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RTT- ELCG Project 5.3: FY2013 Early Education Partnerships: Birth to Grade Three Alignment 

Race to the Top- Early Learning Challenge Grant -- Project 5.3

Fund Code 802
PROPOSAL NARRATIVE: GRANT QUESTIONS

This document contains the narrative questions for the FY2013 Early Education Partnerships and Birth to Age Five Alignment Grant. All questions must be answered in the space provided and in the order they are asked. Please limit your responses to 1.5 pages per question. Your answers should be typed in Arial font, font size 12, and single-spaced.  Some questions cover different aspects of the topic being addressed and some have several sub-questions; please take time to cover all aspects of each question and sub-question in your responses. 

Please note: all proposals will be scored according to the scoring criteria provided in Appendix C: Evaluation and Rating Criteria.
This is a competitive grant to provide support to local communities to enhance their integrated and coordinated systems of alignment birth to grade three.  Through this Grant Application, an entity must demonstrate they have a collaborative community infrastructure in place that can be the foundation for enhanced coordination for the birth to grade three population. Grantees will work at the local level to enhance the current work in their communities around the alignment of services for children from birth through age five.  

Applicants must demonstrate that they have a current infrastructure that supports the activities listed below with these grant funds as evidenced by the sample methods provided that demonstrate fulfillment of the activities (or similar methods that demonstrate fulfillment of activities). Grantees must indicate how they plan to use these grant funds to enhance the activities/services below in their community, to enhance their existing efforts to align systems for the birth to grade three population.

The chart below lists eight components specific to Birth to Grade Three Alignment. For each component below, please provide the following 5 responses:   
A. Describe how your community has presently met, or is meeting, the overall goal. 

B. Describe how your community has engaged successfully in each of the activities listed (please provide specific details for each activity).     

C. For each activity, describe the evidence that demonstrates fulfillment of each activity (these may come from the examples provided in the chart below or may be a justification that indicates the activity was successfully implemented).

D. Describe how your community would plan to use these grant funds to enhance the work done toward this goal and the additional or enhanced activities that this grant would support, within the existing framework, to build upon the existing work to align components that support children birth to grade three. Please provide specific details for each activity.  

E. After the two years of funding for this grant expire, how will the community continue to ensure the activities enhanced and developed through this funding will be sustained?    

Components Specific to Birth to Grade Three Alignment

	1. Resources for Cross Sector Work



	GOAL:   Clearly defined institutionalized and sustainable collaborative strategic planning, finance and governance structures between birth, pre-K and K-12 system exists with balanced levels of authority (in formal and informal environments).



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Strategic planning demonstrates mutual responsibility Birth to Pre-K, to Grade Three, and commitment to improving outcomes for children; 
	· An updated needs assessment informs family/child demographics and feeder patterns from the community based programs to  public schools.

· A shared vision and strategic plans encompass Birth and Birth toto Pre-K to Grade Three.

· Shared Birth, to Birth to Pre-K to Grade Three language is incorporated into Strategic Plan and relevant communications to providers and parents. 

· Each partner’s (administrators, teachers/educators, parents etc.) interests are clear and represented in the Strategic Plan. 

	Structures exist that serve to institutionalize collaboration across the Birth and Birth to Pre-K to Grade Three continuum; and
	· Shared planning for Birth, Pre-K to Third Grade initiatives with schools and pediatricians, libraries and community partners as key participants;

· Use of data to identify community based to public school feeder patterns from Pre-K programs; in the mixed delivery system

· Shared language and understanding of the Birth to Pre-K to Grade Three continuum by all partners.



	Support the Birth to Pre-K to Grade Three continuum with multiple shared and blended funding sources.
	· Allocation of Birth to Pre-K to Grade Three funding shows support for the alignment; and

· Funds that support Birth to Pre-K to Grade Three are blended to address shared goals.


	2. ADMINISTRATOR AND LEADERSHIP QUALITY 



	GOAL:   The environment is supportive of the Birth, Pre-K to Grade Three continuum that fosters teacher/educator collaboration with a focus on shared and intentional professional development and instructional competencies.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Administrators engage all relevant Birth to Pre-K to Grade Three stakeholders;  


	· Multiple partnerships exist with families, Head Start grantees, Early Childhood initiatives, child care and community organizations and extended learning programs and public schools;

· Partners are included in key Birth to Pre-K to Grade Three initiatives; and

· Institutionalized effective partnerships exist between public schools and local Pre-K programs.

	Working collaborations exist among educators; and


	· Clear expectations exist that outline how teachers/educators should collaborate; and

· Opportunities exist for shared decision making and professional development for teachers/ early educators in the same grade level and teachers/educators across the Pre-K to Third Grade Spectrum including after school.

	Administrators understand and demonstrate best practices for learning and the growth of children Birth to Grade Three.


	· Leaders (administrators, principals etc.) participate in professional development and have an understanding of effective instruction for Pre-K to Third Grade;

· Regular informal observation opportunities exist for leaders to provide teachers/educators with effective constructive feedback; and

· Teachers/educators demonstrate both group and differentiated instruction. 

	Opportunities are offered for teachers/educators to collaborate to ensure effective instruction at each grade level and across the Birth to Pre-K to Grade Three continuum.  
	· Opportunities exist to facilitate teachers/educators to develop common instructional practices and engage in a shared language for Birth to Pre-K to Grade Three instruction;

· Coaches and mentors are available to work with teachers/educators on a regular basis; and

· Opportunities exist for teachers/educators to focus on shared and intentional professional development and instructional competencies.


	3. TEACHER / EDUCATOR QUALITY 



	GOAL:  Birth to Pre-K to Grade Three teachers/educators provide highly effective instruction in formal and informal environments.  



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Shared professional development opportunities are effective and focus on supporting language, math and social emotional development  across the Birth to Pre-K to Grade Three continuum;


	· Systematic approaches exist that are aimed to increase effective instruction across Birth to Pre-K to Grade Three;

· Professional development is highly focused on inquiry based analysis;

· Teachers/educators are effective in responding to children’s individualized learning and development needs. 

	Teachers/educators receive regular feedback to constantly improve their instructional practices; and


	· Teachers/educators are observed and provided regular constructive feedback on their strengths and ways to improve practice; and

· Peer feedback is an institutionalized practice through observational and other methods.



	Teachers/educators collaborate to ensure effective instruction at each grade level and across the Birth to Pre-K to Grade Three continuum.  
	· Teachers/educators demonstrate common instructional practices and have a shared language for Birth to Pre-K to Grade Three instruction;

· Coaches and mentors work with teachers/educators on a regular basis; and

· Teachers/educators work with their peers to improve alignment, data practices and instructional effectiveness. 




	4. INSTRUCTIONAL TOOLS  



	GOAL:   Standards are aligned and clearly define the expectations of learning for children and are woven into an implemented common curricula and an assessment system is used to monitor and report student progress, in formal and informal environments.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Use of the aligned Standards to support the healthy development of children, Birth to Pre-K to Grade Three, and to facilitate professional development and improved  practice;


	· All stakeholders (administrators, teachers/educators, parents etc.) clearly understand the skills children should have attained or be attaining;

· Standards are incorporated into professional development and family engagement strategies; and

· Family outreach includes a focus on the importance and implementation of Standards.

	Use of a developmentally appropriate curriculum linked to the MA Early Learning Standards; 


	· A common curricula and assessments are implemented across Birth to Pre-K to Grade Three and are informed by teachers/educators;

· Professional development opportunities for Birth to Pre-K to Grade Three include curricula and assessment; and

·  Strategies implemented to guide children’s development are consistent.

	Use of a formative evidenced  based assessment system that tracks what students know and can do in various subject areas and informs teaching and individual learning; and 


	· A common data system measures children’s growth across domains and is used to inform practice/learning on a classroom-wide and individualized level;

· Children are referred to support resources based on data received; and 

· Families are informed of their children’s progress regularly across domains. 

	Standards, curriculum and assessment inform teaching and are configured to ensure consistency Birth to Pre-K to Grade Three.
	· Standards, curriculum and assessment are in alignment Birth to Pre-K to Grade Three;

· Instruction is adjusted based on data to meet the needs of the majority of children; and

· Teachers/educators have a shared language and consistent practice regarding the use of data.


	5. Learning Environment 



	GOAL:   A positive climate and well-structured physical environment of all educational settings is maintained to facilitate and support all children’s learning, in formal and informal environments.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Birth to Pre-K to Grade Three classroom qualities meet recognized quality standards, as indicated in the “Safe, Healthy, Indoor and Outdoor Environments” Category of the Massachusetts Quality Rating and Improvement (QRIS) Standards. 


	· Participation of all Pre-K classrooms in the MA Quality Rating and Improvement System (QRIS) (Steps 1 and 2 are licensing and self-assessment; Steps 3 and 4 are validation and Step 5 is measured growth);

· National Standards and Guidelines are used to evaluate all Birth to Pre-K to Grade Three learning environments; and

· Teachers/educators are supported to maintain high quality instructional environments.

· Annual consultation by a Health Consultant to monitor records, update health care policies and practices, identify program issues, assist programs in complying with health and safety requirements and provide a written report to the program, unless needs of a child require additional consultation. (Level 2 QRIS Standards: Safe, Healthy Indoor and Outdoor Environments)

Demonstrates healthy, safe and clean indoor and outdoor environments. (Level 2 & 3 QRIS Standards: Safe, Healthy Indoor and Outdoor Environments) 

· Program, with parental consent, provides (directly or through collaboration) vision, hearing and dental screenings, and shares results with families. (Level 3 QRIS Standards: Safe, Healthy Indoor and Outdoor Environments)

· Staff is trained in how to work with children with special diets, allergies and specialized feeding issues. (Level 3 QRIS Standards: Safe, Healthy Indoor and Outdoor Environments)

· Demonstrates stimulating indoor and outdoor environments that provide access to sinks in the classroom. (Level 4 QRIS Standards: Safe, Healthy Indoor and Outdoor Environments)



	A positive supportive climate enhances positive interactions and supportive relationships; and


	· Learning environments are designed to maximize small and large group interactions and minimize barriers to participation; and 

· Space allows for joint planning and decision making.

	The classrooms and learning environments support quality instruction and offer diverse opportunities to supports all learners.


	· A variety of indoor and outdoor settings support project based learning;

· The environment offers opportunities for all learners to be engaged. 


	6. Data Driven Improvement 



	GOAL:   Data is used to inform advancements in teaching and professional development, and is available and communicated to all stakeholders with clearly defined goals across the Birth to Pre-K to Grade Three continuum, in formal and informal environments.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Numerous sources of child based and classroom based data are integrated to facilitate identification of achievement gaps and to inform instructional improvement; and


	· Data informed methods are utilized to identify achievement gaps;

· Data systems have common measurements and data reporting mechanisms across Birth to Pre-K to Grade Three programs.

· Aggregate data is available by classroom, grade level and school wide and is disseminated to all applicable stakeholders; and 

· Teachers/educators use data to monitor children’s progress.

	Additional data sources are used to facilitate dialogue and to identify areas for improvement and to realign resources to support Birth to Pre-K to Grade Three efforts.


	· Teacher/educator and parent conversations are supported by applicable data; 

· Staff development includes a focus on effective uses of data;  and

· Multiple sources of data are used to understand student progress.  


	7. Family Engagement 



	GOAL:   It is a shared priority for the staff of schools, programs and informal programs to engage families and for families to share responsibility for their child’s educational progress.  Families must be acknowledged as children's first teachers and thus must be recognized and supported as partners in their children's education. Programs must understand the interconnectedness between the family and a child's approach to learning and establish a relationship with families that are built on mutual trust, respect and a willingness to involve them as full partners; while providing them with information, resources and support in order to ensure children have a healthy nurturing environment in which to grow and learn.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	The community shares in the understanding, and practice, that families are recognized and engaged as a key partner in their child’s learning; and


	· The concept of family engagement is incorporated into Strategic Planning efforts of the community;

· The concept of family engagement is a component of staff evaluations;

· Family engagement is a focus of professional development;

· Community and its programs complete Strengthening Families Self-Assessment and uses data to engage in continuous improvement; (Level 2 QRIS Standards: Family and Community Engagement)

· Community maintains coordinated ongoing communication with the school/early intervention program, CFCE grantee, mental health providers to facilitate collaboration and coordination of services that support children and families (Level 2 QRIS Standards: Family and Community Engagement);

· Community participates in coordinated local community group work that is related to early childhood, and the cultural groups served by the program and/or family support (Level 3 QRIS Standards: Family and Community Engagement);

· Community ensures all children and families have access to coordinated comprehensive screenings, referrals and services including developmental screening, mental health screening, speech screening, speech therapy, physical therapy, occupational therapy, dental health care, and nutrition services. (Level 4 QRIS Standards: Family and Community Engagement)



	Families are well informed of their child’s educational progress. 


	· The Birth to Pre-K to Grade Three instructional goals are linked to family engagement;

· Families are provided a variety of experiences to understand and support their children’s learning;

· Programs offer opportunities for parents to meet with classroom staff, at least monthly (Level 2 QRIS Standards: Family and Community Engagement);

· The community has developed coordinated informational materials that are in the language of the community, are available for staff to use in the community and are given to prospective families (Level 2 QRIS Standards: Family and Community Engagement);

· The community ensures full programmatic participation in community events (Level 2 QRIS Standards: Family and Community Engagement);

· The community ensures access to translators, as needed, at meetings, workshops and conferences to ensure strong communication between programs and families. (Level 3 QRIS Standards: Family and Community Engagement)

	Families, along with educators and administrators are responsible for engaging children with the goal of educational success.
	· Families are partners in setting educational goals; and

· Families have opportunities to learn more about facilitating their children’s educational success.

· Families are encouraged to volunteer in programs, to assist in the classroom, and share cultural and language traditions or other interests such as their jobs, hobbies and other relevant information. (Level 3 QRIS Standards: Family and Community Engagement)

· The community ensures young children and their families have access to developmental, mental health, health and nutrition services either through private pay arrangements OR is offered such services through other programs. (Level 3 QRIS Standards: Family and Community Engagement)

· Parents participate on Advisory Boards for the community programs and are actively involved in the policy and decision making for the community/programs. (Level 4 QRIS Standards: Family and Community Engagement)

· Community provides or connects families to education, training and support programs (such as family literacy, adult education, job training, child development, parenting, English as a second language, etc.). (Level 4 QRIS Standards: Family and Community Engagement)




	8. Access, Transitions and Pathways 



	GOAL:   Access to appropriate alternative extended learning opportunities is available to ensure educational success across the Birth to Pre-K to Grade Three continuum.



	ACTIVITIES
	EXAMPLES OF METHODS THAT DEMONSTRATE FULFILLMENT OF ACTIVITIES

	Extended learning opportunities are accessible for children that will benefit from such services; and 


	· Leaders are aware of the demographics of the community and plan for services to accommodate the Birth to Pre-K to Grade Three population; and

· Strategies exist to endure the most at risk children have priority access to high quality Pre-K and full day Kindergarten.   

	Policies exist to support the transition and continuity of children through the Birth to Pre-K to Grade Three continuum.


	· Consistent transition practices are in place Birth to Pre-K to Grade Three;

· Partnerships exists across Pre-K and schools that reflect an understanding of feeder patterns;

· Policies exist to provide the most at- risk students intentionally assigned classrooms and experiences; and 

· Connections exist with non-school supports (Early Intervention, Health etc.). 
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