information
Full-time

Not currently employed
Part-time

Percent
47 .49%
52.51%

Percent
9.05%

21.38%
44.63%
19.88%
2.40%
1.42%
1.24%

Percent
3.28%
54.21%
34.34%
7.36%
0.35%

Percent
36.38%
8.70%

Percent
73.47%
26.53%

Percent
4.44%
4.44%
14.02%
14.29%
0.44%
1.69%
5.41%
7.99%
417%

Percent
4.53%
3.99%
5.15%
17.92%
2.40%
9.49%
0.18%
7.36%
2.04%

Percent
27.77%
55.55%
16.68%
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Reach Out and Read — FY13 Mid-Year Report (Jduly 1 - December 31, 2012)

Required Services Updates

Implementation of ROR's evidence-based model that recognizes parents are their child’sfirst teacher and

promotes early literacy and school readiness in pediatric exam rooms by giving new, developmentally and

culturally appropriate children’s booksto children and advice to parents about the importance of reading

aloud.

¢ Please provide data about the number of parents and children served from July 1 — December 31st.
| know you presented information to the Board about RORin the high needs communities. While
all of your utilization numbers are important, highlighting the work of ROR in those high needs
communities will be helpful in thisreport aswell.

191,000 individual children were served by Reach Qut and Read practices during the Jdily 1,
December 31 2012 period. 126,000 of these were in high needs communities.

¢ Please share any outcomes during thisperiod related to the families who participated in ROR

Reach Out and Read research demonstrates increased reading aloud and increased
apprediation of this activity in families that participate in Reach Out and Read; however, specific
family outcomes are not available within the scope of our program.

Planning and implementation of two regional eventsto build on the foundation of the FY12ROR/BEEC
“Journey to Literacy” conferences;

Please provide attendance numbers, a description of participants and evaluation results from the
December 2012 conference. Please provide an update on planning for your second conference in FY13.

The fourth Jburney to Literacy (onference was held in Aittsfield on December 1, with approximately 95
registered attendees, primarily early childcare providers from the Berkshire Gounty area, but induding
participants from Qringfield and even the Gape. A copy of the Agenda is attached. Evaluation responses
were overwhelmingly positive, with several participants expressing appreciation for Commissioner Killins’
attendance.

We are considering locations for a late Spring conference in South Eastern MA.

Matching of not lessthan $1in private or corporate contributions for every $1in state grant funding that
supportsthe RORprogram;
Please provide status of matchingdollars.

Reach Qut and Read has raised more than $600,000 to date toward our match.

Through parental consent, providing families with an opportunity to be entered into the early childhood
information system, which will help link early childhood information with children’s successin learning
through third grade and provide families with opportunities and resources to help their children grow up
healthy and learning;

Please provide an update on use of the parental consent form. Include information about
opportunitiesand barriersrelated to this requirement.

The Reach Qut and Read Massachusetts (oordinators do not engage with participating Reach Qut and
Read medical providers about their specific dinical practices other than in relation to their implementation
of Reach Qut and Read; thus there is no opportunity for Gordinators to use the parental consent form.

Intentional collaboration with local Goordinated Family and Community Engagement grantees to develop
amore integrated approach to supporting children and families at the local level, which includes
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collaboratively educating families about the importance of a medical home and an appropriate schedule
of care for their children.

(onnection with the QRCE grantees has been made primarily through the Jburney to Literacy
(onferences, through which grantees were made aware of Reach Out and Read'’s services and the
participating practicesin their areas. Qur Regional Qoordinators frequently overlap with GFRCEgrantees
through their participation in community groups such asthe New Bedford Early Literacy Qonsortium, the
Cape Qod Early Literacy Consortium, the Attsfield Promise, and Reading Quccess by 4" Grade.

Promotion of the Srengthening Families Protective Factors, which are parental resilience, social
connections, knowledge of parenting and child development, concrete support in times of need, and
healthy social and emotional development in children. By building these protective factorsin families,
RORwill support family stabilization and optimal child development, which link to school readiness and
school success.

How are the Srengthening Families Protective Factors embedded in ROR?

The Protective Factors are explicitly indluded in the presentation on the Reach Qut and Read model
given at the Jburney to Literacy Gonferences. They are also implicitly incorporated in the anticpatory
guidance about sharing books with children that is given to parents by healthcare providers. For example,
the elements of reciprodity and joint attention that are hallmarks of a strong parent-child relationship are
components of reading aloud; attention to the developmental stagesin a child’s literacy development
increases a parent’s knowledge of child development.

Reach Out and Read grantee isrequired to incorporate the approved tagline for the Brain Building in
Progresscommunicationsinitiative on appropriate marketing and communications materials and
resources that are funded in whole or part through thisgrant. These materials and resources may
include, but are not limited to, the following: marketing products (e.g., flyers, brochures, pamphlets);
professional development products printed by the grantee (e.g., books/booklets, guides, course readers);
websites; and other products asdetermined by BEEC

Please provide some examples of how thistagline or the Brain Building in Progress has been
incorporated into your communications and products

The Brain Building In Progress logo was incorporated into the website
(httpz/ www.eventbrite.conv event/ 4333981054) and printed materials for the Jburney to Literacy
Qonference).

Please list the progress year to date of the RORFY ’13 activities below.

A

B

Cc

FY 13 Expansion Goal: Snce July 1, 2012 we have brought on 12 new program sites serving approximately
8000 children annually. Beven other program sites are in the training phase of the application process.
FY'13 Training Goal: Between July 1 and December 31, 2012, 187 providers were trained or re-trained
through Reach Qut and Read’s Online QVIE Course.

FY ’13 Quality Assurance Goal: In the period from July 1, 2012 through December 31, 2012, 44 formal
quality assurance visits were made. These statistics do not include the many additional informal program
Site support contacts made during this time period.

FY 13 Book Goal: We have distributed more than 230,000 books in the Commonwealth as of January 15,
2013.
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Appendix P: EECInvestments by Gty/ Town

. Massachuselts Early Education and Care Grants Across the State

+EEC Grants
Statewide Access Grants
*Coordinated Family and Community Engagment Grant {CFC) Serving (338) Towns
*Education and Support (EPS) Serving (351) Towns

*Head Start State Supplemental Serving (146) Towns

*Mental Health serving (351) Towns j
+/Program Ini ve Grants
*SAC Serving (17) Towns
°
*Universal Pre Kindergarten Serving (135) Towns -

*Quality Rating Impovement System Improvement Serving (217) Towns

<Entitlement Grants
*Early Childhood Special Education Allocation (ECSE) Serving {308) Towns

*Inclusive Preschool Learning Enviroments (IPLE) Serving {241) Towns
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APPENDIX Q: Summary of Board Votes and Discussion February 2012 —December 2012

DATE

POLICY ISSUE

VOTE

SUMMARY OF DISCUSSON AND VOTE TAKEN

February
14,2012

Annual Feport to the
Legislature — Vote

X

Commissioner Killins presented the Board with an overview of the Legislative Report, which represents a compilation of the multiple reporting
requirementsimposed by both EECs statute (G.L ¢. 15D) and budgetary line item language. She then highlighted some of the key initiatives advanced
in FY2012, including:
e  (hild Care Resource and Referral (OOR&R) Reform
Redefining Universal Pre-Kindergarten (UPK)
Race to the Top — Early Learning Challenge
Comprehensive Child Data System
Early Childhood Information System (BEQS): Accessto Parental Gonsent Forms at a Variety of Access Points
Alignment of Quality with a Rate Reform Initiative

Board members noted that the Report provides a good summary of the Department’s work.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Annual Legisiative Report for Fiscal
Year 2012, as presented and included in the Board materials of February 14, 2012, and authorizes the Department to submit the Annual Legislative
Report on itsbehalf. The motion passed unanimously.

FY13 Universal Pre-
Kindergarten (UPK)
Grant — Discussion
and Possible Vote

Jay Svanson, EECPolicy Analyst, presented the Board with a summary of the proposed changesto the UPKprogram for FY2013. He highlighted the
three policy objectives: (1) further alignment of UPKwith the Quality Rating and Improvement System (QRIS); (2) increase accessto UPKFunds; and
(8) increase the number of programs participatingin UPK Mr. Svanson reviewed the proposed criteria for the UPKgrant and then addressed a two-
tiered approach for allocating the FY13 funds. The first round will be limited to existing UPK providers, while a second round will focus on “new”
programsthat meet the policy objectives of the FY13 grant. In determining program fund allocations, EECis proposing a new funding formula
whereby funding will be limited up to a maximum of 5 “high needs children” per dassroom. Based on the number of existing UPK classrooms, EEC
estimatesthat the Department can provide fundsto existing programs to serve approximately 1,833 children, which equals $3,009 per child, per
classroom. In RFound Two, EECanticipatesthat there will be fundsto serve over 160 children in “new” UPK classrooms.

Board members asked for darification of some of the proposed criteria, such asthe program match requirement, whether programswith more than
one classroom may receive UPKfunds for each classroom or are programs capped at serving 5 high needs children, and how the Department
determined funding of five children per dassroom. Commissioner Killins responded that the program match will be flexible as programs piece
together fundsto serve high needs children; the match could be in-kind funds, diding fee scale, or a professonal development relationship, not just
cash. She confirmed that the grants are dassroom based, not program based; therefore, programs may apply for UPKfunding for asmany classes as
they have.

Board Member Scott-Chandler stated that she supports alignment with QRS however, she is challenged by the notion of “competitive salary” aswe
are not competitive in the field. She opined that we are tryingto fit thisinto abox and the field isnot ready. Board Member Childs commented that
there may be other waysto think about measuring the relative success of programs, such as staff satisfaction and staff retention. Board Member
Qraig O'Brien suggested that the compensation issue is better suited for the Department to address as opposed to the Board. Board Member
Villegas-Reimers added that the Advisory Goundil desired flexibility in thisarea

Board Member Villegas-Reimers suggested amendmentsto the UPK criteria as follows:
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DATE

POLICY ISSUE

VOTE

SUMMARY OF DISCUSSON AND VOTE TAKEN

A program must be at Level 3in QRSand 75%o0f teachers must have Bachelor’s degrees;

A program must demonstrate the practice of salary enhancement with UPKfunds over the past two years;

Teacher(s) with an early childhood or related Bachelor’s degree(s), must teach in the preschool dassroom;

These teacher(s) must have at least atwo year tenure at the program; and

The program must demonstrate that the new funding formulaisinsufficdent to meet the salary of the Bachelor'steacher(s) and that 100% of
the new formula will be dedicated to teachers’ salaries but will not exceed the program’s original grant.

Board Member Childs expressed her concern by including a salary or compensation requirement, EECis taking on arole that should be delegated to
the programs. Gommissioner Killinsresponded that this amendment could target programs demonstrating salary enhancement over the past two
years. If aprogram can demonstrate that it has used UPKfunding for educator stipends or other salary enhancement, it will not be harmed. Board
Member Sott-Chandler recommended removing compensation from the proposed UPK objectives until the Department and the Board figured it
out. Board Member Graig O'Brien pointed out that grantees have been warned for yearsthat changesto the UPKgrant were coming. This program
was not intended to cover salary adjustments. Commissioner Killins pointed out that the BASand PAStools, required at Level 3 of QRS address
salary and compensation and that an above average score on the BAS' PAScould substitute for the proposed requirement. Board Member Villegas-
Reimers asked whether thiswould be just for FY2013. Commissioner Killins replied that it could be implemented this year and the Department can
learn fromit to inform future years.

Board Member Washer Gish recommended that the Board “keep it simple”, noting that al the points made today are important and that she
supportswhere the Commissioner isleading asit dosely aligns UPKto QRISrequirements. She conduded that the Board needsto make sure isthe
criteria are dear and understandable for EECand the field.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s guidelines and policy
objectivesfor the use of Universal Pre-Kindergarten grantsin Fiscal Year 2013 as described in the February 14, 2012 Board presentation. The
guideline and policy objective that UPK programs “provide competitive compensation packagesfor lead teachers” isdeleted. The motion is
amended to allow existing UPK grantees with established UPK dassroomsto apply for level funding in FY2013, to be applied to existing educators
compensation only. Thisexemption isfor FY2013 only. In order to be eligible:

e  Aprogram must be a QRISLevel 3 program and 75% of their teachersmust have Bachelor’s degrees;
A program must demonstrate the practice of salary enhancement with UPK funds over the past two years;
The Bachelor’steacher(s), with the early childhood or related degree, must teach in the preschool classroom;
The teacher(s) implicated must have at least a two year tenure at the program; and
The program will be required to demonstrate that the new funding formula isinsufficient to meet the salary of the Bachelor's
teacher(s) and that 100 % of the new formula must be dedicated to teachers salaries

The motion passed by amajority vote. Board Member Huang was absent at the time of the vote.

Coordinated Family
and Community
Engagement
Network — Discussion

Gail DeRggi, BEEC Senior Policy Analyst, presented the Board with an overview of the Goordinated Family and Gommunity Engagement (CFCE) Network
and the FY2013 grant priorities. She noted that afocusfor FY13 will be Evidence-Based Literacy Models and that grantees will incorporate the use of
evidence-based, BEEG-approved early literacy models that ensure focus on home language development. Ms. DeHggi explained that the FY13 CFCE
Renewal grant will be level-funded, pending approval of the final state budget. Additionally, RTTT-B.Cgrant funds may be used to enhance the
implementation of evidence-based literacy models, provide training to support the implementation of the ASQ and ASQ-& and offer financial literacy
training for the CFCEgrantees.
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DATE

POLICY ISSUE

VOTE

SUMMARY OF DISCUSSON AND VOTE TAKEN

Chairperson Chesloff asked for the next step for the grant to move forward. Commissioner Killinsreplied that the RFRwill issue and noted that it does
not require a Board vote since the grant requirements are not changing.

Massachusetts
Kindergarten Entry
Assessment (MKEA)
Filot —Panel
Discussion

Commissioner Killins thanked Donna Traynham along with Associate Commissioner John Bynoe from the Department of Hementary and Secondary
Education (B for their leadership and partnership in the Massachusetts Kindergarten Entry Assessment (MKEA) Flot. She then explained that the
goal of the panel discussion isto walk through what the Department would like to accomplish in the MKEA. Panelistsinduded:

Dr. Jose Irizarry, MKEA Project Manager;

Qusan Zoll, Wheelock College; spedalizes in early childhood education, children'slanguage and literacy development;
M. Qaire Abrams, Lowell Public Schools, Assistant Superintendent for Qurriculum, Instruction and Assessment;
Terry O'Neill, Lowell Public Shools, District Qupport Soedalist for Early Childhood; and

Patricia Murphy-Painchaud, Lowell Public Shools, Early Childhood District Support Specialist

Commissioner Killins reviewed the five key areas of the RTTT-B.Cgrant: successful state systems, high quality, accountable programs, use of
standards, workforce support, and measures of progress. She explained that the goal is to provide all children with an opportunity to be screened,
whether they are in formal or informal environments. This project will impact 24 communitiesin 26 school districts, with 874 kindergarten teachers
and 1,700 students affected. Districts are now identifying their professional development needs, creating plans, identifying the need for substitutes,
attending webinarsthat offer the opportunity to experience the three approved screening tools, attending meetingsin each district as part of aPre-K
to Grade Three strategy and are thinking about which schools should be used to implement the project. She stated that EECislistening to the school
districts’ concerns and issues which focus on technology and that only two years’ worth of funding may be available. Commissioner Killins added that
the goal isto start some assessmentsin September. The panelistswere then asked to offer their perspectives.

The Board thanked the panel for sharing their perspectives and asked if the assessment tool is redundant and questioned whether teachers have the
time to be responsive to children and engage with parents who may not have the time to practice skills with their children at home. Panelists
responded that the district currently uses an on-line system with all data collection recorded on-line under a student portfolio. However, thisisatime
consuming process. The district is struggling with how to make thisreal for parents and to understand what parentswant to know. When information
is sent home and does not get much response, they know it isnot the right balance of information.

March 13,
2012

Commissioner’s
Evaluation — Vote

Chairperson Chesloff began by extending his appredation for the Board Members' full participation in completing the Commissioner’s annual
evaluation and noted that Department staff feedback was solicited and was tremendoudly helpful to the process. He recognized the consistent
strengths of Commissioner Killins: her support of the Board, her effectiveness, knowledge of issues, work ethic, and ability to get things done. He
added that overall there was very positive feedback. Chairperson Chesloff mentioned that the memorandum listed some elements for improvement.
He noted that the Board recognized the tremendous efforts of EECstaff to continue to produce quality work despite the great amount of work that
needsto be completed. He reported that Commissioner Killins received an evaluation of highly effective.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education approve the Commissioner’s 2012 Annual Performance
Evaluation, induding the Commissioner’s performance rating of Highly Effective, asrecommended by the Board’s Ad Hoc Committee through its
March 13, 2012 memorandum. The motion passed by a majority vote.

Transportation Policy
— Discussion

Jay Svanson, EECPolicy Analyst, summarized the work completed by the Transportation Work Group (TWG) over the past three months, then
presented an overview of the TWG's recommendations related to the following areas: Management Responsibility; Parent Notification Requirement;
Vehicle Sfety: Adult Monitor; Child Safety: Passenger Log; Transportation Performance Sandards; Emergency, Accident and Safety Response; and
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Transportation Provider Rates. Mr. Svanson also reported that the members of the Policy and Research committee requested that EECprovide the
Board with information regarding the cost of quality transportation, induding the optimal number of children that can be served and the types of
children eligible to benefit from transportation.
Board members requested clarification of particular recommendations and comments, induding the reasoning behind checking the vehicle “when
safety allows”, the training available to address emergendes and accidents, and the rationale behind the TWG's recommended daily transportation
provider rate of $20 round trip/per child. Board members also questioned whether Secretary Reville’s concern with vehicle window tinting had been
addressed and whether there should be particular child agesthat require vehidesto have an adult monitor or an electronic monitoring device on
board. Gommissioner Killins responded that EECwill provide spedfic follow-up to the Board in May.
Sate Advisory Commissioner Killins summarized the 5 Focus Ares of the Massachusetts Sate Advisory Goundil (SAQ: Early Childhood Information System
CGouncil (SAQ Rural development and use, needs assessment, community planning and PreK-3 partnerships, early education/higher education workforce preparation
Communities partnerships, and children and families with limited English proficiency, developmental delays and/or multi-agency involvement. Commissioner Killins
Initiative Update — explained that there are two core functions of the Rural Communities grant. She noted that EECwill release a second round of competitive fundingin
Discussion FY12 ($95K) to support Gateway cities, federal home visiting programs, and Level 4 schools.
Department of Dave McGrath, BEEC Deputy Commissioner for Field Operations provided the Board with an overview of EECs role and responsibilitiesrelated to
Children and Families residential and placement licensing. The panel induded Joan Mikula, Assistant Commissioner for Child and Adolescent Services from the Department
(DCF)/ Department of of Mental Health (DMH) and Bob Wentworth, Assistant Commissioner from the Department of Children and Families (DCF), who discussed their
Mental Health (DMH) agendes’ involvement in the Children’s Behavioral Health Initiative ((BHI) Vision, the current purchasing practices, and the reform practices and
Joint Procurement of requirements of Chapter 257. Deputy Commissioner McGrath noted that it was not common to have three state agencies at the table, working in
Cut of Home partnership.

Residential Services
for Children — Panel

Discussion
April 10, Qubsidy Regulation X | Carmel Qullivan, BEC Acting General Counsel, and Thomas Weierman, EEC Assistant General Counsel, presented the Board with an overview of the
2012 Amendments— Vote proposed subsidy regulation revisions, which indude both technical and substantive changes. Ms. Qullivan noted that these proposed revisions were

thoroughly vetted, with six public comment hearings and meetings with the Governor’s Gouncil to Address Sexual Assault and Domestic Violence, as
well asrepresentatives from legal advocacy groups, induding Greater Boston Legal Services (GBLS and the Massachusetts Law Reform Institute
(MLR). Ms. Qullivan highlighted the common themes from the public comment period. Based on the feedback from both internal and external
stakeholders, she provided the following recommendationsto the Board for each substantive issue raised during public comment:

e  Child Support Enforcement Requirement - delete proposed requirement.

e  Parent with Disabilities’ Special Needs— amend proposed change to darify that the authorization period for this class of applicants may be
extended for up to 2 years with allowance for further extensions approved by EECfor chronic cases.

e  (Children with Disabilities’ Special Needs—no change to proposed language. Ms. Qullivan exceptional circumstances may be approved on a
case-by-case basisthrough the variance process.

o  (Citizenship or Immigration Status Requirement for Children —no change to proposed language. Ms. Qullivan reported that BEEC
implemented a policy to address the federal non-compliance finding and that this regulatory change merely codifies existing practice, which
ensuresthat EECisin compliance with the federal dtizenship and immigration requirementsimposed by ACF.

o Limitations on Self-Employment — amend proposed change to remove the restriction on self-employed based on the age of the children
seeking subsidy.
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e  Child Attendance —no change to proposed language. Ms. Qullivan assured the Board that EEC's current Child Care Financial Assistance
Project will include an automated attendance tracking and improved monitoring, as well asbuilt in alerts for families nearing certain absence
thresholds.

¢  Including Homework/ Study Time for Educatior/ Training as Service Need — amend proposed change, so that all applicants seeking child
care related to education or training needs are provided additional hoursfor homework or study time.

e  Homeless Child Care Services Program —no change to proposed language. BEC confirmed that the proposed regulationsindude a provision
for both homeless stabilization and diversion programs.

¢  Denial, Reduction and/ or Termination of Services & the Review Process- EECdoes not recommend incorporating a deadline for completing
the review process and, as aresult, left the proposed revisionsto allow reviewsto be completed within 30 days or as promptly as
administratively feasible. Commissioner Killins recommended the Board give the Department 90 daysto look at how to manage thiswork.
Ms. Qullivan noted that the Child Care Financial Assistance (OCOFA) project is expected to roll out for July 1, 2012 and the OOFA will have the
ability to monitor the review process. She supported Gommissioner Killins' recommendation that the Department come back to the Board in
90 dayson thisissue. Ms. Qullivan then addressed the advocates’ demand to eliminate termination of child care because a parent violated
the policy of aprovider or OCR&R  In reviewing thiscomment, Ms. Qullivan explained that EEChas received several complaints from both
contracted providers and OCR&Rs about abusive, threatening, or harassing behavior of parentstowards subsidy administrative staff.

Initially, EEC sought to include language that a parent could be terminated for abusive, threatening or harassing behavior toward program or
QCR&Rstaff; however, this proposed language was deleted at the request of the Commissioner who felt it wastoo subjective. Based on
these reasons, the Department does not recommend any changesto the current regulatory language.

Ms. Qullivan then reviewed the regulation promulgation timeline, which included the Board vote to approve regulations at today’s meeting. If
approved, EECwill submit the final proposed regulatory amendmentsto the bint Gommittee on Education aswell asthe House and Senate
Committees on Ways and Means who then have 60 daysto review the regulations, before the Department can adopt the new regulations by
publication in the Secretary of Sate’s Register.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care, in accordance with G.L ¢. 15D, § 3, approve the
Department’samended regulations governing eligibility, provision and termination of child care services, payment, and review of decisions to
deny, reduce or terminate services provided to children and families through subsidized child care programs. Further, the Board approvesthe
following two amendments proposed at the April 10, 2012 Board Meeting:

) 606 CMR10.04: Income Higible Child Care Subsidy: Changesto section (1)(b)1.iv.d. —The service need for parents participatingin
education or training programs other than college or high school is 2.5 hours of service need for each hour spent in the education or
training program per week.

. The Board vote is contingent upon the proposal of the Commissioner to return to the Board, within 90 days, with a management plan and

policy developed in partnership with the Planning and Evaluation Committee to better understand and manage the subsidy review
process. Thisplan will provide recommendationsto the Department in order to move forward with subsidy reviews in a more
manageable timeframe.

In addition, the Board authorizes the Commissioner of the Department to submit the proposed regulations to the Joint Committee on Education
and the House and Senate Committees on Ways and Means at least 60 days prior to promulgation, asrequired by G.L c. 15D, § 3(f), and further
authorizes the Commissioner to file the amended regulations with the Secretary of the Commonwealth, in accordance with M.G.L c. 30A, for
publication in the Massachusetts Register. The motion passed by a majority vote.
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Information Discussion tabled for the May 2012 Board Meeting.
Technology Qupport
of EECs System
Building Bforts—
Discussion
Alignment of Sarah Harding, EECDirector of Operations and Human Resources, presented the Board with an overview of the Indusive Preschool Learning
Inclusive Preschool Environments grant, which are designed to support indusive preschool learning environmentsfor children with disabilities. All applicants must serve
Learning preschoolers with disabilitiesin inclusive settings with their typically developing peers, provide services in public schools, Head Sart programs, and/or
Environments with EEClicensed child care programs, and limit classroom capacity when there are five or more children with documented disabilities.
QRS- Discussion
Ms. Harding then summarized the Level 1 and 2 QR Srequirementsfor group and center based programs, which govern these programs. Level 1
programs are those that meet EECs licensing requirements or are license exempt. Level 2 requirements address:
o  Qurriculum and Learning
o  SHfe, Healthy Indoor and Qutdoor Environments
o  Workforce Qualifications and Professional Development
o  Family and Gommunity Engagement
o Leadership, Management and Administration
Ms. Harding explained that supportsfor QRISare or will be provided with the Readiness Centers providing professional development support starting
in 2013, verification of the Environmental Rating Scales provided by BEEC, A.ASStraining offered through the CAE Institute, and Regional Community
of Practice Meetings offered three times annually. Ms. Harding explained that the Department recommendsthat, as part of the FY2013 391 grant
funding eligibility criteria, all programs must participate in QRISand should be participating at Level 2 by January 1, 2013.
Chairperson Chesloff inquired about the next steps. Ms. Harding responded that the Department will add language about screening and assessment
and high needs children to address the concern of screening out children and limiting access for peer models. Commissioner Killins added that the
suggested UPK and Pre-Kto 3 alignment language will be added. Once that occurs, the Board will then vote.
Early Education and Jay Svanson, EECPolicy Analyst, introduced panelists from the field of early education and care with formative assessment experience, which
Care Assessment included: Hanna Gebretensae, Director of Early Childhood Education Programs at Aspire Institute, Wheelock College, Wayne Ysaguirre, President and
§/stems— Panel CEO of Associated Early Care and Education, Julie Qulhane, representing Pearson Work Sampling, and Suzanne Shield, representing Teaching
Discussion Srategies. Mr. Svanson then introduced the discussion by explaining how assessment fitsinto the work of the Department and then briefly
highlighted the assessment systems utilized by the field. The panelists then offered their individual experiencesin implementing assessment toolsin
daily practice.
May 8, Alignment of X| Sarah Harding, EECDirector of Operations and Human Resources, presented the Board with an overview of the alignment of Inclusive Preschool
2012 Inclusive Preschool learning Environments with the Quality Rating and Improvement System (QRS. She explained that al applicants must meet spedfic standards before
Learning services can be provided in public schools, Head Sart programs, or EEClicensed group care programs. Ms. Harding then summarized the initiative
Environments with around pre-Kto third grade alignment, noting that all programs must demonstrate such alignment with the school district in which they are located.
the QRS—\Vote Ms. Harding noted that the proposed alignment of Indusive Pre-Sthool Learning Environments with QRSwas vetted through several subcommittees

and that programs must be participating in QRISto be eligible for FY13 funding with the expectation that programs will be at Level 2in QRSby June
30, 2013.

Board Member Craig OBrien proposed that the Board convene an ad hoc working group that will work with pre-K programs and the public schools for
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ashort termto look at best practices.
On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s guidelines and policy
objectivesto align the FY2013 Inclusive Preschool Learning Environments renewal grant with the Massachusetts Quality Rating and Improvement
System asdesaribed in the May 8, 2012 Board Presentation. The motion passed by a majority vote.

Information Tanuja Gopal, BEEC (hief Information Officer (O), presented the Board with an overview of how information technology (IT) is used to support the

Technology Support Department’s system building efforts. She explained EEC s vision for leveraging ITto meet the Department’s Srategic Goals involves support and

of EEC's §ystem feedback at the Secretariat, Agency, and User levels. Ms. Gopal then highlighted some of the major FY2012 [T initiatives, induding:

Building Eforts— e  KinderWait, the web-based application that replaced EECs legacy waitlist system;

Discussion e  Voucher Management, to streamline the voucher re-assessment process; and

e  (hild Care Anancial Assistance (OCFA), which will be a web-based application for attendance, billing, payment, and compliance.

Ms. Gopal also discussed the importance of end-user communication in implementing and enhancing IT applications. She noted that end-users have
expressed concerns about being unprepared for past application implementations or failing to have afull set of expectations conveyed in advance of
such implementations. Constant communication is critical to the success of a project, induding training and end-user guides.

Ms. Gopal stated that EECs vision for the future isbuilt upon an IT environment that:

provides efficient and innovative technical solutions for families, providers and EECstaff;

allowsfor open and trangparent business practices;

establishes accurate and timely data for policy making, service delivery, and results evaluation; and
ensures applications are appropriately integrated and linked.

She acknowledged that BEECleadership is proactively seeking waysto increase productivity through the use of technology such as maobile Internet
access, single sign-on, and data quality. Ms. Copal affirmed that streamlined child care system processes, which address user feedback, improve
application workflow, ensure ease of connectivity and support, and apply consistent rules and practices, will positively impact the field as well as other
state and federal agencies.

Undersecretary Weber briefly explained the Patrick Administration’s work around a Readiness Passport, which isa set of data elementsthat will be
used to follow children from early childhood throughout the education continuum, in an effort to start delivering education to meet the individual
needs of students.

Management Process
for Qubsidy Reviews —
Discussion

Carmel Qullivan, BEEC's Acting General Counsel, explained that due process requires an appellate processto review any denial, termination or reduction
of achild care subsidy, then highlighted the reasons whereby a family’s subsidy may be denied, terminated or reduced:
Lack of service need (i.e. not working or working less than 20 hours per week)
e lackof financial eligibility (i.e. income exceeds eligibility thresholds)
Failure to submit required documentation to verify eligibility
Non-payment or late payment of required parent fees
Unexplained or excessive absence
Qubmission of false or misleading information/documentation
Failure to comply with BEG, OCR&Ror contracted provider policies
Service need changes from full time to part time
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She then addressed the past two year history of requests for review received by BEEC Ms. Qullivan noted that EECreceived 847 requestsin 2010 and
1,226 requestsin 2011. Inthe first quarter of the 2012, EEChasreceived 326 requests. Due to the volume of these requests and limited staff
resources, EEChas experienced a large backlog. To addressthis backlog, EEC proposes the following plan: (1) conduct weekly meetings with Review
Crfficersto expedite outstanding reviews; (2) develop atemplate for OCR&Rs to quickly determine whether families have remained in care, are no
longer in care, and have been recently re-assessed; (3) for open cases, establish weekly contacts with OCR&Rs and contract providersto expedite
outstanding caseload and obtain outstanding documentation in order to complete reviews; and (4) triage requests when received to determine what
can be immediately acted on or that can be forwarded to an Assistant General Counsel for review. In addition, she reported that EECwill be strictly
enforcing deadlines for submission of requests and documentation.

Informal Qupports
through Gommunity
and Family
Engagement - Panel
Discussion

Gail DeRiggi, BEEC Senior Policy Analyst, introduced the Goordinated Family and Community Engagement (CFCE), which included: Barbara Allard,
Director of Early Childhood for the Fall Rver Public Schools and CFCE Goordinator; Margaret Waddicor, CFCE Parent Outreach Goordinator; Michele
Dunse, CFCE Parent Support Goordinator and Social Worker; Angela Slveira, Southbay Early Intervention Qinical Supervisor; Pam Hagberg, OFCE Grant
Manager at PACE Child Care Works and Grant Coordinator at Freetown-Lakeville-Berkley CFCE; Leslie Dunn, Project SHARE Sachem Goordinator and
Grant/Fiscal Soecialist; and Gina McGarrigle, Parent Support Educational Soecialist.

The panelists described various activities supported as a result of grant priorities from the CFCEgrant. Activities ranged from creating and distributing
resource calendarsto families with updatesin English, Spanish and Portuguese, implementing community playgroups in areas lacking public
transportation, family literacy support groupsfor hard to reach familiesinduding a program held at MO-Norfolk for incarcerated fathers and their
children, financial literacy groups, and outreach and support to homeless families. The panelists also discussed the community partnershipsthey have
developed with libraries, public schools, children’s museums, local businesses and home visiting programs.

Board members asked the panelists about the impact of CGFCEgrant funding and whether they could continue their programs without it. All panelists
emphasized that they would be unable to fund and support staff without the grant.

June 12,
2012

Approval of Fiscal
Year 2013 Board
Meeting Shedule —
Discussion and Vote

Chairperson Chesloff presented the motion for the Fiscal Year 2013 Board Meeting Shedule. GCommissioner Killins reminded Board membersthat the
September 18th Board meeting falls during Rosh Hashanah.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Fiscal Year 2013 Board Meeting
Schedule. The motion passed unanimously.

FY13 Universal Pre-
Kindergarten (UPK)
Grant Amendment —
Discussion and Vote

Commissioner Killins reported that the two year tenure requirement for teachers contained in the FY2013 UPKrenewal grant was negatively impacting
some programs’ ability to meet the exemption requirementsfor level funding. She indicated that some programslost staff to the public school system
but replaced those educators with new staff who also hold Bachelor’s degrees. Under the terms of the February 14, 2012 Board vote and the
provisions of the RAR some UPK programs were deemed ineligible for the funding exemption despite their effortsto ensure UPK dassrooms were
staffed by BA level educators. Commissioner Killins explained that the intent of the exemption requirement was (1) to ensure that degreed teachers
had been regularly employed in the UPK dassrooms and (2) to provide incentives for teacher retention. She recommended that the FY13 exemption
criteria be amended to reflect thisintent.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s proposed amendment
to the guidelines and policy objectivesfor the use of Universal Pre-Kindergarten renewal grantsin Fiscal Year 2013 in accordance with the goalsand
the ariteria described in the June 12, 2012 Board materials and summarized above. The motion passed unanimously.

Transportation —
Discussion and

Chairperson Chesloff recapped the eventsthat led up to today’s discussion on transportation. Jay Svanson, EECPolicy Analyst, then presented the
Board with an overview of the transportation policy, along with TWG'sinput and recommendations regarding the following provisions:

136




DATE

POLICY ISSUE

VOTE

SUMMARY OF DISCUSSON AND VOTE TAKEN

Potential Vote

e  Management Responsibility: EECrecommendsthat anyone who contracts and/or receives monetary compensation for transportation
servicesisthe individual or entity responsible for insuring regulatory and policy compliance.

e  Adult Monitor(s): BEECrecommends that adult monitors be required for programsthat transport infants, toddlers or pre-school children,
subject to additional funding.

e  Secondary Vehicle Inspections: EECrecommends that the policy emphasize that vehide inspections shall occur as soon as possible after the
last child is dropped off by both the transportation driver and the adult monitor (or a secondary reviewer if no adult monitor is required).

Mr. Swvanson proposed the following revised recommendations to the Board for discussion and potential vote:
e  EECwill implement the recommended “no-cost” transportation policy changes that indude Management Responsibility, Parent Notification,
and Passenger Logs.

e  Toimplement the other policies with cost implications, EEC proposesto increase the transportation provider ratesto $12.25 per child for
round trips and to $8.25 per child for one-way trips.

o  EECwill modify contractsto require driversto attend the transportation safety training on an annual basis and enroll in the Professional
Qualifications Registry (PQR).

Board Member Wasser Gish described how the collective efforts of the Policy and Research Committee and the Fiscal Committee and their discussions
helped shaped the conversation towards improving the overall safety and system of the transportation program. She reported that the Policy and
Research Committee supported arate increase but was unsure whether this recommendation could be through existing funds or a supplemental
appropriation. Commissioner Killins responded that the proposed transportation rate increase isdirectly tied to the implementation of safety
improvements and that the Department would seek a supplemental appropriation to fund the increase. Board Member Craig O'Brien added that the
health and safety requirements should be tailored based on developmental not just chronological age/ ability, as not all children within a certain age
group will be able to enter/exit vehicles or communicate at the same level.

Board Member Childs requested that the motion be amended to read that the proposed increases were subject to “additional” appropriation. She
noted that the Fiscal Committee was not willing to perpetuate the existing accessissuesin order to fund transportation rates.

Secretary Reville acknowledged that the primary issue before the Board isto address children’s safety and that the rate increase is secondary. He
inquired if the Department is making any policy changesto addressthe issue of window tinting. General Counsel Carmel Sullivan responded that all
transportation vehides must be in compliance with the G.L c. 90, § 7D, which requires semi-annual vehicle inspectionsfor al 7D vehidesthat address
allowable window tinting and after-market tinting or alterations. Secretary Reville asked if EEChad reviewed the RMV’sregulations with respect to
transporting infants, toddlers, and preschoolers or whether there were additional standardsthat should be considered. Commissioner Killins
responded that some children have spedific needsthat require window tinting; therefore, EECwas not able to eliminate or change the federa
standards for window tinting.

Board Member Childs commented that transportation services should be considered a value add, not abarrier. Best practice isformulating a parent
and school connection and that the Department should use this opportunity to emphasize thisfact. Board Member Scott-Chandler added that the
face-to-face opportunities between families and educators are very important to supporting positive relationships and fostering children’s growth.
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However, some families are unable to make that connection due to disability, safety or work requirements.

Chairperson Chesloff reiterated the importance of addressing safety first and that the implementation of an adult monitor on vehides will require
additional funds, subject to the approval of a supplemental appropriation. He continued that today’s discussion does not end the transportation
dialogue and that the conversation will continue asitems are brought to the Board for further consideration.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s proposed
recommendations to the existing Transportation Policy (effective December 12, 2011) along with the implementation of transportation safety
training for the field. Subject to a supplemental budget appropriation, the Board approvesan increased transportation provider reimbursement
rate of $16.51 for round trip transportation and $11.11 for one-way transportation for all infants, toddlers and preschool age children with the
requirement that, if the recommended reimbursement rate increase isfunded, entities that receive transportation payment from EECfor infants,
toddlers and preschool age children must dedicate one adult monitor on all vehides. The transportation rate of $9.00 per day round trip and $6.00
per day for one-way transportation will remain in effect for all transportation providersthat transport school age children. Hfective FY2013, all
entities that receive transportation payment from BEECwill submit a plan for administrative oversight of their transportation program to EECand
transportation driverswill be required to submit yearly certification of participation in BEEC stransportation safety training and enroll in the
Professional Qualifications Registry, as described in the June 12, 2012 Board Presentation. The motion passed unanimousdly.

Child Care Resource
and Referral Protocol
Development and
System Alignment —
Discussion and Vote

Commissioner Killins welcomed Linda Mills, principle of Mills Consulting, Inc., and explained that Mills Consulting has been working with EECto
develop a common set of policies and procedures for the OCR&Rs and will provide recommendations regarding the nature of child care resource and
referral servicesfor FY2013. Commissioner Killins described this study as part of a “ground-up” restructuring that will ensure the right sizing, role, and
function of the CCR&Rs.

Ms. Millsbegan her presentation by providing a brief overview of the OCR&Rs, induding their overall scope and function, the O0R&Rs’ use of
technology, voucher management, information and referral services, provider development, customer service, and consumer education. Ms. Mills
also described the research that her firm had conducted to develop protocolsfor future OCR&Rservices, induding a review of previous MA CCR&R
studies, discussions with EECstaff, discussions with MA OOR&Rs’ staff, discussions with MA Goordinated Family and GCommunity Engagement (“CFCE’)
grantees, review of Mass 2-1-1, discussions with other states’ COR&Rnetworks/ agencies, review of other states' OCR&Rprocedures documents, and
attendance at the NAOCRRA §ymposium. She explained that the primary purpose of the study wasto define the core services for COR&Rs.

Board members requested clarification of some of the proposed criteria, including the requirement that all COR&Rstaff have a BA degree, and asked
about MA OCR&Rs' implementation of NAOCRA best practices. Board members also questioned whether there was a need to revisit the timelines for
FY2013. Ms. Mills responded that the BA requirement is aligned with national NAOCRA standards and that the Region 1 OCR&Ralready has strong
links to NAGCRA best practices. Gommissioner Killins stated that revisiting the timeline is not necessary. She added that accessto GCR&Rservices
should be geographically distributed and be available statewide; access should not be limited to one regional office. Commissioner Killins noted that
there are 29 Department of Transitional Assistance (“DTA") offices, over 100 CFCE grantees, and several Department of Children and Families (“DCF’)
family centers. She envisionsthe OCR&Rofficesto serve as "one stop shopping" with multiple opportunities at a variety of locationsto ensure access
across the Commonwealth.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care hereby approve the Department’s budget, goals
and ariteria as described in the June 12, 2012 Board Presentation, and as summarized within the motion, for the procurement of Voucher
Management and Information and Referral Services to commence January 1, 2013 through a competitive Request for Responses (RFR). The motion
passed unanimously.
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EECBudget — William Goncannon, Deputy Commissioner of Administration and Finance, reviewed the various sources of state, federal, and non-governmental,

Discussion community-based revenue that comprise EECsbudget and summarized the FY2012 spending patterns. Deputy Commissioner Goncannon described
how funding furthersthe agenda of early childhood education and addressed the Sate Advisory Council funding and the Race to the Top - Early
Learning Challenge funding. This money supportsthe four priority areas of EECs work: educator quality, program quality, assessment of child
outcomes, and family/community engagement.

Museums and Commissioner Killins explained that BEEChas partnered with the Boston Children’s Museum to implement a statewide strategy to increase the capacity

Libraries Partnership of museums and librariesto support intentional family engagement activities and early learning opportunities. Commissioner Killinsthen asked Jerri

for Parent, Family Robinson, Vice President of Education and Family Learning at the Boston Children’s Museum to introduce the other panelists who induded Kim

and Community DeWall, Coordinator of the Early Childhood Resource Center at the Falmouth Public Library; Shelley Quezada, Consultant for the Massachusetts Board

Engagement — Panel of Library Commissioners (the state library agency); and Karen Rubin, Director of Amelia Park Children’s Museum.

Discussion
Ms. Robison offered a description of the overall scope of the project and explained that over the next four years, with the support of the RTTT-B.OG
funding, this partnership will focus on early literacy, school readiness, increasinginterest and awareness of STEM (Science, Technology, Engineering
and Math), and raising public awareness of the importance of early education and care through the state’s Brain Building in Frogresscommunications
initiative. The paneliststhen provided highlights of their successes and outlined the next stepsfor the project, which include the dissemination of
Frequently Asked Questions (“FAQ’), an introductory meeting with CFCEgrantees, the utilization of this year’s Countdown to Kindergarten celebration
as ahands-on training opportunity, and actual visits to museums throughout the Commonwealth.

Septembe | FY13 Universal Pre- X| EECPolicy Analyst Jay Svanson reviewed the policy objectivesfor the FY13 Universal Pre-Kindergarten (UPK) program, which were approved by the
r 18,2012 | Kindergarten Board at its February 14, 2012 meeting: (1) to further align UPKwith the Quality Rating and Improvement System (QRS; (2) to increase accessto UPK
Procurement — funding for high needs children; and (3) to increase the number of programs participating in UPK He noted that the FY2013 allocation for UPKtotaled

Discussion and Vote

approximately $6 million to be distributed through two separate procurements. The first procurement for up to $5.5 million was distributed through a
competitive grant processfor existing UPK grantees. The second phase wasto be distributed as an open, competitive procurement for interested
programs, with an anticipated budget of up to $500,000. Mr. Svanson noted that the number of programs participating in UPK has decreased from
252 programsin FY2011, 208 programsin FY2012, to 186 programsin FY2013. Given the decreased participation, Mr. Svanson stated that additional
funds were available for the open, competitive procurement and the Department recommends increasing the available funding from $500,000 to
$800,000 for thisinitiative.

Chairperson Chesloff and Board Member Huang requested further analysis of the consistent decline in UPKnumbers. Mr. Svanson agreed to provide
the board with a chart reflecting UPK program participation.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s proposed amendment
to increase the funding associated with the Universal Pre-Kindergarten Open Competitive Grant in Fiscal Year 2013 from $500,000 up to $800,000,
in accordance with the goals and the criteria described in the February 14, 2012 and September 18, 2012 board materials. The motion passed
unanimously.

Utilizing the Waitlist
for Qubsidized Early
Education and Care
to Understand and
Qupport Families—
Discussion

Tanuja Gopal, EEC's Chief Information Officer accompanied by Audrey Willoughby, Director of User Services, reported that BEEClaunched a new web-
based, centralized waitlist system, known as KinderWait, in the summer of 2011. Ms. Gopal noted that through KinderWait, EECis able to collect and ust
datato meet the following goals:

e Todetermine the need for accessto child care based on waitlist data
e Toegablish policy priorities for serving children and families on the waitlist
e Todetermine the average amount of time children are on the waitlist by age group
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Ms. Gopal noted that the current waitlist has over 44,000 children and summarized next steps, which include monitoring the amount of time children
are on the waitlist, understanding parent choices for program types and geographic preferences, understanding the impact of policy decisionson
waitlist reductions, and reviewing accessto care asaresult of attrition. Ms. Gopal reported that in the past year approximately 24,000 available
funding letters were sent, resulting in 9,000 children being enrolled. The presentation reflects one year of data using the new waitlist system; EECwill
have better trending and analysis capacity moving forward.
Chairperson Chesloff asked if closing access is the sole reason that the waitlist has almost doubled since last year. Ms. Willoughby responded that
there are several reasons for the growing waitlist, including the fact that families were added to the list, but not removed, in acoordance with policy.
Community Support Jessica Fix, EECProgram Funding Soecialist, provided the Board with an overview of the Sate Advisory Goundl - Community Support Grant (C3G),
Grant: Srategic and highlighted the two core functions of the grant: (1) support for strategic planning at the community/local level that was awarded to existing
Planning for Birth to Coordinated Family and Gommunity Engagement (CFCE) grantees; and (2) alignment of the Birth to Age 8 assessment, screening and curriculum
Age 8 Assessment, that was awarded to non-profits working in partnership with public schools, school districts and/ or charter schools. Ms. Fix then introduced the
Screening, and panelists: David Thomas, Barnstable Public Shool Early Education & Care Goordinator; Rita Celia, CFCE Goordinator for Triumph, Inc. in Taunton;
Qurriculum and Dr. Anne McKenze, Executive Director at the Lower Pioneer Valley Educational Collaborative.
Alignment — Panel
Discussion The panelists then described their individual use of the funds, including facilitating meetings between community-based and public school providers,
surveying participants about assessment and screening tools, and facilitating a “communities of practice” framework with questionsthat are
meaningful across all levels.
Chairperson Chesloff asked if there are any effortsfor the granteesto share information and best practices with each other. Secretary Reville
offered that the Readiness Centers are a resource to fadlitate and continue this dialogue. Dr. McKenZe stated that there isan inability to share
child data from preschool to kindergarten and asked about BEC's participation in the longitudinal data system to fadlitate data transfer.
Cctober FY13 Mental Health X| Commissioner Killins reported that EEChas entered into an Inter-Agency Service Agreement with the Department of Mental Health (DMH) to jointly
16, 2012 Services manage EEC's early childhood mental health consultation grant and to align these services within the system of mental health services provided by
Procurement — DMH. She stated that this connection to DMH will assist in the Commonwealth’s effort to provide better servicesto children and families.

Discussion and Vote

Commissioner Killins reported that the Department intendsto conduct a competitive bid for these servicesin duly, 2013.

EECPolicy Analyst Bvelyn Nellum, accompanied by Sandy Wixted, LICSN from DMH, provided a brief overview of the statewide system of mental
health supportsfor children and their families, then outlined the proposed vision for the future of early childhood mental health supportsin the
Commonwealth. Through this vision, EECand DMH hope to increase accessto mental health consultation services, while developing staff capacity to
address the needs of young children so that staff has the knowledge and confidence to deal with challenging behaviorsthat may arise. Ms. Wixted
then highlighted some of the proposed enhancementsto the FY2014 grant, which are intended to build linkages to existing programs, including:

Providing more spedficity in the referral process,

Making connections for families when services cannot be found in the community,
Obtaining technical assistance from DMH,

Implementing program performance measures,

Expanding access to early childhood mental health services, and

Utilizing standard measurement tools.

140




DATE POLICY ISSUE VOTE SUMMARY OF DISCUSSON AND VOTE TAKEN

Ms. Nellum addressed the next stepsfor the FY2014 early childhood mental health consultation grant, which indude the development and design of
an intake system through a competitive bid for up to $1.25 million.
Board Members asked if the changes to the EOMH model had any impact on the number of children suspended or expelled from programs.
Commissioner Killins responded that a study related to early childhood expulsions was conducted about three years ago, but acknowledged that the
Department needs a better system to track the number of children that have been suspended or expelled. She noted that we must be careful in how
we frame language in these studies because program movement or disruptionsin service may inadvertently appear.
On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care hereby approves, subject to appropriation, the
Department’s proposal for procuring a statewide consultation system of mental health supportsfor children and familiesfor Fiscal Year 2014 for up
to $1.2 million, in accordance with the goalsand the criteria described in the October 16, 2012 Board Presentation. The motion passed unanimously.

Review of the Rete Inthe interest of time, Commissioner Killins summarized the Quality Cost Model for Early Education and Care and Qut of School Time and noted that

Sructure for the full presentation wasincluded in the Board materials and on EEC's website.

Qubsidized Early

Education and Care —

Discussion

FY14 Sate Budget - William Goncannon, BEEC Deputy Gommissioner for Administration and Finance, highlighted the significant progress BEEChas made towards improving

Discussion the infrastructure and delivery of early education and care over the past three years, while at the same time the Department’s overall budget has

decreased. Deputy Commissioner Concannon also presented datareflecting current children on the waitlist juxtaposed to current children served by
EEC Thisdata demonstratesthe need to open access as the number of children on the waitlist has exceeded the number of children served for the
first time. He then set forth the most immediate needs of the Department, which induded a rate increase; permission to open access; staffing to
support licensing, monitoring and systems implementation; and funding to support the actual cost of transportation, then he offered a plan to request
an additional $50 million to address these needs.

Board membersinquired about the lack of transportation costsin the plan. Undersecretary Weber responded that it isvitally important that
transportation is reflected in thisrequest for ANFto assess EECs priorities for FY2014 and beyond. Deputy Gommissioner Goncannon stated that he
will refine the proposal based upon the discussion, but encouraged more thinking to understand how the quality and access pieces might be
implemented. He expressed a need for dear policy objectivesto determine the cost of getting where we want to go.

Board Member Wasser Gish offered two options: (1) tiered rates based on QR Slevels; and (2) targeted access for pre-school aged children on the wait
list. Commissioner Killins questioned the efficacy of targeting funds only to preschool children. She acknowledged that the possibility of tiered rates
was discussed, but cautioned that there is not enough national data to suggest that programs at higher QRISlevels actually produce better outcomes
for children. EECneedsto have this evidence before attaching money to the levels. Sedfically, she stated that EECdoes not know at thistime
whether the 79 standards in QRISare the 79 things that are needed to improve child outcomes.

Board Member Childs offered that it isimportant politically to emphasize that the additional funds requested have the ability to be daimed to the
QCDF grant or other sources. From afiscal perspective, she stated that BEECshould do everything it can to maximize federal revenue.

Commissioner Killins noted that from August, 2011 to August, 2012 about 3,000 children have left care and have not been replaced because accessis
closed. Undersecretary Weber recommended that additional fundsto support access should be emphasized in light of caseload reduction in order to
make a more compelling argument to the Legislature.

Board members asserted that the additional funding request should be presented as an opportunity for EECto build upon its current successes and
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stressed the importance of packaging the request as the Department will be competing with other state agendes.
Two additional committee meetings were then scheduled to discuss these matters before the next board meeting.
Educator and Commissioner Killins began by introducing the Educator and Provider Support Grantee panelists: Kathy Gallo from North Shore Community College
Provider Supports— and Carla Seymour and Yvette Rodriguez from ABCD Head Sart. The paneliststhen discussed their experience as BPSgranteesfor the Board

Panel Discussion

Board members asked the panelists to describe the challengesthey have experienced. The panelists noted that transportation, trandation of
materials, and accessibility to trainings are big challenges. In regardsto transportation, where services are provided can sometimes be a challenge as
they need to be centralized so participantsdon’t have to consistently travel far.

November
13,2012

FY13 Universal Pre-
Kindergarten (UPK)
Grant Amendment —
Discussion and Vote

Commissioner Killins reported that EEChad received several qualifying responses from vendors seeking UPK funding through the second phase of the
FY2013 UPK competitive grant program; however, the funding previously approved by the Board wasinsufficient to fund these proposals. For this
reason, the Department is now asking the Board to amend the prior UPK vote and add an additional $185,000 to allow EECto fund these additional
quality programs.

Chairperson Chesloff clarified that these additional funds were supported by the existing UPK appropriation. Board Member Carol Graig O'Brien
stated that she was very excited about the number of high quality responses to the RFRbecause she was concerned that the Department would not
have enough quality programs after the Board realigned the goals of the UPK program.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve the Department’s proposed amendment
to increase the funding associated with the Universal Pre-Kindergarten Open Competitive Grant in Fiscal Year 2013 from $800,000 up to $985,000,
in accordance with the goalsand the criteria described in the September 18, 2012 and November 13, 2012 board materials The motion passed
unanimously.

FY2014 Sate Budget
—\Vote

William Goncannon, BEEC Deputy Gommissioner for Administration and Finance, shared that the FY2014 budget was built with values, not
spreadsheets. Everythingin the proposed budget istied the Srategic Plan and Mission of the Department. He explained that a holistic approach had
been utilized to create this budget, focusing on quality, workforce, access, transportation and infrastructure. He also stated that the request for
FY2014 funding isframed in the context of long held and firmly developed policiesto support: (1) Quality Investment, (2) Accessfor High Needs
Children, (3) Quality Programs, (4) Transportation, and (5) Accountability. The following recommendations were presented to and supported by the
both the Fiscal and the Policy and Research Committees of the Board:

e Anlnvestment in Quality: $15,594,821

e AnInvestment in our Children and Families: $36,209,423

e AnInvestment in Transportation: $17,586,713

e Total Funding Request: $69,390,957

Chairperson Chesloff shared his belief that EECisready for thisbudget asa Board and a department. He applauded the tie-in of the budget to the
Srategic Plan, citing that the work of Board retreat lives on and is a valid and valuable document. He applauded the process by which this budget was
developed, including the back and forth to ensure that the right questions were being asked, yet recognized that there was still much work to do.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care, in accordance with M.G.L c. 15D, § 4, hereby
adoptsthe Commissioner’s proposed Fiscal Year 2014 annual budget asits budget recommendation, and further authorizesthe Commissioner to
submit the Board’sfinal budget recommendation to the Searetary of Education. The motion passed unanimously.

Early Education and

Board Member Craig OBrien outlined that the Planning and Evaluation GCommittee charge for pulling together information on the Srategic Plan (Plan),
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Care SrategicPlan
Review: Part | —
Discussion

then set out the Committee’s schedule to review and update the existing Srategic Directions over the next four months, which will culminate in a
Board vote in March 2013. Chairperson Chesloff summarized the Plan’s development and creation for those less familiar with the process and
explained that EECunderwent a Srategic Planning processthree years ago, which resulted in the current Five Year Srategic Plan that the Board is
now updating and refreshing.

Board members discussed the similarities and differences between the current planning process and the prior process. They were prompted to focus
on the broader goals associated with the Srategic Directions rather than spending time word-smithing. In addition, it was re-affirmed that
conversationsto update the existing Plan are occurring at the committee level and all are welcome to attend. Board Member Childsemphasized the
importance of the Board’s participation in developing the Ran, as she felt that it helped EECmove forward with a dear direction. She remarked that
thisisthe time to clarify the Plan through discussion, as opposed to waiting until the March vote.

Some Board members raised concernsthat these goals of the Plan, as presented, were too spedific and did not establish broad-based outcome
statements. Board Members Qraig O'Brien and Villegas-Reimers reminded the Board that Committee was charged with identifying action itemsfor
the final two years of the Plan, and as a result, the goals presented today are intentionally specific.

Board Member Wasser Gish opined that it is hard to develop a strategic plan and inquired if the Board would benefit by engaging a third party with
strategic plan experience to work with the Board to complete thiswork. Chairperson Chesloff indicated that he did not think the Board needed a
consultant at thispoint. He added that if the subcommittee conversations are not working, the Board needsto consider an alternative approach.
Board Member Sott-Chandler suggested that there might be a way for each committee to put aside time in their respective meetings to move this
work forward.

Board Member Qraig O'Brien noted that future discussions will present the Plan in aformat familiar to Board membersto avoid any further confusion.

Draft STEM
Sandardsfor Early
Education and Care
and Update from
Sate ummit —
Discussion

Commissioner Killins proudly reported that over 70 individuals attended the Pre-STEM meeting held October 17, 2012 at Intel in Hudson, MA. These
individuals represented CFCE or EPSgrantees, EECstaff and staff from Wheelock Gollege, then introduced the panel for today’s discussion, which
included Katie DeVita and Eic Lieberman, BEECEducator and Provider Support Soedialists and Karen Worth, Hementary Education Professor at
Wheelock Gollege.

Ms. DeVita stated that the Pre-STEM meeting provided participants with an opportunity to discussthe draft standardsfor early childhood, aswell as
with a hands-on opportunity to engage in STEM activities for infants through school-age children. She also reported on the goals and over-arching
questionsfor the early childhood strand at the STEM Summit.

Ms. Worth then provided an overview of the development of the draft Pre-School Stience, Technology, and Engineering (STE) Sandards, noting that
the development of the Pre-School STE standards are not to be viewed separately but must align and correlate with existing standards and
frameworks. She emphasized that the standards are awork in progress, which are intended to align with the K-12 standards. She then shared the
timeline for the completing the project by the end of June 2013 and noted that Massachusettsis doing something unique, as very few states have
substantial STEM standards for Pre-K

Board Member Villegas-Reimers stressed the importance of working with educatorsto understand the importance of STEM in early childhood. Ms.
Worth agreed that we must change the teacher’s lens from dramatic play to science and math.

Board Member Huang shared his enthusiasm about the Pre-School STE standards and asked how Massachusetts compares globally. Ms. Worth
responded that the United Satesis behind many countriesin its effortsto link STBM to early childhood, but we are ahead in the intentionality of our
efforts.
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PreKto 3" Grade Commissioner Killinsintroduced the panelistsfor today’s discussion: Kristie Kauerz, Ed.D. from the University of Washington; Mitchell Chester,
Alignment — Panel Commissioner for the Department of Hementary and Secondary Education; and Maura Banta, Chairperson to the Board of Hementary and Secondary
Discussion Education.

Ms. Kauerzthen reviewed the existing education governance structure in Massachusetts, noting its advantages and disadvantages. On the positive
end, the structure creates governmental bodies with authority to act; however, it also createsindependent bodies with authority to create their own
rules and proceduresto satisfy their legidative mandates. She also highlighted the national movement towards creating high quality learning
opportunities at each level of the Prek-3" grade continuum and noted that the “magic sauce” is alignment across each level, which has intentionality,
isflexible, and makes sense to children, families and educators. She offered the following essentials for Prek-3" grade alignment:

e High quality pre-school learning opportunities;

e High quality Full-Day Kindergarten; and

e High quality early learning opportunitiesin grades 1-3 to sustain the gains and lay the foundation for later learning.

Ms. Kauerzthen identified some of the challengesto aligning high quality educational opportunities across educational sectors, induding lack of
shared metrics, creation of cylinders of excellence (i.e. QRSversus Common Gore), the need to establish a common vocabulary, and divergent
governance structures. Insum, Ms. Kauerz offered eight elementsof acomprehensive Prek-3" grade approach that may assist statesin finding
common ground: (1) Resources for Gross-Sector work; (2) Administrator Quality and Capacity; (3) Teacher Quality; (4) Instructional Tools; (5) Learning
Environment; (6) Data Driven Improvement and Access; (7) Engaged Families; and (8) Pathways for Children.

ESE Board Chairperson Banta affirmed much of Ms. Kauerz's presentation, addressed the challenges raised by the different levels of authority
between the Massachusetts education agendes, and emphasized the importance of credentials, induding the creation of a K-8 license.

Commissioner Chester praised Commissioner Killins and highlighted her savvy, persistence, and tenacity to ensure that the Prek- 3 grade continuum
isincluded in all conversations. He began by noting that we have limited time with children and we have to strive to ensure that that time is
purposeful and impactful. He shared that Massachusetts has along history of setting curriculum standards, including Pre-Kand reported that the
Commonwealth has recently revised its English Language Arts and Mathematics standards to include early childhood. He took the opportunity to
discussteacher/administrator evaluation, commenting that if done well, evaluations should be deliberate conversationsto identify what isworking
and to support teacher growth.

Board Member Childs asked about K-12 attention to social emotional development, adding that it ssems more challengingin the K-12 and asked how
EECand ESE could work together on this. Commissioner Chester responded that social emotional development never stops and that thisis a hugely
important area. However, he expressed concern about the trade-off between being careful and kind to students versus holding studentsto high
standards. Secretary Reville asked Ms. Kauerzto share her ideas on this subject, acknowledging that he believes we have to do a better job at figuring
out what the indicators are and taking a balanced approach as Commissioner Chester suggested. Ms. Kauerzreplied that high quality instruction
includes creating relationships. She offered that the QLASStool, which has been validated for Prek-5" grade dassrooms, offers an assessment system
that looks at instructional quality, emotional quality and dassroom management. She opined that high quality instruction is both careful and kind and
ensures adequate curriculum —it isnot an either/or choice. Gommissioner Killins added that EECis currently using the QLASSassessment tool in a pre-
school pilot project in Soringfield. Board Member Sanley darified that teacher quality is not just about knowledge, but also about the disposition of
teachers. Board Member Villegas-Reimers suggested that any discussion on social emotional development should pay attention to executive
function.

Board Member Sott-Chandler asked Commissioner Chester to address EXE's approach to English Language Learners. He responded that it is all about
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language development and that we need to provide language rich environmentsfor all children, regardless of their primary language.

Board Member Chi-Cheng Huang asked about the engagement of low income, single parentsin the K-12 and how ESEmeasuresit. Chairperson Banta
replied that family engagement happens on a school level and that EXEsrole in thisareaislimited to encouragement. Commissioner Chester added
that there have been interesting conversations on the state board level about family engagement and how to measure it. He noted that EEhas
resourcesthat districts can use but stated that thereisalimit to EX¥sreach. Ms. Kauerzcommented that state level authorities set the context for
what isimportant at the local level. She noted that some of her favorite family engagement strategies are in Boston and shared that K-3 teachers
were doing home visits to families who were stressed. She also shared an example from the Seattle public schools whereby family engagement
brochures are available in 28 languagesfor use at the local level.

December
11,2012

FY14 Grants:
Educator/ Provider
Qupport and
Coordinated Family
and Community
Engagement —
Discussion and
Potential Vote

Katie DeVita, EECEducator and Provider Support Soecialist, presented the Board with relevant background to support the FY2014 BPSgrant, noting
that the priorities, purpose and target audience for the EPSgrant remain unchanged. She stated that the BPSgrantees serve as a conduit for sharing
information with all educators and providers. The EPSgrantees also maintain collaborative partnershipsfor professional development opportunities,
highlighting the partnership with Aspire Institute/ Wheelock College-Center for Assessment and Screening Excellence (CASH).

Board membersinquired about the role of the Readiness Centers. Ms. DeVitareported that the Readiness Centers are required partnership members
for all BEPSgrantees but acknowledged that the Readiness Centersoperate at different levels. Undersecretary Weber added that the Readiness
Centers are operating without any funding commitment and credited Commissioner Killins and EECfor their support.

Ms. DeVita outlined the changesto the FY2014 EPSgrant asfollows:

o Atleast 25%0f the professional development opportunities offered must address the practice of the Massachusetts Qurriculum
Frameworks;

o Atleast 25%o0f professional development opportunities must address educators working with infants and toddlers;

e Cranteesare responsble for ensuring that their subcontractors adhere to EECpolicies and EPSgrant requirements;

e  Granteesmust provide resumesfor all individuals who will be responsible for course instruction, coaching and mentoring, or consultation
services;

e CGranteesmust ensure proposed professional development opportunities have been approved for CBUs and/ or college credits prior to grant
submission;

e  Granteesmust identify QRSstandard(s) addressed in each professional development opportunity and ensure that individuals, responsible
for providing training, coaching, mentoring, and TArelated to QRS demonstrate knowledge of QRSand participate in necessary
professional development and TAto better serve educators and providersin the field;

e Cranteesmust provide competency development opportunitiesthat relate to and address programs’ QRSprofessional development needs;

e  All course descriptions must identify linkage and alignment to QRS

e Granteesshall develop astatewide plan to provide EECdeveloped on-line courses, including any additional coursesthat have been or will be
created.

Ms. DeVitareported that EECanticipates level funding of approximately $3.17M for the FY2014 BPSgrants. Commissioner Killins noted that the
F20Y14 BPSgrant will be competitive, to align with previous board votes.

Board Member Childsinquired about the formulafor fund distribution. Ms. DeVita responded that the formulais based on an 80/20 split, considering
the poverty level of children and the number of programsin agiven region of the Commonwealth. She noted that each grant was reduced by 4%last
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year.

On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care hereby approves, subject to appropriation, the
Department’s proposal for procuring educator and provider support servicesin Fiscal Year 2014 asoutlined in the board presentation of December
11, 2012. The motion passed unanimously.

Gail DeRiggi, EEC Senior Policy Analyst, presented the Board with the goals, priorities and budget for the FY2014 CFCEgrant. She emphasized that the
grant has been intentionally designed to align with the Board’s Srategic Plan; to prioritize high needs children; and to continue to utilize the
Srengthening Families’ framework and approach, then acknowledged that the over-arching priorities, goals and required services for the FY2014 CFCE
grants are largely unchanged.

Ms. DeRggi outlined the changesto the FY2014 CFRCEgrant, induding:
e Increased expectationsin reporting, tracking, data collection and accountability
e  Demonstrated methods for maintaining up-to-date community resource information and documenting gapsin comprehensive services
e Intentional partnerships with public elementary schoolsfor 3 years (for child find) and 5 year olds (for kindergarten entry) and 5to 8 (for out
of school opportunities.)
e  Detailed reporting on early literacy programming

Ms. DeRggi stated that the Department anticipates level funding for FY2014 with approximately $13.6M from state funds, $437,000 from Federal
Sate Advisory Council Community Support Grant (SAQQ), and $800,000 from Race to the Top - Early Learning Challenge Grant funds distributed over
the next two years.

Commissioner Killins noted that the FY2014 CFCEgrant is a renewal grant but will be competitive in FY2015, to align with prior board votes.
On a motion duly made and seconded, it was: VOTED that the Board of Early Education and Care approve, subject to appropriation, the

Department’s proposal for procuring in Fiscal Year 2014 coordinated family and community engagement services as outlined in the board
presentation of December 11, 2012. The motion passed by a majority vote.

Quality Performance
Report to the
Administration for
Children and Families
— Discussion

Thomas Weierman, EECAssistant General Counsel, provided a brief overview of the Quality Performance Report (QPR), a new federal reporting
requirement assodated with the Child Care Development Fund (OCDF). He noted that the QPRallows statesto report on progress made towardsthe
quality improvement goals set forth in the FFY12-13 OCDF Sate Flan and to gain insight into the quality program performance indicators that the
federal government will review annually. Mr. Weierman also asserted that the QPRrepresents an opportunity for the Office of Child Care (OO0 to
gather consistent state data. He emphasized that the QPRis not a grant application and does not impact existing GCDF funding.

Mr. Weierman explained that the QPRrequires statesto report on a number of data elements, which are indicators of quality, in the areas of health
and safety; early learning guidelinesimplementation; QRSdevelopment, implementation and support ; and professional development systems. In
reviewing some of the key data elements, Mr. Weierman highlighted the progress that the Department has made in the area of QRISparticipation.
Soecifically, the number of family child care homes participating in QRISrose from 784 to 3,163 between Jnuary 2012 and Ssptember 2012; the
number of center based programs participating in QRSincreased from 574 to 1,564 during the same period. Asof Ssptember 30, 2012,
approximately 80%of subsidized children in Massachusetts are enrolled in programsthat are participatingin QRS
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In condusion, Mr. Weierman informed the Board that the QPRwill be submitted to OOCon or before December 31, 2012. He expectsthat OQCwill
then follow-up with states and issue a national report during the first quarter of 2013. The Department will use the QPRto inform data collection
efforts and to develop goalsfor the upcoming GCDF Plan, due on June 30, 2013.
PreKto 3" Grade Commissioner Killins weloomed and introduced the Pre-Shool to 3rd Grade Sandards Alignment panelists: Sharon Lynn Kagan, Ed.D., Catherine
Sandards Alignment Sott-Little, Ph.D., Jeanne L Reid, Ed.D., ESE Deputy Commissioner Alan Ingram; Donna Traynham, head of ESE Learning Support Services; Linda

— Panel Discussion

Granville, Director of Children’s Services for the YWCA of Gentral Massachusetts, Superintendent Melinda Boone of the Worcester Public Shools, and
Patricia Padilla, principal of Woodland Academy in Worcester.

Dr. Kagan provided an update on the progress of her ongoing 18-month study of the alignment of early childhood standards in Massachusetts. She
reported that her team wastasked with analyzing the Massachusettsinfant-toddler standards, preschool standards, kindergarten standards, the early
childhood portions of state English and math standardsthat incorporate the Common Core Sate Sandards, and the Head Sart Child Development
Early Learning Framework (HSCDELF). Dr. Kagan noted that the analysis was conducted using both horizontal and vertical alignment, and that the
analysisintendsto focus on three areas within each standard: Balance, Depth and Coverage, and Difficulty.

In summarizing her initial findings, Dr. Kagan acknowledged that Massachusetts has solid standards and reported that the pre-kindergarten and
kindergarten standards are aligned with the common core. She suggested that the Gommonwealth revisit some of its standards, based on the findings
that will be contained in her final report. Dr. Kagan noted an inherent complexity in the alignment of early childhood standards given that the federal
common core and HSCDH F are not aligned. However, she cautioned against ignoring the national standards.

Deputy Commissioner Ingram congratulated the Commissioner and the Board for their work to align the standards. He noted that collaborative input
of ElEand EECwas critical to thisproject. Ms. Traynham noted the importance of supporting young children from birth to eight and beyond and that
the timing of thisstudy is perfect asit affords EECand ESEtime to react and use the tool to guide their work.

Ms. Granville commented that cognitive skills cannot be taught without a social/emotional component. Ms. Padilla added that within some school
districts amost 75%o0f the students are English language learners and emphasized that the linguistic piece must be part of this alignment.
Quperintendent Boone acknowledged the struggle to find the right balance in curricula and that the local context cannot be ignored; there are dear
policy implications at the local level.

Board Member Villegas-Reimers asked how play was defined in the study. Dr. Kagan noted that Lillian Katz, Ph.D. has recognized that play needsto be
intentional and that play might appear in other areas/ standards. The importance of play needsto be underscored. Dr. Reid added that play
transocends all domains.

Board Member Childs opined that social/ emotional development is critical to life success and that without it, children pay a huge price downstream
with such issues as bullyingin middle school. Dr. Kagan replied that it isa matter of implementation, but her study was not to look at how
Massachusettsimplementsits standards although she would be glad to do so. Social/emotional standards are a “massive change” and they are how
the tenets of K-12 are beinginfluenced.
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